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Workshop Ledming Outcomes

Participants wi-II wri’ré orogram level learning outcomes
- that are specific, measurable, aftainable, relevant, Gnd
- time-focused (SMART)..

Porhmpanfs will be able to appraise usefulness of current
program level learning ou’rcomes to de’rermme sfudent
learning. _

Participants will learn how to map student learning
outcomes in a curriculum 1o maximize student success.



~ Pre-Poll Question

How would you describe your program’s lec:mmg
outcomese

~a. We have a long way to go

b. We are on the right path

c. We are where we need to be -



Activity

One word or picture to describe how | feel about
assessment e
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Language is Impor’rohf

Terms Other terms for same concept
Educational Objectives Goals, outcomes, purpose, eic.

Learning Outcomes Goals, objectives, competencies,
standards, etc.

Performance Indicators Performance criteria, standards,
competencies, rubrics, specifications,
metrics, outcomes, elc.

Assessment Evaluation

Evaluation Assessment

For me: objectives = intentions
ouicomes = resulis



Assessment is ...

Discov’ering“fWha’r's’rud_en’rs are 'Iecrning A

A process, not an action or activity, in which the
Improvement of learning supersedes self-
justification or reporting as a goal.

/=, THE PURPOSE /

~/ OF ASSESSMENT g V-
/1S TO IMPROVE <

LEARNING. 1%




Why Assessment?

| ~S’rudeh’r Learning

(transparency)
f"ﬂaglng
Goals mStUdEntS EE - Program Improvemen’r
E Collaboration S (CIUCIh’ry)
|m|]F[]\]|ngUh]EUlWES .

~ Accreditation Compliance
(accountability)



Why is this importante

Challenges of an Accreditor
Crackdown

~ [INSIDE

- HIGHER ED

One of the department's goals, Under Secretary of Education
Ted Mitchell said last week, is to signal to accreditors "that
we're paying attention” to student outcomes and that they

are “going to matter.”
November 17, 2015 ;
By Michael Stratford

https://www.insidehighered.com/news/2015/11/17/education-department-faces-challenges-
cracking-down-college-
accreditors2utm_source=Inside+Higher+Ed&utm_campaign=9802823de8-
DNU201511178&utm_medium=email&utm_term=0_1fcbc04421-9802823de8-198403345




S’ruden’r Lecmlng
Ou’rcomes

O’rherv\/lse known as Why You Are Here This Morning” |



Activity

Program/Department Mission Satistaction Survey



Mission & Learning
Outcomes

Mopped Curriculum &
Learning Opportunities

Methods of Data
Collection

Analysis of Results

Action Taken to Improve
Student Learning

The Assessment Cycle

5. q 1. Establish

Use the Results Learning
for Improvement QOutcomes

"

4, 2.
Analyze and Provide Learning
Disseminate Results Opportunities

3.
Assess

Student
Learning



Three Levels of Student Learning Outcomes
Course
Degree program - discipline-based

Institution — core outcomes, “general education,”
common learning across all degrees



Why Have ‘Ledming OUTcomes? |

- Three main benéﬁ’rs ’rb well-defined goals and outcomes:

- Goals and ou’rcomes are the foundation for assessing
student ledrning at oII levels of the institution.

Faculty and staff can use clear learning outcomes to
guide all ins’rruc’rion and programs. _

Students can refer to learning ou’rcomes to understanad
what is important to learn. .






Focusing on What's Important: . .
Learning Outcomes as Opposed to Topics

State expectarions of knowledge, skills,
—abillifies, or dispositions demonstrated by the
ideal student groduo’ring from your program.

Describe what a student can dO with what s/he
KNnows.

Focus on lasting results of courses, programs,
missions.



Good Outcomes

B decide, rate, choose, recommend,

justify, assess, prioritize

show, complete, use, classify,
examine, illustrate, solve

name, describe, relate,
find, list, write, tell

create, invent, plan, compose,
construct, design, imagine

explain, contrast, examine, identify,
investigate, categorize

compare, discuss, restate,
predict, translate, outline

Use appropriate
levels of Bloom's
taxonomy

Consider differences

In kind among
courses, program,
and institutional
outcomes

Concen’rra’re on ’rhe
ways in which a .
sfudent uses
knowledge to
function cognitively
and/or affectively



