TOTAL PHYSICAL RESPONSE STORYTELLING (TPRS)

	Beginning level students aren’t going to comprehend much content knowledge from a teacher’s straight reading aloud of text only.  They just don’t have enough vocabulary to comprehend.  To modify this activity, the teacher must:
· Choose beforehand just 3 to 5 essential content points to be gained from the reading.
· Prepare visuals, using photographs, pictures, realia, demonstrations, or other non-verbal representations of those 3 to 5 essential points from the text selection.
· Without providing students with the written text, preview the information conveyed in the text for the students by orally telling  a summary of the text in abbreviated form using the visuals (etc.) prepared to support meaning and writing key words on the board.

· Perform the teacher-led read aloud, pausing at key parts to interject using the prepared visuals to support meaning.  Repeat key sentences in the reading to highlight important information, always using visuals and demonstrations to support meaning.  Show the meaning of what you are saying using the visuals, photos, pictures, realia, demonstrations, gestures, etc.

· Review the information in the text by summarizing the 3 to 5 essential points using same techniques.

· Now provide students with the written text.  Repeat the teacher-led read aloud with less pauses and less repetitions (more similar to traditional read aloud).  During this session, ask students questions that require yes/no answers or that can be answered with thumbs up/down answers or that can be answered with one-two word answers using words presented.  Include higher order thinking questions that require students to show their thinking by using the visuals you used in the demonstration, or by using gestures themselves, or by drawing something the way you did.


The Teach the Text Backwards strategy is applicable and ideal in the math class. After a concept has been introduced and practiced, rather than continuing with more of the same types of practice the teacher continues by introducing the concepts or content from the book through some kind of hands-on activity that the students can experience.  Sometimes, there might be several or a series of short activities in Step 1.  The teacher plans purposefully and strategically to show the concept, introduce key vocabulary, and give concrete examples of the concepts.  Teachers find out what students already know about the topic in this step.  Teach the Text Backward is an important procedure to help students create a mental image of the math concept, which is an essential step in truly understanding math.

Example:  Math
STEP 1

1:  Do the applications/expansions.

· Use a hands-on activity the students participate in.

· In the activity, show students the meaning of vocabulary through use of visuals.

· In the activity, show students the concepts introduced through use of visuals.

· Introduce key content vocabulary.
· Use structured interaction among the students.

· Give concrete examples of the concept.

· Create, expand, or correct schema
· For example: 

·  In a lesson where the teacher intends to get across the objective of having students gain an understanding of the concepts of area, the teacher prepares hundreds of 6” X 6” paper squares.  The teacher has taped off several areas on the classroom floor of various irregular, but straight sided shapes.  The teacher divides the classroom into teams of 2 students.  The teacher explains that each paper represents a ceramic tile.  Each tile costs $1.  She needs to know how much money it will cost to tile each shape outlined on the floor.  The groups will be rotating from one station to another.

· The teacher lets the students discuss in their groups for a few minutes.  Then she uses interactive group techniques to question the groups for ideas on how to accomplish the tasks.  She when students use common language that means “area” she rewords their responses substituting with the academic language “area” and writes that on the board.  She does the same to lead them and show them that they know the academic terms for the activity.

· …..and so on.  The purpose of these activities is to introduce concepts and vocabulary.
STEP 2

Following the activity, the teacher encourages students to participate in conversations about the activity they just participated in.  Students practice vocabulary just introduced and review concepts.  Teachers can structure this as a game, question/answer, or just a structured discussion.  (Use think/pair/share as a structure, for example.)
2:  Discuss the material. 

· Use the vocabulary in context.

· Use more structured interaction.

· Bring in a combination of concrete and abstract while building knowledge about the content.

· Teacher presents new points to discover and research.

· Support schema.
· In the activity presented in Step 1, the teacher would ask each group how they accomplished the task, helping them use and re-use academic terms and academic concepts.
STEP 3

Next, teachers allow students to ask questions about the topic.  These are questions that the class will seek to answer together by talking together or reading later on.  

3:  Teacher asks students:  “What questions do you have about this topic?”
· Use the vocabulary in context.

· More opportunity for structured interaction.

· Abstractions can still be supported by concrete examples.
· From the activity presented in Steps 1 & 2, the teacher draws the whole group together and discusses each of the shapes on the floor, one by one, asking groups how they solved the problems.  

· This is the time to point and recognize that there may have been more than one way to solve each problem but some solutions were more efficient than others.
STEP 4

 4:  Teacher reads the text (or reviews the theory)
Students are more successful at comprehending what has been made concrete to them.  In this way, learning becomes a more positive experience.  Be sure to return to the questions that students posed in Step 3 to see if questions students posed were answered by the book.  If not, hypothesize possible answers to their questions.

