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BICS and CALP:  An Example from Science


Your ELLs are probably “picking up” English through contact with other students in their class or community.  This language is what we commonly call BICS (Basic Interpersonal Communication Skills).  BICS tends to focus very much on the proverbial here and now, which includes things you can see or do.  In contrast, CALP (Cognitive Academic Language Proficiency) in the language in schools.  It is the language of textbooks, the language used by teachers in our explanations, and the language that students need to comprehend and use in order to do well in school.  The best students in schools are those who have mastered CALP the best – whether they are ELLs or not.

DIRECTIONS:  Imagine you are an ELL and you are reading this science passage.  Find anything that may be difficult or confusing for ELLs in the following passage.  Can you find examples of where the common spoken (BICS) meaning of the word does not match the intended CALP usage here in this passage?  Be prepared to defend your choices.


All matter is made up of atoms. An atom is like a tiny solar system.  In the 
center of the atom is the nucleus, which is a cluster of protons and neutrons. The 
protons have a positive electric charge while the neutrons are electrically neutral. 
The nucleus makes up almost all of an atom's mass or weight. Whirling at 
fantastic speeds around the nucleus are smaller and lighter particles called 
electrons, which have a negative electric charge.

ENGLISH VOWEL SOUNDS, Part 1

English has 14 vowel sounds, and this array causes nightmares for ELLs. You should be aware of this vowel inventory and how shifting a sound even a little bit can impact our ELLs’ comprehension.

Can you fill in words for these combinations?  Multiple spellings exist. Work with a partner.

	SOUND

	examples
	/b/ + vowel + /t/
	/p/ + vowel + /l/
	/h/ + vowel + /z/

	1. ee
	eat
	1. beat
	1. 
	1. 

	2. I
	it
	2. bit
	2. 
	2. 

	3. eI
	bay
	3. bait
	3. 
	3. 

	4. ɛ
	bed
	4. bet
	4. 
	4. 

	5. æ
	at
	5. bat
	5. 
	5. 

	6. u
	boot
	6. boot
	6. 
	6. 

	7. ʊ
	look
	7. ---
	7. 
	7. 

	8. oh
	boat
	8. boat
	8. 
	8. 

	9. aw
	cause
	9. bought
	9. 
	9. 

	10. ah
	cot
	10. bot, baht
	10. 
	10. 

	11. ə
	cup
	11. but, butt
	11. 
	11. 

	12. aI
	bite
	12. bite, byte
	12. 
	12. 

	13. oI
	boy
	13. ---
	13. 
	13. 

	14. au
	out
	14. bout
	14. 
	14. 


ENGLISH VOWEL SOUNDS, page 2

	SOUND

	examples
	/w/ + vowel + /k/
	/k/ + vowel + /n/
	/b/ + vowel + /d/



	1. ee
	eat
	1. 
	1. 
	1. 

	2. I
	it
	2. 
	2. 
	2. 

	3. eI
	bay
	3. 
	3. 
	3. 

	4. ɛ
	bed
	4. 
	4. 
	4. 

	5. æ
	at
	5. 
	5. 
	5. 

	6. u
	boot
	6. 
	6. 
	6. 

	7. ʊ
	look
	7. 
	7. 
	7. 

	8. oh
	boat
	8. 
	8. 
	8. 

	9. aw
	cause
	9. 
	9. 
	9. 

	10. ah
	cot
	10. 
	10. 
	10. 

	11. ə
	cup
	11. 
	11. 
	11. 

	12. aI
	bite
	12. 
	12. 
	12. 

	13. oI
	boy
	13. 
	13. 
	13. 

	14. au
	out
	14. 
	14. 
	14. 


Why should YOU care about the second language acquisition process?

[from the Mississippi Driver’s Licence Study Book (1973):

A good driver avoids trouble by recognizing trouble in the making.]
Scenario:  
one teacher who knows his/her subject material well 



some ELLs who don’t speak English well


        +
assessments












trouble!  (that can be avoided)

1. Content Assessment.  Some teachers are indirectly (and directly) influenced by ELLs’ language errors.  Some teachers evaluate a paper as “lower quality” with regard to content just because of ELL language errors.

In fact, ELLs make certain kinds of English errors that are unique to ELLs.  It is YOUR job in today’s classrooms to be familiar with ELL errors.  

If you know these errors, you will know that they are NATURAL and NORMAL.  Most native speakers will interpret these errors to mean that the ELL is underperforming, inadequate, or ignorant, but you will know that the ELL is progressing because these errors actually indicate progress.

2. Language Acquisition.  You probably signed up to be a 3rd grade teacher or a 7th grade math teacher.  In addition to this intended job, you have a new job in today’s classroom:  YOU ARE QUITE POSSIBLY THE SOLE SOURCE OF COMPREHENSIBLE INPUT FOR YOUR ELLs.  In other words, YOU are what your ELLs will mimic.  YOU are their English source.

Most of the time, a native teacher is not a good source of comprehensible input.  What students need is a native (or fluent) speaker who is aware of ELL language problems.  What makes your English “comprehensible” is your ability to speak “ESL-ese”, that is, your ability to modify your English for a 2nd language learner.

3. Explaining Your Subject.  Numerous studies have shown that while young ELLs can acquire basic communication skills (BICS) in English relatively quickly, the language used in school – that is, the language that teachers use, that textbooks use, that explanations use, and that tests use – can take YEARS to master.  The more you know about which language points your students have acquired and which will take them a longer time to acquire, the more able you are to speak in a language that your ELLs can comprehend.  (Speaking more loudly and more slowly will NOT really help much.) 

4. Monitor Student Learning.  In addition to the traditional pen-and-paper assessments we do after teaching, a more important kind of assessment is what good teachers do all the time.  We pre-assess (“I wonder which of these parts will be the most difficult”) and we assess during teaching (“I wonder why Jose had that puzzled look on his fact” or “Why did Susan ask three questions in a row at that point?”).  It is up to all teachers to be aware of what parts of English will be problematic so that you can anticipate problems before they occur.
SCORING AN ELL’s Paper:  Issues and Accommodations

How would you score this answer?  Why?

Assignment:

Can geography have an effect on a country?  Give an example of how the geography of a country influences its politics, history, or economy.  


Dominican Republic is a country located at the caribean.  This nation share one 

island with Haiti.  both are poor nations, but Dominican Republic share two third of the 

island space, and its natural resources are more convinients than the Haiti natural 

resources. 


The fact that the bigger nation can handle better economy than Haiti make the 

haitian population move to Dominican Republic in order to get prosperity. 


That situation force them to cross the frontier and stay iligaly in Dominican 

Republic, generating a problem similar to the actual ilegal inmigration we have in the 

Unite State of America.

Assessing ESL Students’ Knowledge of 

Content in K-12 Classes

Keith Folse, University of Central Florida

Mrs. Smith is one of thousands of elementary, middle, and secondary school teachers who are responsible for students’ progress in math, science, history, and English.  More and more, Mrs. Smith has seen an increase in the number of her students whose first language is not English.  A certain percentage of these students speak English well enough to function successfully in school.  However, many of these English language learners (ELLs) do not have sufficient English language ability to demonstrate their knowledge in subject areas even when they have understood and mastered the content material.  

