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	Performance Indicator
	Does Not Meet Standard  0-4 pts
	Approaches Standard 5-7 pts
	Meets Standard 8-10 pts

	1.a.   Possess in-depth knowledge of their students in order to teach them effectively, specifically:                                                       age, gender, country of origin, native language, ELL level, educational backgrounds, factors affecting students’ learning [positive and/or negative], parents/guardians country of origin, education level, and employment, and extended family members.
	Teachers provide a description of at least 2 ELL students in their class and their instructional practices demonstrate little understanding of why it is important to become familiar with students’ background knowledge and experiences.
	Teachers provide a description of selected ELL students in their class and their instructional practices demonstrate an understanding of why it is important to become familiar with students’ background knowledge and experiences.  
	Teachers construct an in-depth profile of ELL students in their class                                  their instructional practices demonstrate a thorough understanding of why it is important to become familiar with each student’s background knowledge and experiences. 

	1.b.   Use background knowledge of students to design effective lessons.

(TESOL 2.a)
	Teachers design and deliver lessons guided by a general knowledge of students’ background knowledge.
	Teachers design and deliver lessons that incorporate students’ background knowledge.
	Teachers consistently design and deliver instruction that incorporates the background knowledge of each student.

	1.c.   Understand the importance of an ELL-friendly, multi-cultural classroom.

(TESOL 2.b and 3.a.2)
	Teachers’ selection of curriculum and materials demonstrate some awareness that racism and discrimination affect teaching and learning.
	Teachers use an anti-biased curriculum and materials to welcome ELLs to the classroom.
	Teachers consistently use an anti-biased curriculum and materials that promote an inclusive classroom climate.

	1.d.   Understand and apply concepts about the interrelationship between language and culture.

(TESOL 2.e)
	Teachers’ demonstrate some awareness of the links between language and culture.
	Teachers’ instruction and selection of materials reflect knowledge of the interdependence of language and culture.
	Teachers’ instruction and selection of materials reflect an in-depth knowledge of the interdependence of language and culture.

	1.e.   Understand and apply knowledge about home/school communication to build partnerships with ESOL families.

(TESOL 2.d)
	Teachers communicate with parents about students’ academic progress and classroom/school events.
	Teachers communicate with and seek to build partnerships with ESOL students’ families. 
	Teachers and ESOL parents and families are working together as partners in their student’s education



	Performance Indicator
	Does Not Meet Standard  0-4 pts
	Approaches Standard 5-7 pts
	Meets Standard 8-10 pts

	2.a.  Understand that cultural identities vary widely among students.                                                     (TESOL 2.g.)
	Teachers plan and deliver instruction that recognizes and sometimes connects to the cultural identities of students.
	Teachers plan and deliver instruction that connects to the cultural identities of students.
	Teachers plan and deliver instruction that values, adapts, and connects students’ varying cultural identities.

	2.b.  Understand and apply concepts of cultural competence, particularly knowledge about how individuals’ cultural identities affect their learning and academic progress.                                 (TESOL 2.g.)
	Teachers demonstrate some awareness that cultural values and beliefs have an effect on ELL learning.
	Teachers demonstrate awareness that cultural values and beliefs affect ELL learning.
	Teachers’ lesson planning and delivery reflect knowledge of how individuals’ cultural identities affect their learning and academic progress.

	2.c.  Understand and apply knowledge about cultural conflicts and home events that can have an impact on ELLs’ learning and academic progress.                                   (TESOL 2.g.)
	Teachers demonstrate minimal awareness that cultural conflicts and home events affect ELLs’ learning and academic progress.
	Teachers’ instruction and materials reflect awareness that cultural conflicts and home events can affect ELLs’ learning and academic progress.
	Teachers’ instruction and materials reflect their knowledge of cultural conflicts and home events that can impact ELLs’ learning and academic progress.

