IMPORTANCE OF PHONEMIC AWARENESS 
Phonemic Awareness is the awareness that words are made up of sounds.  It is the ability to notice, think about, and manipulate the individual sounds in spoken words.  It is noticing the sounds at the beginning, in the middle, and at the end of words, or anywhere else they may occur in words.  It is noticing the kinds of sounds, the relationships of the sounds, the similarities and differences in those sounds.  
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In order for a student to be successful at phonics activities (such as matching the written symbol to the sound it represents), that student must first be able to hear and recognize the sound.  

That means that phonemic awareness must be developed first in order for phonics instruction to make sense.

For many English language learners, that is easier said than done.  Many ELLs are hearing the sounds of the English language for the very first time.
Some of the sounds in the English language may:

· not exist in the student’s home language

· exist in the student’s home language, but in a different position

· exist in the student’s home language, but not in the same combination as they do in English

Native English speakers have had years of hearing and absorbing the sounds of English around them in their environment.  Non-native English speakers need purposeful, specialized instruction to make up for those years they haven’t had by having knowledgeable professionals point out these specific sounds in consistent ways. 

For example, English uses 20 different vowel sounds (depending on your accent or dialect).  Most other languages don’t have so many vowel sounds.  Spanish, for example, only has 5 vowel sounds.  That means there are 15 English vowel sounds Spanish speakers haven’t developed; sounds that do not exist in the student’s home language.

Next, English ends in an abundance of consonant sounds.  Many other languages (such as Spanish and many Southeast Asian languages, which are common second languages in the U.S.) do not.  They mostly end in vowel sounds.  Although those consonant sounds may exist in the student’s home language, their words never end in that consonant sound.  Therefore, ELL students will need lots of practice learning to hear that sound at the end of the word.  The ELL students will need lots of practice learning to hear and distinguish among the many, many consonant sounds at the end of words in English.  

Help students by pointing out these new sounds, these sounds in the new positions, and the new combinations of sounds and practicing them in fun, game-like ways, like those suggested throughout this guide.

THE RELATIONSHIP BETWEEN PHONEMIC AWARENESS AND PHONICS
Phonics is matching the written symbol to the sound it represents, or matching a sound to the symbol that represents it.
In order for a student to match the sound and the symbol, the student must first be able to hear and recognize the sound. 
That means that phonemic awareness must be developed first in order for phonics instruction to make sense.
In order to be able to have phonemic awareness developed, the student must first have aural/oral skills.

SO,
That means that the progression of skills which leads to phonics and reading/writing must be:

Aural/oral 

phonemic awareness
      phonics
            reading/writing


Therefore, we have established that the student must develop speaking and listening (aural/oral) skills (in order to appropriately develop phonemic awareness and phonics skills) before being expected to learn to read or write in sustained, formal formats.

How do Children Develop Speaking and Listening Skills? (and thereby develop phonemic awareness skills along the way?)

…by being engaged in meaningful conversations which are relevant to them…

…by being read to…

…by being engaged in games and play…

…by being engaged in songs…

…all in clear, comprehensible formats!                     ….and a little purposeful linguistic input in formats that target specific sounds will help.  Read on……..
Phonemic and Phonological Awareness activities can be divided into five categories:

1.  rhyme/alliteration/assonance

· rhyme:  Teacher shows pictures of a cat, a frog, and a bat.  Teacher names each picture.  Teacher repeats the words.  Teacher asks student, “Which words rhyme?”

· alliteration:  Teacher shows a picture of five frogs playing on a fence.  Teacher says, “Five funny frogs frolic on a fence.”  Teacher shows pictures and acts out the meanings of the words and the sentence as a whole.  Teacher repeats the sentence and asks, “Which sound is repeated in the sentence?”

· assonance:  Teacher shows pictures of a leaf, a bean, a team, and a seed.  Teacher names each picture.  Teacher repeats the words.  Teacher asks student, “Which sound is repeated in every word?”

2.  oddity tasks  (identify two the same or the one that’s different)

· rhyme:  Teacher shows pictures of a  cat, a frog, and a bat.  Teacher names each picture.  Teacher repeats the words.  Teacher asks student, “Which word does not rhyme?”

· beginning consonants:  Teacher shows pictures of a man, a hat, and a map.  Teacher names each picture.  Teacher repeats the words.  Teacher asks student, “Which word begins with a different sound?”

· ending consonants:  Teacher shows pictures of a pig, a pan, and a bag.  Teacher names each picture.  Teacher repeats the words.  Teacher asks student,  “Which words end with the same sound?”

· medial long vowel:  Teacher shows pictures of a cake, a kite, and a rake.  Teacher names each picture.  Teacher repeats the words.  Teacher asks student, “Which word has a different sound in the middle?”

· medial short vowel:  Teacher shows pictures of a pen, a can, and a hat.  Teacher names each picture.  Teacher repeats the words.  Teacher asks student, “Which words have the same sound in the middle?”

· medial consonant:  Teacher shows pictures of a kitten, a letter, and a piece of paper.  Teacher names each picture.  Teacher repeats the words.  Teacher asks student, “Which word has a different sound in the middle?”

3. oral blending

· syllables:  Teacher shows and names 5 pictures of two-syllable words one by one:  candle, bottle, kitten, letter, and paper.  Teacher places pictures in view of students.  Teacher says a word in syllables, “can….dle”, and asks, “Which is the picture?”

· onset/rime:  Teacher shows and names 5 different pictures of monosyllabic words one by one.  Teacher says one of the words by giving the onset sound (the sound the words begins with) and then the rime (the sounds of the word excluding the beginning sound), “/p/….an”, and asks “Which is the picture?”