Mrs. Smith is aware of the plight of these students.  She has received additional training in second language acquisition and English as a Second Language (ESL) language problems.  To help ELLs, she

· is aware of the state-approved (in this case, Florida) testing accommodations, e.g., allowing extra time or a bilingual dictionary

· appreciates the important role that ELLs’ limited vocabulary ability heavily impacts learning and as a result assessment

· teaches key vocabulary in her lessons so as to minimize its impact in assessing content

· uses many types of questions on her assessments, including objective (which are not language demanding) and extended answer (which are language demanding)

· understands that ELLs may score lower on essay questions even though they know the content because the students’ errors with grammar and vocabulary can negatively influence the scorer

· allows for alternative assessments that are not so language demanding, e.g., a science project

As the number of nonnative speakers in English-speaking countries continues to rise, so does the number of nonnative students in regular K-12 classrooms.  As U.S. Secretary of Education Margaret Spellings noted in a 2005 speech,



“English language learners (ELLs) are the fastest-growing student 
population in America. Today, one out of every nine students is learning 
English as a second language. That's about 5.4 million children—almost 
the population of Arizona, or Maryland, or Tennessee.  Their numbers will 
more than double in the next 20 years. By 2025, English language 
learners will make up one out of every four students in our classrooms.”

Despite this growing number of nonnative-speaking students, the vast majority of classroom teachers have little to no training in teaching and assessing nonnative speaking students in traditional content areas such as math or science.  The result is often ineffective teaching, which is then compounded by inappropriate or even incorrect assessment practices.

Florida is a good example of a U.S. state that has had to grapple with a large number of non-native students in its schools (Folse & Brummett, 2006).  With approximately 300,000 non-native English speaking students in Florida (MacDonald, 2004), schools in this state face a shortage of qualified teachers who are knowledgeable about key issues in second language learning and thus able to educate this group of Limited English Proficient (LEP) students effectively (Stebbins, 2002).  Resulting from a lawsuit two decades ago, the 1990 Consent Decree between the League of United Latin American Citizens (LULAC) and the Florida Department of Education requires that all LEP students receive equal access to programming that is appropriate to their level of English proficiency.  Thus, teachers have to modify their instruction and assessment to cope with these challenged learners.  In addition, assessment has taken on an even greater role from the No Child Left Behind Act, which mandates that students be retained if they do not satisfy state-established norms, often measured in objective examinations.


Exactly how serious is the situation for LEP students in Florida?  In 2001, the retention rate for secondary level (grades 7-12) English Language Learners (ELLs) in Florida was an astonishing 18.2%, which was one of the highest rates in the entire nation (Kindler, 2002).  In comparison, the state of Texas, which also has a very large population of ELLs, had a retention rate of 10.4%, which is about 43% less than that of Florida.


These few statistics indicate the blatant gravity of the problem in K-12 classrooms in the U.S.  Teachers need to understand how their evaluation methods coupled with their students’ low English proficiency can combine to impact assessment marks.  This chapter deals with assessing nonnative speakers in K-12 content classes such as mathematics or science.  In this chapter, we seek to identify some of the threats to good assessment for ELLs, specifically limited language proficiency, as well as recommend specific actions that K-12 teachers can easily undertake to assess ELLs more accurately.  In order for teachers to be aware of this, they have to become aware of specific language problems that ELLs face in their classes every day.

The Example of Mathematics


It is often said that of all the school subjects, mathematics is the one in which nonnative speakers should do best, not because they are somehow inherently good in math, but rather because numbers do not impose the linguistic demands that prose-based subjects such as reading/literature, social studies, or history do.  While it is true that the pure study of just numbers may require fewer words than in the case of, say, literature, learning math does require a great deal of language knowledge.  In sum, math is not just numbers.  We will discuss math assessment issues from two angles:  class content and student background.  For class content, we discuss word problems, one of the most common assessments used in math.  For student background, we discuss how ELLs may have been taught math differently depending on their country of origin and how this different training may impact assessment in K-12 in the U.S.

Word Problems

It is impossible to imagine a mathematics assessment that does not contain word problems.  A word problem presents numbers within a real-world context.  Instead of adding 4, 7, and 2, learners are reading statements about three situations.  Consider these two examples:

PROBLEM 1:
4 + 7 + 2 = _?_

PROBLEM 2: 
Susan read four books in May.  In June, she read seven books.  


In August, however, she read only two books.  How many 



books did she read all together?


A fourth grader who spoke very little English could answer Problem 1 because of two things:  (1) he knows the math and (2) he can read the question.   In sharp contrast, problem B is unsolvable for the very same fourth grader—not because of a sudden decrease in math knowledge but rather because of language issues.  It is easy to see that the student does not know enough English to know read or all together or the three months and therefore not understand that he is supposed to add these numbers together.  However, since the numbers are represented by the words four, seven, and two instead of the numerals 4, 7, and 2, this student cannot even take a guess as to what the answer might be.  (If numerals were used in Problem 2, then the student could guess that the answer might be 13 if he added, 56 if he multiplied, or even –1 if he subtracted.  Only 13 would be correct, but at least the other guesses would be plausible.)

Clearly, the linguistic demands of word problems can impact assessment results in a math class, so should math teachers avoid word problems?  Definitely not.  On the contrary, word problems are part of the math curriculum.  If we look at a word problem in terms of Bloom’s (1984) six levels of abstraction of questions, the purpose of word problems is to test not just knowledge or comprehension but application, analysis, synthesis, and even evaluation.  Word problems are an integral component in U.S. math classes because the math curriculum, as but one part of the overall educational curriculum, seeks to produce learners who are be able to do much more than mere rote memorization.  We want critical thinkers, not just memorizers.

What is important is that teachers realize that ESL students may make mistakes with word problems when they do in fact know the underlying mathematical issues, which ironically was the purpose of asking the math question in the first place.  One of the hallmarks of good assessment is that it should always match teaching, that is, you should test material the way it was taught.  If the math problems were covered in class, then they should appear on the test in proportion to the amount of time they were covered in class.  


In addition to regular classroom assessment, ELLs often do poorly on large-scale assessment examinations because unfamiliar language on the exams presents problems.  Considering the example of Florida again, the Florida Comprehensive Assessment Test (FCAT) is a statewide assessment given to Florida students in grades 3 through 12.  In 2005, the mathematics section of the Grade 4 FCAT consisted of 40 multiple-choice questions.  Of these, none—not a single one—was expressed in the form of a simple math equation, as in 20 + 13 = _?_.  In fact, of the 40 questions, 26 (65%) required students to solve the answer based on words and a visual (e.g., a map or geometric figure) or a table of data.  The remaining 14 questions (35%) were word problems.  While the curriculum demands that word problems be taught, word problems now receive even more emphasis in class because of the importance of this high stakes examination for students whose futures depend on their scores, teachers whose pay and teacher effectiveness (and in some cases jobs) may be associated with students’ scores, and school administrators whose jobs are connected to the overall grade that schools receive based on all students’ scores in all subjects. 

For the reasons just outlined, you should not avoid word problems.  Word problems are an integral part of the math curriculum.  However, you should be aware of the vocabulary used in the problems.  It is the math teacher’s job to make sure that the most commonly used words, especially verbs, are known by all learners.  As you consider the following ten word problem examples, can you identify one or two key vocabulary words that are necessary in your final determination as to whether to add, subtract, multiply, or divide?

Word Problem A:  
Kevin has 5 baseballs.  He gives away 2 of them to his cousin.  How many baseballs does Kevin have now? 

Word Problem B:  
There are 6 tables with a total of 18 chairs around them.  If 



each table has the same number of chairs, how many chairs are 


at each table?

Word Problem C:  
A zoo has 7 male zebras and 9 female zebras.  How many 



zebras are there in the zoo?