This is the time to move the problems to paper and pencil form.

Example:  Early Childhood

STEP 1

1:  Do the applications/expansions.

· Use a hands-on activity the students participate in.

· In the activity, show students the meaning of vocabulary through use of visuals.

· In the activity, show students the concepts introduced through use of visuals.

· Introduce key content vocabulary.
· Use structured interaction among the students.

· Give concrete examples of the concept.

· Create, expand, or correct schema
· NOTE:  This is not a step to act out the story which will be read later.   For example:  if the book being read will be Eric Carl’s The Very Grouchy Lady Bug, the activities might include something like these:

·  The teacher prepares laminates (overhead sheets) which allow students to “layer” the parts of the lady bug and explore the bug’s body parts:  the number of spots (they usually have 7, but the number can vary) the hard outer shell, the delicate inner wings (used to fly), the body, the head, the legs.  The teacher shows the students pictures of lady bugs, talks to the students about lady bugs explaining about the bug and the bug’s body  and lets students explore the layered laminates.  The teacher brings in real lady bugs to show the students if possible or at least a model of a lady bug if real ones are not available.

· The teacher prepares a “peep box” for students to look in.  It  contains a picture of a lady bug eating aphids.  The teacher also has a variety of pictures (in books, on internet pages…) of aphids (on leaves and plants, being eaten by lady bugs and other bugs) for students to look at.  The teacher explains that aphids are the only food that lady bugs eat.  The teacher has small green frozen peas on paper plates to simulate aphids.  Students role play being aphids and pretend to eat the aphids.

· Teacher prepares cards with pictures of all the characters from the grouchy lady bug book (2 cards for each picture).  Students do a “mix and match” activity to introduce the names of each of the 12 characters the lady bug encounters in the book.

· …..and so on.  The purpose of these activities is to introduce concepts and vocabulary.
Following the activity, the teacher encourages students to participate in conversations about the activity they just participated in.  Students practice vocabulary just introduced and review concepts.  Teachers can structure this as a game, question/answer, or just a structured discussion.  (Use think/pair/share as a structure, for example.)
STEP 2

2:  Discuss the material. 

· Use the vocabulary in context.

· Use more structured interaction.

· Bring in a combination of concrete and abstract while building knowledge about the content.

· Teacher presents new points to discover and research.

· Support schema.

Next, teachers allow students to ask questions about the topic.  These are questions that the class will seek to answer together by reading together later on.  Often in this step, this is where the teacher shows the cover of the book that is to be read and introduces the title of the book, asking the question, “What questions do you have about this book?” 

STEP 3

3:  Teacher asks students:  “What questions do you have about this topic?”
· Use the vocabulary in context.

· More opportunity for structured interaction.

· Abstractions can still be supported by concrete examples.

STEP 4

 4:  Teacher reads the text.
Students are more successful at comprehending what has been read to them.  Reading becomes a more positive experience.  Be sure to return to the questions that students posed in Step 3 to see if questions students posed were answered by the book.  If not, hypothesize possible answers to their questions.

Think/Pair/Share 
(example, phonemic awareness:  rhyming words)
During a rereading session of a selection that contains rhyming words (ideal with poems) to target, try the activity outlined below.  It practices an important phonemic awareness skill of pointing out rhyming words.

· Teacher asks students to sit with their conversation partner.  Teacher reminds students that they will not call out answers nor raise their hands to answer questions.  They will answer questions by talking to their conversation partners.

· Teacher reads the poem.
· Teacher thoughtfully says to the students, “Hmmm……listen to these words:    (for example:  “math, teeth, bath.” Choose two words that rhyme and one word that doesn’t.  These words in this example all end in the same “th” sound and have a different medial vowel.  Make your own choices to compare.) Teacher repeats the three words.  

· Teacher says:  “Think about those three words.  Remember not to shout out an answer.  Think.  Two of those words rhyme:  math, teeth, bath.  Think:  which two words rhyme?”

· Teacher gives think time.

· Teacher says:  “Tell your partner which of those two words rhyme.”

· Partners share.

· Teacher chooses an individual, a pair, or asks the whole class to identify the location of the picture.
Have students identify from sets of words given

· Rhyming words

· The one that is different (for example, the one that doesn’t rhyme)

· Ask if the words are the same or different 

· Ask students to identify the sounds at the beginning, middle, or end of a word

Another important phonemic awareness skill to practice is alliteration (repetition of the same beginning sound).  Bring examples of alliteration to your student’s attention.  Use poems and the think/pair/share activity outlined above by asking:

· Teacher says:  “They whispered about the great whale.  What sound do whispered and whale both begin with?”