	2.d.   Understand and apply knowledge about the effects of racism, stereotyping, and discrimination on teaching and learning.                                                    (TESOL 2.b.)
	Teachers demonstrate minimal awareness that racism and discrimination affect teaching and learning.
	Teachers’ lessons and selection of materials seek to promote an inclusive classroom climate and demonstrate awareness that racism and discrimination affect teaching and learning.
	Teachers consistently use an anti bias curriculum and materials that promote an inclusive classroom climate, enhancing students’ skills and knowledge to interact with each other. 

	2.e.  Use a range of resources, including technology, to learn about world cultures and specifically the cultures of students in their classrooms, and apply that learning to instruction.                                               (TESOL 2.f.)
	Teachers consult at least one resource to learn about the culture of students in their class and there is some evidence of their application of that learning in their lesson planning and delivery. 
	Teachers consult at least three different resources to learn about the cultures of students in their class and the application of their learning is evident in their lesson planning and delivery.  
	Teachers use a range of resources to learn about the cultures of the students in their class and application of their learning is clearly evident in their lesson planning and delivery.



	Performance Indicator
	Does Not Meet Standard  0-4 pts
	Approaches Standard 5-7 pts
	Meets Standard 8-10 pts

	3.a.  Demonstrate understanding of current and historical theories and research in language development and second language acquisition as applied to ELLs.     (TESOL 1.b.1)
	Teachers demonstrate minimal understanding of the aspects of language development and second language acquisition theory and research in their instructional practices.
	Teachers demonstrate an understanding of some aspects of language development and second language theory and research in their instructional practices. 
	Teachers apply their knowledge of L1 (first language) and L2 (second language) development and second language acquisition to ESOL learning.

	3.b.  Teachers understand theories and research that explain how L1 (first language) literacy development differs from L2 (second language) literacy development.  (TESOL 1.a.2)
	Teachers’ instructional practices demonstrate limited awareness of theories and research that explain how L1 (first language) literacy development differs from L2 (second language) literacy development.
	Teachers’ instructional practices demonstrate some awareness of theories and research that explain how L1 (first language) literacy development differs from L2 (second language) literacy development.
	Teachers use theories and research that address how L1 (first language) literacy development differs from L2 (second language) literacy development and inform their teaching.

	3.c.  Apply knowledge of the sound system, structure of words, phrases and sentences, meaning and context of sentences to help ELLs reach English proficiency.  (TESOL 1.a.2)
	Teachers’ lesson plans and reflections demonstrate little knowledge of the sound system, structure of words, phrases and sentences, meaning and context of sentences and demonstrate little recognition of the similarities and major differences between English and the native languages commonly spoken by their students. 
	Teachers utilize some knowledge of the sound system, structure of words, phrases and sentences, meaning and context of sentences in planning and delivering lessons that help ELLs develop English skills.  Their lessons reflect their recognition of the similarities and major differences between English and the native language commonly spoken by their students. 
	Teachers structure lessons to develop students’ awareness of the sound system, structure of words, phrases and sentences, meaning and context of sentences that help students identify and utilize language learning strategies to become proficient in English. 

	3.d.  Recognize the importance of ELLs’ L1 (first language) and language varieties and build on these skills as a foundation for learning English.  (TESOL 1.b.3)
	Teachers rarely provide opportunities which allow ELLs to use their L1 (first language) to facilitate their understanding or participation in class. 
	Teachers allow ELLs to use their L1 (first language) to facilitate their understanding or participation in class.
	Teachers demonstrate an understanding of the importance of ELLs’ L1 (first language) by encouraging families to use that language with their children at home.  Whenever possible, teachers use the L1 (first language) as a foundation and resource for learning English in the classroom.

	3.e. Understand the factors that affect language acquisition and provide appropriate instruction.  (TESOL 1.b.5)
	Teachers show little evidence of recognizing individual differences among their ELLs, e.g., age, L1 (first language) literacy levels, personality, motivation, socioeconomic status.
	Teachers’ recognition of individual differences among their ELLs, e.g., age, L1 (first language) literacy level, personality, motivation, socioeconomic status, is evident in their instructional practices. 
	Teachers’ knowledge of their ELLs and their understanding that individual variables can have important effects on the process and level of L2 (second language) learning is evident in the plan and delivery of appropriate, differentiated instruction. 