Word Problem D:  
Rina wants to buy a new TV set that cost $240.  She has $180 



of her own money.  If she borrows $50 from her aunt, will she 



have enough money to buy the TV set?

Word Problem E:  
There are 4 salads on the table.  Each salad has 4 cucumber slices and 2 cherry tomatoes.  How many cherry tomatoes are there in all?

Word Problem F:  
An aquarium contains 11 tropical fish.  Right now 3 of them are stationary.  How many fish in the aquarium are moving?

Word Problem G:  
The 3 horses and 2 ponies in the stable need new horseshoes.  How many horseshoes does the owner need to buy?

Word Problem H:  
There are 5 cases of tennis balls.  Each case holds 30 balls.  How many tennis balls are in the cases?

Word Problem I:  
The total prize money in yesterday’s drawing was $25,000.  The 5 winners shared the prize equally.  How much money did each winner receive? 

Word Problem J:  
A magician begins his show with 9 rabbits and makes 1 




disappear during the show.  At the end of the show, how many 



rabbits are left?


The solution here is not to avoid word problems but rather to teach and assess key language, especially vocabulary, that is important in answering word problems.  At first, this task may seem monumental in that there are so many words in English.  However, the words that are most commonly used is unlimited.  Start by analyzing your math textbook.  You might even have students help you to compile this list, perhaps as part of a regular assignment or for extra credit.  Part of the battle in learning new words is getting students to become aware of words that they do not know since nonnative speakers frequently overestimate their vocabulary knowledge (Folse, 2004).  


Once you have compiled a list for your particular students’ needs—which would include comprehending not only the textbook unit on fractions but also word problems in teacher-generated assessments and any standardized tests that ask about fractions—then you should make these words a part of your instruction for ALL students, both ELLs and native speakers.  For example, take the word over.  In fractions, you might use over meaning above, as in 4/3 is read as 4 over 3.  However, when you do the math procedure of converting the fraction 4/3 to a whole number, your answer is 1 1/3.  In explaining this in English, you might say, “Class, first we divide 3 into 4 and that gives us the whole number 1, but we still have 1/3 left over.”  Here we have over meaning “extra.”  However, you should teach the expression left over, as in this math problem:  Susan had 87 cents.  She bought a banana for 40 cents.  How much money did she have left over?  The solution to math problems is to teach both the mathematical and language tools that students need to arrive at the correct solutions.

International Differences in Mathematics


Contrary to popular belief, mathematics does vary from country to country.  If you are teaching very young children, they may not have had any schooling in another country, which means that these students will learn the math conventions taught in the U.S. alongside their English-speaking counterparts.  However, older students are more likely to have been schooled in their home country. For these students who have been educated in other countries, previously studied mathematical conventions may be different and therefore a source of assessment error.  Table X provides examples of differences in the form of the numbers, the use of decimals, and the method of showing work.  

Table X.  Differences 
in Math Across Countries

Difference
U.S.



Non-U.S.

Numbers
1 2 3 4 5 6 7 8 9 0

Arabic: {ADD EXAMPLES HERE}







Chinese:  {ADD EXAMPLES HERE}

Decimals
point [.] for percentages; 
Comma widely used for percentages: 



comma [,] not used with

82,5  or 5,1



numbers

Calculations
division is written with the 
Latin America:



divisor to the left of the 




dividend






{ADD EXAMPLE HERE}
{ADD EXAMPLES HERE}


Our recommendations for K-12 teachers here are two-fold.  First, be aware that ELLs who have studied math in another country may be accustomed to a different math, ranging from the way the numbers are written to the way to solve a given problem.  Second, help students notice these differences and understand that even though the methods of arriving at the answer may be different, the underlying mathematical concepts are the same.

The Example of Science


For ELLs, perhaps the most daunting aspect in science assessment is their low English proficiency, especially their limited vocabulary knowledge.  ELLs’ language deficiency impacts their ability to read and comprehend their science texts, which is further compounded by students’ insufficient writing ability, which becomes obvious as students attempt to solve extended answer questions.  (Note:  Though this chapter discusses only mathematics and science, many of the assessment issues in science also occur in social studies and literature.) 


Science classes and science textbooks contain two kinds of languages, general vocabulary and technical vocabulary.  ELLs already have a lower level of general vocabulary knowledge than their native-speaking counterparts.  In addition, even words that the ELLs already know can be problematic because many of the general vocabulary words that students may already know have a different, very specialized meaning in the context of science.  For example, a base in science is contrasted with an acid but means foundation in general English.  A table with the elements is not the same as a table in the kitchen.  Even those who possess a good level of basic interpersonal communication skills (BICS) have limited knowledge of academic language, what Cummins (2000) refers to as cognitive academic language proficiency (CALP).


In science class, students are frequently required to conduct or read about experiments.  The language used in a textbook or lecture regarding an experiment uses general English words but relies heavily on scientific academic terms as well.  Clearly, ELLs face a hurdle in attempting to understand this language in their texts and teacher lectures.  In addition, their limited ability with this language impacts science assessment in two ways.  First, ELLs may take longer to read questions on exams, which then leaves less time to answer the questions.  At the same time, ELLs have a difficult time writing answers that make use of the right vocabulary that will result in an answer that the native-speaking teacher recognizes and scores as appropriate in a science environment.


What can teachers do?  When teaching, teachers should make every attempt to simplify their own presentations through simplified language and appropriate visuals.  Teachers should not teach the science curriculum; they should not avoid scientific terminology that is part of the course objectives.  Our mandate is to get across our content material as best we can for all learners, both native and nonnative speakers.  We are to modify our delivery, not cut back on content.

When assessing, teachers should be aware that the language in exam questions can obscure the actual meaning of the question.  This language impacts two of the most common question types on science tests, namely multiple choice and extended answer questions

Multiple Choice Questions in Science Assessment

To be sure, multiple choice questions are a valid type of question; if students do not know certain words in the question and/or the answer choices, however, the validity of the question is in doubt.  As was the case with the math word problem examples earlier in this chapter, the language in a question can prevent a nonnative learner from answering the question correctly even when he actually knows the scientific principle.  The following two examples illustrate language problems for ESL students in multiple choice questions:

SCIENCE QUESTION 1 

A student wants to find out which kind of soil can hold the most water. She buys four identical pots with small holes in the bottom of each.  She then fills each pot with a different kind of soil and waters the pots with the exact same amount of water.  How can she determine the amount of water that stays in the soil in each pot?        

A.  By putting cotton in each pot to see how much water it absorbs.

B.  By carefully examining the growth of flowers in each of the pots. 

C.  By covering only three of the pots with a plastic bag.

D.  By measuring how much water drains from each pot. 

Comments on Science Question 1


ESL students may know the scientific principle being assessed in this question, but they may not be able to answer this particular question because they do not know one or more of these vocabulary items:  find out, kind of (meaning type, not nice and not sort of), soil, hold (not hold as in hold my hand or hold the baby; in this example, no one is actually holding anything), water (as a verb, not the noun), exact, determine, and amount.


Even if the ELL understands the question, which is not a given, the four answer options include difficult vocabulary:  cotton, absorb, growth, cover, measure, drain.  For the ELL, the answer is D—unfortunately.  We say unfortunately here because of all the words in the four answer options, the verb drain is probably the least known.  (Again, note that some ELLs may know drain as a noun, a common item in every house, but this does not indicate knowledge of drain as a verb by a long shot.)  Without knowing the word drain, no student can answer this question correctly—even if they know the scientific principle being tested by the question.

SCIENCE QUESTION 2

Which of the following objects would have the most inertia?