Assonance (repetition of the same medial vowel sound) is another important phonemic awareness skill to bring to your students’ attention.  The think/pair/share activity can again be used here:

· Teacher asks:  “What same sound do you hear in the middle of sheep, teeth, and clean?”
Point out ending consonant sounds.  English ends in an abundance of consonant sounds.  Many other languages (such as Spanish and many Southeast Asian languages, which are common second languages in the U.S.) do not.  They mostly end in vowel sounds.  Therefore, your students will need lots of practice learning to hear and distinguish among the many, many consonant sounds at the end of words in English.  Help them by pointing them out and practicing them in fun, game-like ways, like through think/pair/share:

· Teacher says:  “king, ring, sink:  which word ends in a different sound?”

OR

· Teacher says:  “brush, wash:  do they end in the same sound or a different sound?”
SPECIAL NOTE:  Although these may seem like challenging activities, these are essential skills for skilled readers to master and are appropriate for English language learners at language proficiency levels approaching fluency.  Native English speakers have had years of hearing and absorbing the sounds of English around them in their environment.  Non-native English speakers need your purposeful, specialized instruction to make up for those years they haven’t had by having you point out these specific sounds. 
Think/pair/share has been used as a sample strategy here to introduce a number of phonemic awareness skills; however, it is a powerful strategy that purposefully moves a classroom from a teacher-directed environment to a student-centered environment.  It can be applied to any skills area; not just phonemic awareness.

Example:  Grade 4 Science

Parts of a Flower Lesson

Content Objective:        Students will be able to identify the names of the basic parts of a flower.

Language Objectives

for ELLs:

  Students will comprehend and follow oral directions given by the

teacher.




  Students will use oral language to describe parts of the flower.




  Students will read descriptive words and flower part names.




  Students will use written language to write the names of the parts of a 

flower.

Materials:

Large wall chart illustrating a flower with the parts labeled

Brown paper bags (lunch size) enough for each student

Cut flowers (choose flowers that clearly illustrate parts of the flower including the stamen and 

pistil; look for donations from local florists; one and a half time the number of students in

class is needed)

One potted flower plant

Black string or yarn

Large construction paper

Glue sticks

Scissors

Markers

Preparation:

Pull a flower apart and drop its pieces in a brown paper lunch bag.  Include a few black strings.  Roll the top of the bag down so its contents are not visible.  Repeat this until there is one bag for each student in the class.

Place the bags in a place where they can easily be seen by the students as they enter the classroom.  

On the remaining flowers, thread an embroidery needle with several black stings.  Pierce the bottom of each flower stem and pull the strings through to simulate roots.

Post the wall chart of the flower in the classroom where it can easily be seen by all students.

Procedures:

Put students in pairs.  Provide each student with a flower from the large bunch.  Hold the potted plant.

The teacher uses TPR (total physical response) technique to lead the class:

Teacher:  Look at my flower.  Look at your flower.  Feel your flower.  (Students look and feel.)

Teacher:  Look at the stem.  (Teacher indicates stems.)  Show me the stem of your flower. (Students show teacher their stems.)  Feel the stem.  Tell your partner how the stem feels.  (Students turn to a partner and talk.)  Tell me how the stem feels.  (Teacher selects a pair and writes the word “feel” and the description words the students give on the wall chart next to the stem.  Teacher uses gesture and pantomime to get the meaning of the description across to all students.)

Teacher:  Look at the leaf.  Show me your leaf.  Two of them are leaves.  See, one leaf; two leaves.  Pinch the leaf.  Smell the leaf.  Tell your partner how the leaf smells.  (Partners talk.)  Tell me how the leaf smells.  (Teacher selects a pair to share, writes on the chart, and gets meaning across as in above example.)

Teacher:  Look at the petal of the flower.  Touch the petals on your flower.  Feel the petals.  Tell your partner what color the petals are.  Tell me what color the petals are.  (Same procedure as above.)

Teacher:  Show me the leaves.  (Students show.)  Show me the stem.  (Students show.)  Show me the petals.  (Students show.)

Teacher repeats this process until all the parts of the lower have been discussed.  When she comes to the roots, she pulls up the potted flower she has to reveal the roots.  She shows that the black strings the students have on the bottom of their flowers represent the roots.