	Performance Indicator
	Does Not Meet Standard  0-4 pts
	Approaches Standard 5-7 pts
	Meets Standard 8-10 pts

	4.a.  Organize learning around standards-based subject matter and language learning objectives.                                (TESOL 3.b.1)
	Teachers demonstrate little awareness of organizing learning around both content and language objectives. 
	Teachers’ lessons are based on Arkansas state content standards and the content objective is communicated to students, also student learning experiences (instructional routines) in their lessons move students toward the content objective. 
	Teachers’ lessons include both content and language objectives based on Arkansas state content standards and are clearly communicated to students, also all student learning experiences (instructional routines) in their lessons move students toward obtaining the content and language objectives. 

	4.b. Develop differentiated instruction based on assessment of students’  English and L1 (first language) proficiencies, background knowledge and experiences, and grade-level ESOL and content standards.                                                                                        (TESOL 3.a.1, 3.b.1, 3.a.3)
	Teachers demonstrate little awareness of students’ language proficiencies, background knowledge and experiences, and shows occasional use of both ESOL and content standards in lessons.
	Teachers develop lessons based on the ELDA measurement of students’ English language proficiencies, students’ background knowledge and experiences, and use both ESOL and content standards.  
	Teachers utilize ELDA as well as authentic assessments of L2 (second language) and L1 (first language) assessment results to develop differentiated instruction at students’ appropriate language levels.   Lessons integrate students’ cultural background knowledge and experiences in planning grade-level ESOL and content standard based instruction. 

	4.c. Incorporate listening, speaking, reading and writing (LSRW) activities, tasks, and assignments that develop authentic uses of social and academic language.                                                     (TESOL 3.b.2)
	Teachers demonstrate little awareness of the need for authentic uses of social and academic language (LSRW) in content-area learning. 
	Teachers plan for interactive and authentic uses of academic language (LSRW) in ESOL and content-area learning.  
	Teachers plan and implement structured interactive activities, tasks, and assignments that develop authentic uses of social and academic language in all four domains (LSRW).

	4.d. Select and use a variety of age and grade-level appropriate materials for language and content learning, including books, visuals aids, props, realia, and technological resources.                        (TESOL 3.c.2, 3.c.3, 3.c.4)
	Teachers demonstrate little awareness of the usefulness of a variety of materials and resources. 
	Teachers’ use of materials and resources promotes language and content learning. 
	Teachers strategically use and provide a wide variety of age and grade-level appropriate instructional materials that promote language, literacy, and content development. 

	4.e. Plan for instruction that embeds assessment, includes scaffolding, and provides re-teaching when necessary for students to successfully meet content and language objectives.  (TESOL 3.a.5)
	Teachers use assessments to measure students’ degrees of mastery of content objectives. 
	Teachers use assessments to measure students’ degrees of mastery of content and language objectives, they plan to re-teach the lesson, if necessary, for mastery.
	Teachers plan for all students to meet content and language objectives.  Embedded in their lesson plans and delivery is the use of authentic assessments.  Instruction is scaffolded based on formative assessments.  They specifically plan to re-teach a lesson for mastery. 



	Performance Indicator
	Does Not Meet Standard  0-4 pts
	Approaches Standard 5-7 pts
	Meets Standard 8-10 pts

	5.a. Are knowledgeable about purposes of assessments and use a variety of methods for assessing ELLs.    (TESOL 4.a.1, 4.a.2)
	Teachers’ use of assessments is limited when assessing ELLs, usually the assessment is used only at the end of a lesson as a measure of students’ degree of mastery of objectives.  
	Teachers use multiple measures to assess ELLs, e.g., proficiency, diagnosis, placement, and classroom instruction and achievement.
	Teachers use multiple and appropriate formative and summative assessment measures for a variety of purposes, including classroom and student self-assessment and technology-based assessments, e.g., audio, video, computer.               Teachers understand that procedures intended for native English speakers may not apply to English learners.  