A.  a pebble

B.  a boulder

C.  a soccer ball

D.  a head of cauliflower

E.  an empty garbage can

Comments on Science Question 2


Most teachers might think that the word that unfairly impacts this assessment of science knowledge is inertia.  However, that assumption is incorrect.  The sole purpose of this question is to test students’ ability to apply their knowledge of the concept of inertia to real-world items.  Both the concept and the word inertia were covered in class; this was a primary objective of this particular science unit.  Thus, testing about inertia is not only fair, it is a good teacher’s obligation.


The unintentional but nonetheless unfair influence for ELLs lies in the five answer choices.  While soccer ball and empty garbage can are probably known words, students may or may not know cauliflower but are unlikely to understand what a head of cauliflower is (though they know the word head).  ESL learners are highly unlikely to know what a pebble or a boulder is since these words are not very frequent in English.  A more fair multiple choice question on students’ ability to apply their knowledge of the term inertia would make use of answer choices that the teacher believes all students are likely to know, e.g., a bowling ball, a tennis ball, a basketball, a baseball, a golf ball.  (The correct answer is bowling ball.)

Extended Answer Questions in Science Assessment

Extended answer questions confound ELLs on several levels.  First, ELLs may not know key vocabulary in the question, which then impedes or prevents the student from demonstrating his science knowledge.  Second, ELLs’ ability to write out an extended answer is usually limited.  Their writing contains numerous grammatical and lexical mistakes, and these mistakes may cause the teacher—directly or indirectly—to award a lower score for an answer even though the answer is correct in terms of science information.  Finally, extended questions in science often require students to analyze, compare, explain, or classify.  ESL learners (and native speakers) may be accustomed to extended writing for a different purpose (e.g., reporting or narrating) and therefore lose points because they have not followed the proper rhetorical mode for science.  In other words, they may report rather than analyze, which would certainly result in a lower score in a science assessment.

The following two examples illustrate language problems for ESL students in extended answer questions:

Science Question 3

The planet Saturn is about 34 times larger than the Earth’s moon, but Saturn appears to be smaller than the moon when viewed from the Earth.  Why is this?

Comments on Science Question 3


The relatively simple language of this question aids the ESL learner (and native speaker) to comprehend the question in two ways.  First, when this concept was taught in class, the teacher probably talked about the size of the planets.  Thus, difficult linguistic structures to express comparison such as “X is (number) times larger/smaller than Y” or “X is larger/smaller than Y” were probably used in class.  A good ESL-trained teacher would have highlighted these structures when teaching the science lesson since the teacher’s goal is proficiency in not only science but also English language.  Second, the teacher broke the question down into two pieces: the content and then the actual question.  One long question would have been much more difficult for an ESL learner to comprehend:  “Why is it that the planet Saturn, which is about 34 times larger than the Earth’s moon, appears to be smaller than the moon when viewed from the earth?”  Because the actual question “Why is this?” is separate, the student is more likely to provide the reason rather than addressing some unrelated aspect of the question.  In other words, the question is clear


The difficult part of this question is not the language in the question but rather the language in the answer.  Correct answers to this question include “Because Saturn is farther away from the Earth” or “The moon is closer to the Earth.”  In almost all correct answers to this question, the ESL student needs to be able to express a comparison, which is a rather difficult linguistic rule in English to use correctly.  Single-syllable adjectives add the suffix –er (bigger, smaller, denser), but adjectives of two or more syllables employ more (more distant, more shallow, more extensive).  However, two-syllable adjectives that end in –y add –er, not more (heavier, saltier, rockier).  As with all rules, there are a few exceptions (farther, better, worse).  


An answer with language errors that decrease or impede comprehension will almost certainly result in a lower score—even if the ELL knows the answer.  One solution here is to make sure during teaching to present and practice comparative forms within an appropriate science context, i.e., teach language based on K-12 content needs.  Again, only a teacher who has had some ESL training is even aware of these ESL language problems. 

Science Question 4

A two-inch lit candle is placed in each of glass three jars.  The candles are identical.  Jar 1 is seven inches high.  Jar 2 is five inches.  Jar 3 is three inches high.  Lids are placed on jars 2 and 3 but not on jar 1.  Explain the order in which order the candles will burn out.

Comments on Science Question 4


Key vocabulary in this question can be difficult for ESL learners and therefore impede or prevent learners from demonstrating their knowledge of the interaction between the longevity of fire and the amount of oxygen surrounding it.  Potentially problematic words include lit, candle, place (the verb, not the more common noun), jar, order (sequence, not a restaurant request), and burn out (versus burn, which may be its antonym).  

This question could be improved in two ways.  First, the teacher could make sure to include words that were either covered in the science lesson or words that she believes the students are likely to know.  Second, instead of asking this question in prose, the teacher could use illustrations as in this version of Science Question 4:

[IMAGINE: 3 jars labeled Jar A, Jar B, Jar C; jars are proportionate to the numbers in Science Question 4.]

Which candle will burn out first?  ___ 

Which will be second? ___

Which will be last?  ___

Explain your answers.  

10 Things to Keep in Mind When Assessing Content with ESL Students in K-12

1.  Most states or school districts have legal mandates to allow accommodations for ESL learners when they take tests.  Though these accommodations vary from state to state, some of the more common ones include:

· allowing more time for the test, 

· allowing the use of a bilingual dictionary,

· allowing an aide to read the test to the student,

· modifying the language in the question.

2.  Make sure that the language in the exam is language that ELLs know.  For example, teach content-specific terms such as take away or times for math or dissect or trace for science.  A basic tenet of assessment is that assessment begins in the class planning stage; it is not tacked on haphazardly at the end of instruction.  Thus, as you plan your lessons, think of ELLs’ language issues and needs.

3.  Take into account ELLs’ problems with writing.  Consider how writing extended answers can lower ESL students’ scores.  You may wish to give two scores:  one for content and one for language expression.  In particular, ESL grammar issues, such as comparatives (heavier vs. more heavy), non-count nouns (many homeworks vs. a lot of homework), or verb tenses (she was born in 1881 vs. she has been born in 1881), as well as ESL vocabulary issues can negatively impact a score even when the content is good.

4.  Provide models of correct answers in class.  This does not mean teaching to the test; instead, it means explicitly teaching students how to answer a question that requires students to analyze or compare.  This will benefit both native speakers and ELLs.

5.  Break longer questions down into smaller chunks.  In longer questions, state the exact task (e.g., Explain the 5 steps in germination) separately.

6.  For at least part of the overall picture of student achievement, consider alternative assessments rather than the traditional pen-and-paper test.  Alternatives for math could include having students work out a word problem at your desk, explaining orally every step in the process.  Alternatives for science might include a science project that all students present to the class, explaining their research question, their procedures, their results, and their conclusions or implications based on their results.  Monitoring student participation is also a basic form of assessment (without a score).

7.  For completion (i.e., fill in the blanks) questions, provide a word bank for vocabulary purposes.

8.  In review sessions in class, have ESL students work with native-speaking students as they go over possible answers.  Not only does this pairing potentially help the ESL learner with the language to answer this particular question, it also serves as a significant opportunity for comprehensible input (Krashen, 1985) and pushed output (Swain, 1993), both of which are important for the acquisition of a second language.