Teacher moves to the wall chart of the flower.  Teacher renames the parts of the flower one by one by indicating the parts on the real flower, then pointing to the drawing, then pointing to the written word labeling the flower part.

Teacher provides each student with a large piece of construction paper, glue stick and markers.  

Teacher gives each student a brown paper bag.

Teacher models by opening a bag and pouring its contents onto a piece of construction paper.

Teacher:  Look!  Look at the parts of this flower.  We need to put these flowers back together.  It’s like a puzzle.  Put your flower together on your paper.  (Teacher demonstrates.)  Then use the glue to stick the pieces to the paper.  (Teacher demonstrates.)  After that, write the names of the parts of the flower on your paper.  (Teacher demonstrates.)

Students work in pairs to complete the task.

Teacher asks.  How many parts of the flower are there here?  Do you think a flower has more parts than these?

Teacher then directs students to the science textbook.  Students work in small groups or pairs to read the section of the text that presents the parts of the flower.  They look for information to answer the teacher’s question.

In the next step of the lesson, students will learn the functions and purposes of the parts of the flowers.

Adapted with permission from Enhancing English Language Learning in Elementary Classrooms, CAL and Delta Publishing Company, 2000.

Example:  Middle School/High School History

The United States Civil War

Content Objectives:

Students will be able to identify the three main causes 

       of the United States Civil War.

Students will be able to tell during what years the 

      United States Civil War took place.

Students will be able to identify the Union States and

       the Confederate States on a map.

Language Objectives 

for ELLS:


Beginning level ELLs:

Students will comprehend and follow oral directions given    

     by the teacher.

Students will use oral language to appropriately participate 

     in class role play.

Students will read words identifying three main causes of 

      the United States Civil War.

Intermediate level and above ELLs:

Students will comprehend and follow oral directions given 

     by the teacher.

Students will use oral language to appropriately participate 

     in class role play.

Students will read text for information relating to the 

     United States Civil War.

Students will use written language to list content 

     vocabulary naming the three main causes of the United 

     States Civil War.

Students will use written language to compose sentence-

     level answers to questions about the content of the 

     lesson.

This is the first lesson in a unit about the United States Civil War.  In this lesson, students will see the meaning of the three main causes of the war.  They will participate in a class roleplay to illustrate the basic differences that led to the conflict.

Materials:

Index cards

Mock money (slips of plain gray paper will do)

Small empty boxes.

A piece of construction paper with the words “Federal Government” written on it.

Graphic Organizer

Map of Union and Confederate States

Preparation:

Teacher prepares cards for each member of the class with a role listed on each card:  1/3 of the class cards say, “NORTH”, 1/3 say, “SOUTH”, and 1/3 say, “SLAVE” with the following information:

North:

You are a member of the Northern government.  You believe having tariffs on goods sold by merchants in the United States is a good idea.  You do not support slavery.  You also believe that the federal government should hold the majority of the power within the country and that states rights should be limited.

☺
tariffs




South:  

You are a member of the Southern government.  You do not support tariffs on goods sold by merchants in the United States.  You believe that slavery is needed.  You also believe that the federal government should have very little power and that states rights should be expanded to make more decisions.

☺
slavery

☺
states rights

Slave:

You are a piece of property that can be bought and sold.  You must obey your owner at all times or you may face severe physical punishment.  You work as you are told.  You do as you are told.  

Teacher prepares mock money, and prepares the “Federal Government” sign.

Procedures:

The teacher tapes the “Federal Government” sign to the board.  Each student draws role card and forms three groups based on the title of their cards.  The teacher gives some small boxes to the “North” group and the “South” group and gives each student a basic information card.  The teacher keeps some boxes in reserve.  Students read the information and talk in small groups about the content on the card.

STEP 1:  Application/Expansion Activity and Discussion

The teacher facilitates a demonstration of the meaning of the words tariff, slavery, and states’ rights through a class role play.  

For slavery, the teacher tells the “slaves” to pretend they are working by making a circular motion with both their hands.  They may not stop this gesture during the exercise, and from time to time during the role play the teacher reminds them to get back to work (especially if it is noted that they have stopped “working”).

For tariff, the teacher tells the group that citizens of the North and South sell the goods they make.  The teacher plays the role of the buyer of the goods, a foreign country, say Portugal (and shows where Portugal is on the map).  The members of the southern group tell their slaves to take the teacher the boxes.  Members of the northern group take the boxes to the teacher themselves.  The teacher gives the members of the groups mock money in return for the goods.  The teacher then tells them that 10 percent of the money they just earned must be given to the Federal Government.  The money is put under the “Federal Government” sign.  