	5.b. Assess ELLs’ language skills and communicative competence using multiple sources of information.  (TESOL 4.b.3)
	Teachers demonstrate little awareness of ways to assess ELLs’ listening, speaking, reading, and writing skills.  
	Teachers assess ELLs’ listening, speaking, reading, and writing skills using at least two kinds of assessment.
	Teachers assess ELLs’ listening, speaking, reading, and writing skills using a variety of appropriate performance-based measures.   

	5.c.  Use various instruments and techniques to assess content-area learning, e.g., math, science, social studies, for ELLs at varying levels of language and literacy development.  (TESOL 4.c.3)
	Teachers demonstrate little awareness of instruments and techniques to assess the content-area knowledge of ELLs, who are at varying levels of English language and literacy abilities.  
	Teachers use instruments and techniques to assess the content-area knowledge of ELLs, who are at varying levels of English language and literacy abilities.  
	Teachers use a variety of instruments and techniques, including technology-based assessment, to assess the content area knowledge of ELLs who are at varying levels of English language and literacy abilities.  Teachers use test adaption techniques, e.g., simplifying the language of assessment items and directions. 

	5.d.  Use a variety of rubrics to assess ELLs’ language development and content knowledge in classroom settings including self- and peer assessment techniques.                        (TESOL 4.c.4, 4.c.5)
	Teachers use one rubric to assess ELLs’ language development and content knowledge. 
	Teachers use at least three different rubrics to assess ELLs’ language development and content knowledge.  Teachers plan opportunities for ELLs to monitor their own performance and provide feedback to other learners.  
	Teachers use a variety of rubrics to assess ELLs’ language development.  Teachers model self- and peer-assessment techniques and provide opportunities for students to practice these in the classroom.  Teachers demonstrate the construction of assessment rubrics and guide students in developing and utilizing their own rubrics. 

	5.e.  Demonstrate understanding of the advantages and limitations of assessments, including accommodations for ELLs.         (TESOL 4.a.4)
	Teachers demonstrate little awareness of some of the advantages and limitations of assessments for ELLs.  
	Teachers’ lesson plans demonstrate an awareness of some of the advantages and limitations of assessments for ELLs and provide appropriate accommodations. 
	Teachers’ lesson plans demonstrate an understanding of the obstacles ELLs commonly face and implement strategies to help them.  Teachers demonstrate knowledge of state-allowed text accommodations for ELLs and apply them during classroom assessment when appropriate.



	Performance Indicator
	Does Not Meet Standard  0-4 pts
	Approaches Standard 5-7 pts
	Meets Standard 8-10 pts

	6.a.  Are advocates for ELLs.            (TESOL 5.b.5)
	Teachers show little understanding of the importance of advocating for ELLs and their families. 
	Teachers advocate for ELLs who are in their classroom. 
	Teachers advocate for ELLs and their families. 

	6.b.  Participate in professional growth opportunities.                                     (TESOL 5.b.1)
	Teachers demonstrate little awareness of professional growth opportunities. 
	Teachers participate in professional development opportunities. 
	Teachers participate in a variety of professional growth opportunities to improve their instruction for ELLs, e.g., teacher selected book studies, use technologies to exchange ideas and collaborate, seek the input of peers or coaches.

	6.c. Work with other teachers and staff to provide greater educational opportunities for ELLs.                     (TESOL 5.b.3)
	  Teachers show little understanding of the importance of establishing collaborative relationships among ESOL staff members and all departments and resource personnel in the school.  
	Teachers plan with other teachers to provide a better education for ELLs. 
	Teachers collaborate with general and specialist school staff, e.g., multidisciplinary faculty teams, to establish an instructional program appropriate for ELLs at a variety of English proficiency levels. 