9. Avoid questions that have culturally specific items that ESL learners might not be able to relate to.  For example, consider an addition problem such as “If there are four jack-o-lanterns, how many candles do you need to light them up?”  In this case, a student who is not familiar with Halloween traditions in the U.S. might not know what a jack-o-lantern is; this one vocabulary item alone could be distracting and cause him to lose precious test time (when in fact he knows how to add and multiply, which is the purpose of the question).  Worse, the student is not familiar with our Halloween customs and would not know that we put one candle inside each jack-o-lantern.  The student could reasonably assume that we put two or three around each jack-o-lantern to light them up from the outside.  

10. Make sure that your tests cover material that was presented in class and that they test in a similar manner in which the material was taught.  For example, if you had students explain a scientific process orally in small groups, do not test this knowledge by having students write it out individually on a test.  Remember:  Good assessment matches good teaching.  

WHY?
ESOL Problems That 

Only an ESOL Teacher Could Understand

Situation 1.  WHY?
We have several ways of expressing past time in English.  

(A)  Explain the differences in usage in these:

I watched TV.


I was watching TV.

I had watched TV.

       Now consider:

I used to watch TV (when I was a kid).

I would watch TV (when I was a kid).

(B)  The last 2 examples are actually for the same time period, but what is the difference 

in usage?  (used to +VERB vs. would + VERB)

WHY?
ESOL Problems That 

Only an ESOL Teacher Could Understand

Situation 2.  WHY?

We say:




But we don’t say:




Bodies of water:

the Atlantic




the Lake Michigan

the Amazon 






Names of countries

the Soviet Union



the Canada

the Netherlands 



the Saudi Arabia

WHY?
ESOL Problems That 

Only an ESOL Teacher Could Understand

Situation 3.  WHY?

We say:




But we don’t say:

He is not here.




He no is here.

He does not speak French.


He no speaks French.

He can not swim well.



He no can swim well.

He didn’t go to Sue’s house.


He no went to Sue’s house.

He wasn’t watching TV.


He no was watching TV.

She has a car.




She no has a car.

She has returned.



She no has returned

Situation 4.  WHY?

The past tense of regular verbs in English is formed by adding the letters –ed to the end of the base verb:  need becomes needed.  Nonnative speakers of English tend to pronounce all –ed endings as a full extra syllable /Id/.  In fact, there are 3 ways to pronounce the –ed ending in English.  

(a) What are the 3 ways to pronounce the –ed:     /Id/ ,   /  d /,    /  t /

(b) What is the correct past tense pronunciation for these verbs and WHY?

1. wanted
3. added
5. cracked
7. slapped
9. moved
11. typed

2. bagged
4. kissed
6. pleased
8. laughed
10. played
12. reacted

"Kitchen Help:  (1)_______________ Under the Sink"
Newsweek 2/12/96
(?? Maybe it's some kind of pipe, or something connected to water, or maybe it's a bottle of stuff under the sink that can help you??)

The (2)_______________ (??not early, very late, probably negative) (3)_______________ kitchen (4)_______________ isn't something you'll be (5)_______________ to (6)_______________ to your dinner guests.  It's a (7)_______________ about the size of a (8)_______________, filled with (9)_______________ (??something about dinner or maybe it's a kind of table??) -- and three-inch-long red (10)_______________.  The (11)_______________:  (something on top, but on top of what??)  after a few days, it's also filled with (12)_______________, dirt so rich that gardeners call it (13)_______________ (??it's brown and it's gold, what is this??).
 Reading Quiz.  Read this short passage and answer the 4 questions.

Yuki-daruma-o tskurimashou…


This process is as easy as it is enjoyable.  It can take anywhere from about one hour to all day.  The length of time depends on the elaborateness of the final product.


Only one substance is necessary for this process.  However, this substance must be quite abundant and of suitable consistency.  In addition, it is best used when it is fresh, as its lifespan can vary depending on where it is located.  In fact, if one waits too long before using it, the substance may disappear.


This process is not difficult, and almost anyone can do it.  The easiest method is to compress the substance into a denser mass than it held in its original state.  This process gives a previously amorphous substance some structure.  Other substances can be introduced near the end of the process to add to the complexity of the final product.  However, they are not necessary.  On the other hand, many people find that they add to the desired effect.

(Smith, E. & Swinney, D.  1992.  The role of schemas in reading text:  A real-time examination.  Discourse Processes, 15, 303-316.)

Now answer these questions.

1.  Have you ever done the specific activity mentioned in the reading?


___ Yes, many times.

___ Yes, a few times.


___ No, never.


___  I don’t know.

2.  When do most people do this?


___ in May


___ in August   

___ in November

___ in January

3.  What is the “one substance” mentioned in line 3?  _______________

4.  Give an example of “other substances” in line 9?  _______________ 

READING PRACTICE

From:  Folse, K.  (2004.)  Intermediate Reading Practices, 2nd Edition.  Ann Arbor:  University of Michigan Press.

Extended Reading Fluency

Short Story: The Day I Met My Mother

The question of a lifetime was answered by a stranger on a train

Travel involves a trip, but not all trips are for vacation.  This story tells of two trips.  See if you can figure out what the two trips were.  
Step 1

Work with a partner.  Read the title and the subtitle.  What do you think this short story is about?  

Step 2

Now read the story and answer the questions that you will find throughout the story.


Mine was, at time, a solitary childhood.  Born in Chungking, China, of missionary parents, I lost my mother at birth.  I was two months old when my distraught father sent me to Mother’s favorite sister in Morgantown, West Virginia.  There I grew up in the house where Mother had spent her childhood.


When Aunt Ruth was at home, I was surrounded by love.  But she was our sole breadwinner and worked in an office six days a week.  Left with a procession of hired girls, I felt the loneliness of the big, old house.


Questions:  1.  Why was the author sent to America?



       2.  Why did the author feel lonely in West Virginia?


In the evenings, before Aunt Ruth came home, I often sat on the floor beneath a picture of my mother—a sweet-faced young woman of twenty, with dark eyes and curly black hair.  Sometime I talked to the picture, but I could never bear to look at it when I’d been naughty.  There was one question in my mind: What was my mother like?  If only I could have known her!


Twenty years passed.  I had grown up, married, and had a baby, named Lucy for her grandmother—the mother I’d so longed to know.


One spring morning, eighteen-month-old Lucy and I boarded a train for Morgantown to visit Aunt Ruth.  A woman offered me half her seat in the crowded car.  I thanked her and busied myself with Lucy, while the woman turned her attention to the landscape speeding by.


After settling my baby in my arms for a nap, I started to talk with the woman.  She said she was going to Morgantown to see her daughter and brand-new grandson.  “Surely you know my aunt, Ruth Wood,” I said.  “She’s had a real-estate office in Morgantown for years.”


“No,” she answered.  “I’ve been away for a long time, and that name is not familiar to me.”


For several minutes, the woman looked out the window.  The, without turning her head, she began to speak.


“There was a Miss Lucy Wood, a teacher in Morgantown years ago.  She probably left there before you were born.  You said the name Wood, and, suddenly, I can’t stop thinking about her.  I haven’t thought of her for years, but once I loved her very much.  She was my teacher.  My parents owned a bakery on Watts Street.  They were on the verge of divorce.  They fought and quarreled all the time.  I had to work very hard at home and in the bakery, too,”


Questions:  3.  What was this woman’s childhood like?

 

       4.  What was Miss Wood’s occupation? 


“I loved school, though I didn’t make good grades.  Miss Wood’s room was a happy place; it seemed like heaven to me.  One day, after my folks had a big fight at breakfast, I came to school late, holding back the tears.  Miss Wood kept me after school.  I thought she would scold me, but instead, she let me tell her my troubles.  She made me feel how much my brothers and sisters, and even my parents, needed me—and from that day on, my life was worth living.