Componen’rs of o Leamlng Ouicome
S’ro’remen’r

SLOs should cleorly |nd|co’re the level and type of
- competence that is required of graduates of a program.
- The following information should be included in a well-
defined learning outcome statement.
Areas/fields that are the focus of the assessment

Knowledge, abilifies, values and affitudes that a student i in your
- program is expected to have within that area/field

Depth of the knowledge, abilities, volues cmd atfitudes expected of
a student | in your progrom



Writing Ou’rcdmes Statements

Leornmg Outcome Statements can be broken down info four main componen’rs
. A stakeholder who will demonstrate the outcome.
+ An aclion word that identfifies the performance to be demons’rro’red
-+ Alearning statement that specn‘les what learning will be demonstrated in the
_ performance; '
« “A broad statement of the criterion or standard for occep’roble performonce

Stakeholder Action Word Learning Statement Criterion
(usually the (performance) (the learning) (the condition of the
student) performance

demonstiration)

The student Applies Principles of asepsis When executing
psychomotor skills

The student Produces Documents Using word processing

equipment

The candidate Analyzes Global and In terms of their effects
environmental factors on people
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AcCTiViTy: Write a Student Lec_J,mi"ng Outcome

' STAKEHOLDER ACTION WORD LEARNING STATEMENT CRITERION

; (usually the  (performance) (the learning) (the conditions or level of the
student) performance demonstration)

The student

The
candidate

The graduate




Curriculum Mapping |

Why you need sfrong learning outcomes



Outcome-based Curricula

Standard oppkoaches to curficulum are essentially fopic-
- based and -sequenced |

Sometimes curricula are more reflective of faculty
research inferests than of desired outcomes

Planning in the context of the outcome, rather than the
segquence of topics, requires reverse engineering






Planning an Outcome-based “Curriculum”

Start at the End

Z (pU"F?OSG AND |  What should a graduate/completer
ferminus) - | be able to do after leaving this |
. experiencee
How can that ability be developed?
- Sequencing A How can we be sure that it is
- depends not - developing?

on topics, but
on oufcome
development



Topical Maps and Outcomes

" Req. Courses Outcome 1 Ovuicome 2 Ovutcome 3 Ovicome 4




Activity

Currlculum Mapplng Survey - Toplc based or cumculum-
bosed ‘



Using Learning Outcomes

Where is the outcome taughte

Four | : Where is it learned?
~ Essential e =
Questions ere is it assessed?

How do we know that it is developing
- over fime?¢



Outcome-based Curriculum Mdp

; Req. Courses Ovutcome 1 Outcome 2 Ouicome 3 Ouicome 4

B In’rroduced - R=Reinforced M = Mastered



What Does the Map Tell You about ET 3552

; Req. Courses Ovutcome 1 Outcome 2 Ouicome 3 Ouicome 4




How Well Dev'eloped S Ou’rc,orhe 3¢

" Req. Courses Outcome 1 Ovuicome 2

ISEESEN outcome 4
|



What Might Bé_ Missing in OuT,céme 42

Req. Courses Outcome 1 Outcome 2 Ouicome 3 _




How Effectively Planned Is Qu’réOme 12

 Req. Courses _ Ovutcome 2 Ovuicome 3 Ovicome 4




| How Well Planned Is Oufcome 22 How Does
|11 D|ffer from Ou’rcome 12 L

 Req. Courses Ovutcome 1 _ Ovuicome 3 Ovicome 4




Outcome-based Curriculum Mdp

; Req. Courses Ovutcome 1 Outcome 2 Ouicome 3 Ouicome 4




Applying the Guidelines

In general, if an ou’rcome is important enough to be articulated
as a program ou’rcome ] should be:

Introduced ec:rly in the curriculum, in most cases durlng the first 25% of
required courses

Reinforced af least twice in the course of the program

Integrated with other outcomes in some sort-of culminating activity, like
a project, an internship, a clinical experience, or ofher appropriate
experience that approximates the real-world tasks students have to
perform after graduation .

Assessed frequently



Four Essential Questions

What do | ch’rfmy stfudents fo carry from my
course/program/institution?

How does their performance indicate that they
have In fact learned what | want them to learne

‘How do | measure that petformance?

f there's a gap between what | expect them to
learn and what their performance indicates ’rhey
learned, what do | do?¢ . |



Questions & Discussion



~ Post Poll Question

- How would you describe your program'’s learning
outcomes®e ' -

a. We have along way to go

b. We are on the right path

c. We are where we need to be