Then the teacher takes the role of a foreign country, say France (and shows where France is on the map).  The teacher indicates the remaining boxes and says they are goods that the members of the North and South want and need, so they are going to buy them.  They exchange the boxes and money.  Then the teacher tells the groups that tariffs (indicates the word on the board) also apply to things they buy from a foreign country.  In addition to the price of the goods they just purchased, they must give the federal government 20 percent of the purchase price.  The money is calculated and put under the “Federal Government” sign.

The teacher asks each group to look again at their information card and discuss within their groups the position their group takes regarding tariffs.  The teacher asks for a “thumbs up” gesture if the group is in favor of tariffs, or a “thumbs down” gesture if the group is against tariffs.  (Note that the “slaves” don’t vote.)  The teacher tells the group that one reason South is against tariffs is that they export practically all the crops they grow (shows a picture of fields rich in crops being harvested and indicates on a map movement from the South to Europe and Asia) and import (gestures on the map) practically everything they want or need.

For states’ rights, the teacher again asks the groups to review their information cards in small groups to decide their position on states’ rights.  The teacher asks for a “thumbs up” or a “thumbs down”.  The teacher tells the group that a reason the North wants the federal government to have more power is that they are afraid that individual states in the South would gain too much power with an increase in their rights.  That is exactly why the South wants more states’ rights:  they want to increase their individual power within the government.

Now the teacher returns to the issue of slavery by giving the “slaves” a series of commands (such as, “stand up”, “sit down”, “turn around”, and so on).  The teacher asks the groups to review the information on the cards and give a “thumbs up” or “thumbs down” regarding their group’s view of slavery.  The teacher tells the group that one reason the South is in favor of slavery is that there are many large plantations (shows pictures) in the South.  They need many, many people to work on the plantations.  If the South paid all the workers, they wouldn’t make much profit.  Slave labor is cheaper for them.

The teacher summarizes the discussion by handing out the graphic organizer and reviewing the information it contains.

STEP 2:  Questions

The teacher puts the students in groups of four.  The students turn to the questions at the end of the chapter.  They read the questions and discuss them in their group, but do not look up answers in the text.  They categorize the questions into three groups:  Things we are sure we know, Things we think we know, Things we don’t know.

In addition, the groups make a list of questions that they want to know based on the role play they just experienced. (Expect questions like these:  Why did the people in the South feel justified in having slaves?  Did all the people in the South feel the same way about slavery?  What did the Federal Government do with the money they got from tariffs?  What other causes were there for the war?)

If the teacher realizes that a question posed by the students will definitely be covered in the reading of the next lesson, the teacher simply tells the group that and writes the question in a “holding” list.  The question will be answered in the next lesson.

The teacher polls the groups to categorize the questions for the class and makes a list of things the students are interested in finding out.

STEP 3:  Read the text

The teacher tells the groups of four to pair up within their groups.  The teacher then assigns questions to the pairs from the lists the class has generated.  Some questions may be assigned to more than one pair.  Some students work on the internet to find the answers to their assigned questions.  Others go to the media center to use print resources.  Others work from the text.  Their assignment is to find the answers to the questions they don’t know, and to find “proof” to support their answers to what they think they know and what they say they know.  

Note:  A typical pairing of groups and assignments might be:

· A pair of gifted/advanced students (English speaking or intermediate to advanced ELL) are given an open-ended question (for example, a “why” question) and two factual questions to research on the internet.  They are encouraged to look for factual documents as well as personal stories, newspaper articles, interviews and the like.

· A pair of grade-level readers (English speaking or ELL) are given factual questions to research in the media center.

· A pair of students who read somewhat below grade level (English speaking or ELL) are given a section of the text and three factual questions to research (the answers can be found in that text).

· A pair of beginning readers (ELL) are given the content words slavery, states’ rights, tariffs, and plantation.  They are directed to a section of the text and told to skim the text looking for those words.  They are to circle the words when they find them.

STEP 4:  Go over the questions

The groups return with the answers to their questions.  Group by group, question by question, the answers are discussed.  

In the case where two groups are assigned the same question, but the two groups report different answers, the teacher uses the opportunity to point out that since different sources are compiled by humans with differing points of view, from time to time, history is reported differently.  The teacher leads a discussion which considers the sources, their legitimacy, and reliability.  The teacher directs the groups to consider the facts presented and decide for themselves what the answer to the question might be.

The United States Civil War

WHEN?

1861 – 1865

WHY?

3 Main Causes




Slavery




Tariffs




States’ Rights
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