“A few months later, I heard a little girl say: ‘Miss Wood’s going to marry a missionary and go live in China!’  I went home crying.  My parents stopped in the middle of a fight to ask me what was wrong, but they could not know how great a light was going out in my life.  I couldn’t sleep that night.


Questions:  5.  What was the girl’s opinion of Miss Wood?

                               6.  Why was the girl upset when she heard the news?


“The next day, Miss Wood again kept me after school to see what was wrong.  When I told her, she looked surprised and tender.  ‘Please don’t go away to China!’ I begged.


“‘Viola,’ she answered, ‘I can’t give up China.  I’m going where my heart calls me, with the man I love.  But I’ll think of you often, and I’ll send you a postcard.’


“I’d never had any mail of my own, so that made me feel better.  When I told my mother, she shook her head saying, ‘Don’t feel too bad, Viola, if she forgets; she’ll have so many folks to write to.’


“Two months later, I got a postcard with a picture of the Yangtze River, postmarked Chunking, China.  ‘Are you still making me proud of you, my little brave one?’ it asked.  If anyone had given me a million dollars, it couldn’t have made me more proud. 


Questions:  7.  Was the girl glad that she received the postcard?




 Why or why not?


“Right after that, my parents broke up and we moved away from Morgantown.  I raised my five brothers and sisters, married, and raised four children of my own.


“Goodness, we are almost there!  I’ve talked too much.  I do hope I haven’t bored you.”


Then, for the first time, she turned to me and saw the tears in my eyes.


“Would you like to see Lucy Wood’s granddaughter?” I asked.  My baby was waking from her nap.  My heart was singing.  The burning question of my childhood had been answered.  At long last, I knew exactly what my mother had been like.


Question:  8.  Why was the woman crying? 

Step 3

Who is it?

a.  Fill in the squares of this chart with these names:  (SORRY, NOT WELL DRAWN !!)

Lucy Wood, Lucy, Viola, the author, Aunt Ruth

_____________
((
_______________
- - - - - - - -
______________




_______________




_______________
b.  Write the name of the person who is described.

________________________  1.  I was born in China.

________________________  2.  My parents got a divorce.

________________________  3.  My sister lived in China.

________________________  4.  I loved Miss Wood’s class very much.

________________________  5.  I sent Viola a postcard.

________________________  6.  I was sleeping while the two women were talking on 


                                           the train.

________________________  7.  My aunt had a business in Morgantown

________________________  8.  I never knew my mother.

________________________  9.  My niece came to live with me.

________________________  10.  I was a teacher.

Step 4.

a.  Did you like this story?  Why or why not?

b.  If you could change one part, what part would you change?  Discuss these answers in a small group.

DICTATION

1. Have students take out a clean sheet of paper.  Tell them to put their name on the BACK of the paper.

2.  Tell them they will write a short dictation.  Tell them you will read the dictation 3 times:  once all the way through, then piece by piece, and finally one more time all the way through.

3.  Ask if there are any questions.

4.  READ THIS DICTATION THROUGH.  Read it slowly to allow students time to understand the meaning of the sentences.  It is important to pause slightly IN THE CHUNKS marked below.  Students should NOT write; they should listen!

Wild animals / used to wander / over the country / in uncounted numbers.   /  Today these animal populations / have decreased to a large extent.  /  Some animals have disappeared altogether, / destroyed by the advance of human civilization.  /  The same story can be told in the African continent,  / once covered with big game such as elephant, buffalo, and antelope.  /   In Central and South America, where animals once were thought safe, they are now threatened.   /  In the last three centuries, over two hundred species of mammals, birds, and reptiles have become extinct.  /  Our wild animals are being swept from the land, the birds from the air, the fish from the sea.

5.  Now read the dictation IN CHUNKS so that the students can write.

6.  Give students 1 minute to proof their papers.  Then read the dictation straight through for the 3rd time.
STUDENT    1

  

The wild animals used wander on the country in uncount number.  Today this animal population is having the crease too large extent.  Some animals have disappeared all to gather, destroyed by the advance of the human civilization.  The same story can be told in Africa continent.  Ones covered with big game such as elephant, buffalo, and ants.   In Central and South of America, where some of the animals were once thought safe, they are threatened.   In the last three centuries, over 200 species of mammals, birds, and reptiles have become ???.  Our wild animals are being swept from land, the birds, the air, the fish are from the sea.





















































STUDENT    2

  Wild animal use to wander over the country in uncounted number.  Today these animal population has decreased to a large extent.  Some animal have disappeared altogether, destroyed buy the advance of the human civilization.  The same story can be tolled in the countries of Africa.  Once ago it covered with big games such the elephant, the buffalo, and the antelope.   In the Central and the South America, where animal once were caught  safe, they are now a threat.   In the last three century, over two hundred species of mammals, birds, and reptiles had become extinct.  Our wild animals are being sweeping from the land, the birds in the air, the fish in the sea.















STUDENT    3

 While animals used One over they’re a country in UNCOUNTED numbers.  Today these animal bobulations have decreased to a laRge extent.  Some animals have disabbeared altogether, a straw by the advance of Human Civilization.  The same story can be told in the African continent, then they covered with big game such as eleven buffalo and antelobe.   In Central and South AMERICA, where animals once were safety, they are now tradE.   In the last three centuries, over two hundred sbecies of mamals, birds, and rebtiles have become extinct.  Our wild aniMals are being swebt from the land, the birds from the air, the fish from the see now.











STUDENT    4

While an email animals used to be one of the country in uncounted numbers, today these animal populations have decreased to a larger extend.  Some of the animals have disappeared together, were destroyed by advance of the human’s civilization.  The same story can be in the African continent, once covered with big game such as elephants, buffalo, and antelopes.   In Central and South America, animals ones were thought safe, they are now thretend.   In the last three centuri, over two hundred species of mammals, birds, and reptiles are become extinct.  Our wild animals are being swept from land, the birds from air, and now the fish from sea.











































STUDENT    5

While animals used to wander the country in uncounted numbers.  Today these animal and creations have decreased to a large extent.  Some animals have this ???  appeared altogether,                    the advance of humans   ?  ?  ?  ? .  Around this same time, this story can be told in the African continent, once covered with big game such as elephant, buffalo, and antelope.   In Central and South America, where animals once were by a thread  , they are now threatened.   In the last three centuries, over two hundred species of mammals, birds, reptiles have become stink.  Our dead animals are been swept from the land, the birds from there, the fish from does he.









 

Test of Written English Scoring Guide

Readers will assign scores based on the following scoring guide. Though examinees are asked to write on a specific topic, parts of the topic may be treated by implication. Readers should focus on what the examinee does well.

	SCORE
	

	6
	Demonstrates clear competence in writing on both the rhetorical and syntactic levels, though it may have occasional errors.

	
	A paper in this category

· effectively addresses the writing task 

· is well organized and well developed 

· uses clearly appropriate details to support a thesis or illustrate ideas 

· displays consistent facility in the use of language 

· demonstrates syntactic variety and appropriate word choice 

	5
	Demonstrates competence in writing on both the rhetorical and syntactic levels, though it will probably have occasional errors.