· phoneme by phoneme:  Teacher shows and names 5 different pictures one by one.  Teacher says one of the words by pronouncing the word phoneme by phoneme, “/p/ /e/ /n/”, and asks, “Which is the picture?”

4. oral segmentation

· syllables:  Teacher shows and names a pictures of a two-syllable word.  Teacher asks student to say the word in syllables.

· onset/rime:  Teacher shows and names a picture of a monosyllabic word.  Teacher asks student to say the first sound in the word and then the rest of the word. (/p/…an)

· phoneme by phoneme:  Teacher shows and names a picture.  Teacher asks student to say the word sound by sound.  (/m/ /a/ /n/)

5. phonemic manipulation

· initial sound substitution:  Teacher shows a picture of a cat.  Teacher names the picture.  Teacher tells students, “Replace the first sound in cat with /m/.  What’s the word?”  Students say, “Mat.”  Teacher says, “Mat,” shows a picture of a mat, and repeats the word, “Mat.”

· final sound substitution:  Teacher shows a picture of a cat.  Teacher names the picture.  Teacher tells students, “Replace the last sound in cat with /n/.  What’s the word?”  Students say, “Can.”  Teacher says, “Can,” shows a picture of a can, and repeats the word, “Can.”

· vowel substitution:  Teacher shows a picture of a cat.  Teacher names the picture.  Teacher tells students, “Replace the middle sound in cat with /o/.  What’s the word?”  Students say, “Cot.”  Teacher says, “Cot,” shows a picture of a cot, and repeats the word, “Cot.”

· syllable deletion:  Teacher shows a picture of a baker.  Teacher names the picture.  Teacher tells students, “Say the word baker without the /ba/.”  Students say, “/ker/”.

· Initial sound deletion:  Teacher shows a picture of the sun.  Teacher names the picture.  Teacher tells students, “Say sun without the /s/.”  Students say, “/un/”.

· final sound deletion:  Teacher shows a picture of the sun.  Teacher names the picture.  Teacher tells students, “Say sun without the /n/.”  Students say, “/su/”.

· Initial phoneme in a blend deletion:  Teacher shows a picture of a stop sign.  Teacher says, “Stop.”  Teacher tells students,  “Say stop without the /s/.”  Students say, “/top/”.

· Final phoneme in a blend deletion:  Teacher shows a picture of children in line.  Teacher indicates the last child in line and says, “last”.  Teacher tells students, “Say last without the /t/.”  Students say, “/las/”.

NOTE:  For several of the examples on these pages, the teacher will have had to do some prior modeling for ELL students.  For example, a student learning the words cat, pan, and mat will probably also need visuals to understand the question “Which words end in the same sound?”  Therefore, the teacher would need to start these activities by demonstrating the meaning of same/different and begins with, in the middle and ends with.  

Same/Different:  The teacher displays a group of blocks of two different colors.  The teacher then separates the blocks and groups them by color.  The teacher uses those blocks to illustrate the meaning of same.  The teacher puts three blocks together in a group:  two of one color and the third a different color.  The teacher uses this grouping to illustrate the meaning of different.  

Begins with, in the middle, and ends with:  The teacher puts three blocks of three different colors in a row.  The teacher uses these blocks to illustrate begins with, in the middle, and ends with.

These are typical activities used to develop phoneme awareness and phonological awareness.  Work with a partner to identify the kinds of adaptations that will be needed for ELLs.

1. Rhymes

Develop a Rhyme Book.  Provide each student in the class with a piece of paper with a picture pasted at the top.  Ask students to look through magazines, cut out pictures of items that rhyme with their pictures, and paste them on the page.  They may also draw pictures of items that rhyme with their pictures.  Gather all the pages and bind them together into a class book of rhyming words.

2. Oddity Task

Focus on ending sounds.  Say three words to the class.  Ask students to identify the word that ends in a different sound.

3. Oral Blending

What’s the word?  Teacher reads sentences and orally segments one of the words in the sentence.  Students say the word that was segmented.  


Teacher:  My favorite fruit is a /p/  /ear/.  What is my favorite fruit?


Students:  Pear!

4. Oral Segmentation

Counting phonemes:  Give students each a small cup with 5 counters (buttons, beans, bingo chips…).  Have students line counters up horizontally on a flat surface in front of them (their desk or a table).  Tell students to listen to you say a word (dog).  Say the word sound by sound (/d/  /o/  /g/).  Tell students to count the sounds in the words and push one counter up for each sound in the word.  

5. Phonemic Manipulation

Substitute sounds:  Say the word “sat”.  Tell students to change the first sound to /f/ (fat).  Tell students to change the middle sound to /ee/ (feet).  Tell the students to change the ending sound to /l/ (feel).  Continue with other sounds that change the word.

Steps to Using Songs, Chants, and Poetry

1. Look for a connection to the content you’re teaching.

2. Begin with a schema-building activity that introduces vocabulary and builds comprehension about the topic.

3. Sing the song, perform the chant, or read the poem in its entirety.

4. Read the words to the song, chant, or poem in meaningful chunks, providing visuals, pictures, pantomime, or dramatization to convey the meaning.

a. ELL students may not comprehend every single word used, but effort should be given to be sure they can identify key words and phrases and understand the general meaning of the piece.

5. Sing the song, perform the chant, or read the poem in its entirety again.

6. Connect the piece to a skills activity.

For example:

a. Identify rhyming words

b. Identify words that begin/end with the same sounds

c. Sequence events

d. Restate/retell/paraphrase

7. Sing the song, perform the chant, or read the poem again and often.

Source:  Franco, L. The Harmonious Classroom:  Developing Language and Literacy Skills Through Music.  2001.  Self published.

For the Record:  Phonological Awareness is the broader umbrella category of which phonemic awareness is one subset.
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