	6.d.  Support ELL families.               (TESOL 5.b.6)
	Teachers demonstrate little awareness of community language education opportunities or other resources available to ELLs and their families.  
	Teachers provide information to ELLs and their families of community language education opportunities and other resources available to ELLs and their families.  
	Teachers provide ELLs and their families with information, support, and assistance as they advocate together for the students and their families. 

	6.e.  Are knowledgeable of national and state laws, and district policies/ procedures affecting the education of ELLs and their families.                                                        (TESOL 5.a.2)
	Teachers demonstrate little awareness of the laws, judicial decisions, policies, or guidelines that have influenced the education of ELLs. 
	Teachers’ classroom practices demonstrate a general awareness of the laws, judicial decisions, policies, and guidelines that have influenced the education of ELLs. 
	Teachers use their knowledge of the laws, judicial decisions, policies, and guidelines that impact the education of ELLs.  Teachers’ instructional practices and interaction with students, their families, and school staff demonstrate their knowledge of the laws, judicial decisions, policies and guidelines that impact the education of ELLs. 



	Performance Indicator
	Does Not Meet Standard  0-4 pts
	Approaches Standard 5-7 pts
	Meets Standard 8-10 pts

	7.a.  Follow the format outlined in the Project Requirements, including: a title page, a unit lesson plan; documentation of each of the standards; a bibliography, if needed; and, an appendix, if needed.
	Elements are missing; minimal organization and lack of flow.

	All elements are present, but not clearly developed.
	All elements are present and each is clearly and thoughtfully developed.

	7.b.  Provide documentation for each of the standards.  Documentation of each of the standards is ELL student specific.  Documentation of each of the standards is a minimum of two pages and no more than three pages.
	Documentation of each of the standards is not ELL student specific or less than two pages.
	Documentation is generally student specific and meets the page requirements.
	Teachers know their ELL students. Teachers document in detail their instructional strategies to teach ELL students standard-based content and English.

	7.c  Use formal language, without slang, idioms, or colloquialisms.  Present factual information based on research, instruction, or classroom observation, not personal opinions or generalizations.
	  Language choices demonstrate limited understanding of content and audience.  
	Some informal language still occurs, along with some generalizations, and limited documentation supported by research.
	Academic language is embedded throughout the documentations of standards.  The documentation is clear and ELL student specific, and includes supporting research.

	7.d.  Use proper grammar, including, correct subject-verb and noun-pronoun agreement; write in complete sentences; use correct forms of plural and genitive -s; and, use correct punctuation and capitalization.

	The project is full of errors which seriously impair meaning of the documentation of the standards.
	Some errors are noticeable and detract from the meaning of the documentation of the standards.
	Documentation of the standards is essentially faultless.  Minor errors do not detract from the documentation of the standards.

	7.e.  Check and proofread their work. Use proper spacing and font. Cite all information that is not their own.  Provide headings for each standard. Number their pages.

	The project has not been proofread.  Usage of different spacing, fonts, italics, and bolds affect readability.  Information from other sources has not been cited. Pages are not numbered.
	The project has been proofread, but errors are still present.  The project follows stylistic requirements and other source information is cited.  
	The project has been proofread carefully and is essentially error free.  It follows all stylistic requirements as outlined in the Project Requirements.  All sources have been cited.


Effective teachers know their students.  Teachers: 





Knowledge of Students





Knowledge of Culture and Diversity





Effective teachers know about culture and diversity.  Teachers: 





Effective teachers understand the process of language development and second language acquisition.    Teachers: 





Knowledge Language Development and Second Language Acquisition





Knowledge of Standards-Based ESOL and Content Instruction





Effective teachers incorporate both standards-based ESOL and content instruction.    Teachers: 





Effective teachers use language proficiency assessment information to provide appropriate instruction for their ELLs.  Effective teachers use authentic tasks to assess their ELLs’ academic progress.   Teachers: 





Knowledge of Assessment 





Effective teachers are dedicated to the improvement of the instruction of ELLs.  Teachers: 





Knowledge of Professional Leadership





Writing 





Effective teachers model correct English.  Teachers:
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