	
	A paper in this category

· may address some parts of the task more effectively than others 

· is generally well organized and developed 

· uses details to support a thesis or illustrate an idea 

· displays facility in the use of language 

· demonstrates some syntactic variety and range of vocabulary 

	4
	Demonstrates minimal competence in writing on both the rhetorical and syntactic levels.

	
	A paper in this category

· addresses the writing topic adequately but may slight parts of the task 

· is adequately organized and developed 

· uses some details to support a thesis or illustrate an idea 

· demonstrates adequate but possibly inconsistent facility with syntax and usage 

· may contain some errors that occasionally obscure meaning 

	
	

	3
	Demonstrates some developing competence in writing, but it remains flawed on either the rhetorical or syntactic level, or both.

	
	A paper in this category may reveal one or more of the following weaknesses:

· inadequate organization or development 

· inappropriate or insufficient details to support or illustrate generalizations 

· a noticeably inappropriate choice of words or word forms 

· an accumulation of errors in sentence structure and/or usage 

	
	

	2
	Suggests incompetence in writing.

	
	A paper in this category is seriously flawed by one or more of the following weaknesses:

· serious disorganization or underdevelopment 

· little or no detail, or irrelevant specifics 

· serious and frequent errors in sentence structure or usage 

· serious problems with focus 

	
	

	1
	Demonstrates incompetence in writing.

	
	A paper in this category

· may be incoherent 

· may be undeveloped 

· may contain severe and persistent writing errors 


TOEFL* Writing Prompts
TOEFL:  Test of English as a Foreign Language

A.  Some people say that physical exercise should be a required part of every school day.  Other people believe that student should spend the whole school day on academic studies.  Which opinion do you agree with?  Use specific reasons and details to support your answer.

B.  A university plans to develop a new research center in your country.  Some people want a center for business research.  Other people want a center for research in agriculture (farming).  Which of these two kinds of research centers do you recommend for your country?  Use specific reasons in your recommendation.

C.  Some young children spend a great amount of their time practicing sports.  Discuss the advantages and disadvantages of this.  Use specific reasons and examples to support your answer.

D.  Do you agree or disagree with the following statement?  Only people who earn a lot of money are successful.  Use specific reasons and examples to support your answer.

E.  If you could invent something new, what product would you develop?  Use specific details to explain why this invention is needed.

F.  Do you agree or disagree with the following statement?  A person’s childhood years (the time from birth to twelve years of age) are the most important years of a person’s life.  Use specific reasons and examples to support your answer.

G.  Do you agree or disagree with the following statement?  Children should be required to help with household tasks as soon as they are able to do so.  Use specific reasons and examples to support your answer.

H.  Some high schools require all students to wear school uniforms.  Other high schools permit students to decide what to wear to school.  Which of these two school policies do you think is better?   Use specific reasons and examples to support your opinion.

I.  Do you agree or disagree with the following statement?  It is better to be a member of a group than to be the leader of a group.  Use specific reasons and examples to support your answer.

J.  What do you consider to be the most important room in a house? Why is this room more important to you than any other room?  Use specific reasons and examples to support your opinion.

Teaching versus Testing Writing (and Language Development):

Balancing Your Instruction with BOTH Accuracy and Fluency Activities

OVERVIEW:
Situation:  L2 students have problems with composition in English due to (1) problems with the process of composing (perhaps in L1 even), (2) unfamiliarity with English rhetorical modes and writing expectations, and (3) lack of English proficiency (grammar, vocabulary, spelling, punctuation)

Problem 1:  Teachers (and students) need to deal with all three areas immediately.  No step really precedes the other two.

Problem 2:  Hearing the teacher talk about these issues is not nearly as important as practicing these issues.  Teaching and practice need to occur.  

Problem 3:  The more students practice composing, the greater their chances of improving.  However, this generates a great deal of work for the teacher.

In this demonstration, the presenter discusses a few classroom activities/techniques that (1) require students to write, 

(2) require students to pay attention to what they are writing, and 

(3) allows teachers to pick up fewer papers, read fewer papers, and grade fewer papers while still accomplishing the overall objective of having students write as often as possible:  PEDAGOGICAL EFFICENCY (= the teacher has ONLY two hands).

Keep in mind:  Not all writing has to be an original paragraph or essay.  Think of a continuum of activities.  Writing activities can run the whole gamut:

· Brainstorming ideas (list)

· Writing a thesis statement (“writing plan” sentence) for an essay

· Outlining

· Unscrambling words to make a sentence

· Unscrambling sentences to make a paragraph

· Copying a paragraph

· Revising a paragraph that the student wrote but did not touch for (three) weeks

Assessment Activities that Do Not Require Teacher Grading:  SAVE YOUR TIME!



The following activities primarily deal with composition, but many of these ideas were actually borrowed from an assortment of other classes, including science and typing/keyboarding.  These activities allow you to have a good idea of how your students are doing in terms of comprehension and production, but what makes these activities special is that their design does not require teacher grading.

ACTIVITY #1:  Seeing Which Cards You’ve Been Dealt—1st Class 


This is an activity that allows you to get to gauge your students’ writing ability and also learn something interesting about the students.


Traditional exercises of this type ask extremely specific questions such as:                                  

1.  What is your name?     
4.  How long have you lived in Miami?                                       

2.  How old are you?    
5.  Do you have a big family or a small family?                             

3.  Where are you from?
6.  How many brothers and sisters do you have?                             


The final product is rather limited in creativity and resembles a cloze exercise. 

        My name is ---.  I am --- years old.  I am from ---, but I have lived in Tampa for --- months.  I have a --- family, with --- brothers and --- sisters.                                                           

 (NEW FORMAT)  Semi-Open Paragraphs 

Exercise for writing a narrative paragraph.  The following questions are used as a 'guide' to give the writer ideas for forming a narrative paragraph about a personal experience.  These questions follow the flow and organization of a paragraph.  By answering the questions, students will end up with an organized piece of writing featuring topic sentence, supporting details, and a concise conclusion.                              

1. What was the most terrible thing you did as a child that you were punished for?                                                              

2. Did you do this alone?  

3. If you were with someone else, who were you with?              

4. How did your parents find out what you did?                            

5. What was your punishment?                                              

6. Do you think that your punishment was too severe or too lenient?       

7. After your punishment, did you ever do the same thing again?           

Using more open-ended questions where students have the liberty to choose a topic allows for more creative and individual writings.   BETTER FOR THE TEACHER, too!           

Note:  
These types of questions can be created for many different writing assignments: 
compare-contrast, cause-effect, etc.        
Activity #2:  Building Better Sentences 


We need to push ELLs to go beyond simple sentences with no real adjectives, phrases, or additional clauses.  “Try harder” is futile.  ELLs need specific practice with building better sentences, and you need to include this IN the lesson.
	Sentence A (Great Sentences, p. 237) 
	Sentence B (Great Paragraphs, p. 241)

	1.  There are books.

2.  The books are rare.

3.  The books are in the library.


	1. You will need a quart jar.

2. The jar must be clean.

3. The jar must have a tight lid.

4. You will need some tape.

5. You will need some water.



	Your new sentence:


	Your new sentence:




Activity #3:  Advice Columns:  (Reading) the Writing on the Wall

(K. Folse, TESOL Journal, Winter 1993/1994, Vol. 3, No. 2, p. 37)

1.  ALL students do a short piece of writing on a similar topic / assignment.  Typing / Word processing of the assignment is preferable.  Whether typed or handwritten, all students MUST double-space their work (to allow for ease of reading and--later on--correcting).


One possibility is to have students read a "Dear Abby" or other advice letter and then write a reply to the letter writer.  However, it can be any assignment, but it should be very specific and should be short (no more than 3 paragraphs or 300 words).

2. Students should not write their names on the front of their paper.  They should write their initials or nicknames on the BACK of the paper only.

3.  Collect all the papers.  Number them with a vivid magic marker from 1 to X.  

4.  Post the papers all over the classroom walls.  No student names are visible, only paper numbers.

5.  Give each student a response sheet/form of some kind with SPECIFIC questions about the content of the written work.  Ask about CONTENT/MESSAGE, not just grammar!

For example, if the students wrote a response to a Dear Abby letter, sample questions might be:

1.  How many paragraphs did this person write?  ________________

2.  In one sentence, what is this writer's advice to the letter writer?

3.  Does this writer's opinion agree with your opinion?  If no, tell how they are different.

4.  Did you find any spelling mistakes?  If so, write them here.  (Put the line number, too.)

5.  Did the writer give specific reasons for his/her opinion?  Write ONE of the reasons here.

     __________________________________________________________________    

6.  Have each student vote for the ONE (or two or three) best papers.  

7.  Teacher:  Pull down the papers from the wall and mark the papers (with grammar, mechanics, or content comments).  Attach any student papers about their papers, too.

ACTIVITY #4:   Free writing on a topic

Assign a topic and a set of parameters/guidelines.

Example:  You will be given a topic on the board.  Write as much as you can about this topic.  Your goal is to write how you feel about the topic or to give information about the topic.  In other words, what you write is not nearly as important as the actual writing.  

Please skip a line.  The time limit for this activity is 10 minutes.

ACTIVITY #5:  A paper “bulletin board” / “listserv” exchange

Prepare at least 4 different topics for student writing.  Assign one topic to each student, which s/he should write at the top of a sheet of paper.  Explain that you will say “Go” and all students will write on the topic on their paper.  Call time after 5 minutes.  Then students exchange papers.  Now students will read the prompt (which may or may not be the same as their first one) and write to the prompt, the original writer’s comments, or both.  Allow 5 minutes for subsequent writings.  You could do this up to 5 times in one class.  This is good training for what happens in college writing classes where students discuss something in groups before actually writing.

ACTIVITY #6:  Pick and Choose

Have students do several smaller writing assignments during the week or two weeks.  On the last day, announce which TWO assignments you will be collecting.  These two will be marked/commented on; the others will not.  (This is an idea from a 9th grade typing teacher.  Students will take great care with ALL of the assignments since they do not know which one will be collected.)

ACTIVITY #7:  “Shared” Paragraphs

Students will write each a story together…  Each student will begin a writing with a dictated sentence from the teacher.  Then tell the students to add an additional sentence.  Then they exchange papers, read each other’s writing, and add another sentence.  The process continues.  Every now and then, the teacher brings writers’ attention back to a composition/writing feature.

Example:  

1. dictate:  “Once upon a time there was a ___________ who ___S+V_____.

2.  Add one more sentence here.

3.  Exchange papers.  Add one sentence.

4.  Exchange papers.  Add one sentence but make sure it has a verb that begins with the letter T.  Underline the verb you used.

5.  Exchange papers.  Add one sentence like this “Because __S+V__, __S+V.”

6.  Exchange papers.  Add three sentences.  Use three adjectives.  Underline them.

7.  Exchange papers.  Add two sentences.

8.  (homework??)  Now write an ending to it.
MINIMAL PAIRS:  voiced and voiceless

Voiced





Voiceless

/b/
1.  ben
/p/
1.  pen


2.  ribbing

2.  ripping


3.  cab

3.  cap

/d/
1. _______________
/t/
1. _______________


2. _______________

2. _______________


3. _______________

3. _______________

/v/
1. _______________
/f/
1. _______________


2. _______________

2. _______________


3. _______________

3. _______________

/g/
1. _______________
/k/
1. _______________


2. _______________

2. _______________


3. _______________

3. _______________

/j/
1. _______________
/ch/  1. _______________


2. _______________

2. _______________


3. _______________

3. _______________
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Authentic assessments include a variety of measures that can be adapted for different situations.  These are some examples of authentic assessments. 

Oral Interviews
Teacher asks students questions about personal background, activities, readings, and interests 

· Informal and relaxed context 

· Conducted over successive days with each student 

· Record observations on an interview guide 

Story or Test Retelling
Students retell main ideas or selected details of text experienced through listening or reading 

· Student produces oral report 

· Can be scored on content or language components 

· Scored with rubric or rating scale 

· Can determine reading comprehension, reading strategies, and language development 
Writing Samples

Students generate narrative, expository, persuasive, or reference paper 

· Student produces written document 

· Can be scored on content or language components 

· Scored with rubric or rating scale 

· Can determine writing processes 
Projects/ Exhibitions
Students complete project in content area, working individually or in pairs

· Students make formal presentation, written report, or both 

· Can observe oral and written products and thinking skills 

· Scored with rubric or rating scale 
Experiments/ Demonstrations

Students complete experiment or demonstrate use of materials

· Students make oral presentation, written report, or both 

· Can observe oral and written products and thinking skills 

· Scored with rubric or rating scale 
Constructed-Response Items

Students respond in writing to open-ended questions 

· Student produces written report 

· Usually scored on substantive information and thinking skills 

· Scored with rubric or rating scale 
Teacher Observations
Teacher observes student attention, response to instructional materials, or 

interactions with other students 

· Setting is classroom environment 

· Takes little time 

· Record observations with anecdotal notes or rating scales 
Portfolios

Focused collection of student work to show progress over time 

· Integrates information from a number of sources 

· Gives overall picture of student performance and learning 

· Strong student involvement and commitment 

· Calls for student self-assessment 

SOURCE:

Authentic Assessment for English Language Learners: Practical Approaches for Teachers  

by J. Michael O’Malley and Lorraine Valdez Pierce

Quiz 3.  On the Hot Seat:  Answering ELL Questions

Source:  Folse, K.  (2009).  Keys to Teaching Grammar to English Language Learners:  A Practical Handbook.  Ann Arbor:  University of Michigan Press.


ELLs ask many questions about English grammar.  Sometimes their questions are about the lesson that you are teaching, but often their questions are seemingly unrelated but tangentially pertinent.  In this task, you are on the hot seat answering three common ELL questions.  How would you answer these three typical ELL grammar questions?


(OR:  If your ELLs do not ask you these questions, these ARE aspects of English that YOU are now responsible for in terms of providing comprehensible input.  For P-K-1-2, these might be songs.  For middle and high school ELLs, this would be in the form of text or aural input.)

1.  I know the past tense ending is –ed, so I write added, wanted, cleaned, hugged, and pushed.  I pronounce these words as two syllables, so I say add:ed, want:ed, clean:ed, hug:ged, and push:ed.  Someone told me that cleaned and hugged are only one syllable and end in /d/ and that pushed is one syllable and ends in /t/.  How can I know when to pronounce the ending as /d/ or /t/ or an extra syllable /Id/?  Is there any rule? 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________
2.  I don’t know when to use present perfect (e.g., have worked).  I thought that present perfect tense is for actions that began in the past and still continue, so I say “I’ve lived here for two years” because I still live here—but I can’t say “I live here for two years” even though that makes more sense to me because it’s still a true action.  However, I see sentences where the action is clearly finished, as in “Congress has decided to change the current laws regarding the federal income tax.”  I don’t know when to use present perfect tense.  Is it for actions that are over or not? 

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________
3.  If you want to compare two things in English, you can say that A is bigger than B and that A is crazier than B, but you also say A is more interesting than B (instead of interestinger).  Can I say A is comfortabler than B?  How about A is moderner than B?   When do you add –er and when do you have to use more?  

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

______________________________________________________________________

_____________________________________________________________________
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