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A. The paper entitled “Creating Generative, Sustainable Institutional Infrastructures: Mastering 

the 5 C’s” 
 
 

B. Research problem: 

Change is indeed the watchword for this millennial generation. The responsibility to educate 

over 77 million youth for an ever-changing global society is the ultimate evolutionary 

experiment. Growing concerns from multiple forces have combined to heighten calls for 

improved education for this new generation.  Such a clarion call for academic excellence 

requires an educational paradigm, which fosters our 21st century school’s capacity for 

establishing systemic collaborative infrastructures for supporting effective teacher leadership and 

learning. Fullan (1993) suggests that educators must, “redesign the workplace so that innovation 

and improvement are built into the daily activities of teachers…and [adopt] institutional renewal 

with new forms of leadership, collegiality, commitment to, and mechanisms for continuous 

improvement” (p. 353). In order to accomplish such organizational agility schools and 

collaboration educational institutions will need to develop infrastructures, which empower their 

most valuable resource [teachers and administrators] with opportunities and authority to develop 

solutions collaboratively (Weller & Weller, 1997).  Such a colossal undertaking demands 

educators who are not only visionary, but have the courage to increase their capacity for complex 

problem solving, resilience and ultimately their adaptability to change. According to Sirotnik 

(2001), “Educators ‘must’ become their own change agents and active and critical consumers of 



their own and others’ knowledge in the context of their own practices and the changing of these 

practices” (p. 107). 

 

C. Research procedure 

Using case study methodology I used a purposive sample of three independent case studies to 

explore the relationship between DuFour & Eaker’s (2008) professional learning community 

model and school based change within the context of K-9 public schools within a mid-sized rural 

school system in the southwest region of the United States.  DuFour and Eaker’s (2008) 

Professional Learning Community (PLC) model provided not only the foundation upon which 

research questions were developed based on the constructs of the PLC model and school based 

change, but will also served as a lens through which to analyze the findings of the study.   The 

main question used to guide this research was: What is the relationship between professional 

learning communities and school based change? The primary source of data collection was 24 

semi-structured interviews with each of the principals and related key members of faculty and 

staff.  The secondary sources of data collection will include: observations of professional 

learning community meetings, staff meetings, related administrative and classroom activities, a 

21 question school culture questionnaire administered to a 100+ related school members, and a 

review of relevant documents.  



D. Summary of findings 

The objective of this multi case study was to explore the individual ‘journey’ of three separate 

school’s ‘processes and outcomes,’ analyzing their thoughts and experiences regarding 

professional learning communities and school based change (Miles and Huberman, 1994). The 

study findings showed that support, infrastructure, and re-culturing all played significant roles in 

each of the school’s PLC evolutionary journey and that these three themes interfaced and 

overlapped even as their PLCs continued to develop and change.  

 

Findings from the study’s four data sources (interviews, observations, questionnaire and 

documents) concurred that changes in the following areas had occurred since the inception of 



PLC’s: an improvement in the school’s consistency regarding academic expectations for 

students, an increase in the collaboration and communication amongst faculty, administration 

and the district, more opportunities to engage in shared leadership opportunities, an improvement 

in their professional commitment to each other, the students and their own teaching and learning, 

and an increase in their ability to work together to create solutions to ongoing challenges in their 

classrooms and in the school. As the staff developer from School 1 summarized so eloquently, 

each of these three school’s journey began with a ‘disquiet with the status quo’ and while each 

school’s journey has been different, study participants concur that each has indeed experienced 

effective changes in their schools. 

E. Conclusions and recommendations 

A thorough review of the literature regarding professional learning communities and school 

based changed revealed a number of overarching themes significant to this study. Research 

consistently suggested the important role leadership plays in the process as well as the 

management of related structural, relational and cultural issues within the school. What remained 

somewhat amorphous in the literature was what was needed to empower the professional 

learning communities to consistently adapt and effectively and consistently manage ongoing 

change. The data collected in this study strongly suggested that in order for professional learning 

communities to continually evolve and consistently adapt there must be a learning leader who is 

supportive and accessible, one who provides multiple opportunities for shared leadership and 

responsibility, one who embeds collegial teaching and learning into their teacher’s daily work 

schedules, and one who fosters shared professional commitment amongst the members of his or 

her professional learning community. Another rather weak area in the literature was the 

important and relevant role the district and or county office played in supporting and sustaining 



school based PLC’s and the findings. What was not expected was the surprising ingenuity of 

each of the school’s creativity in establishing and refining professional learning communities to 

addresses the challenges unique to their schools. Findings from the cross case analysis indicated 

that all three case study schools differed in their levels of implementation, understanding and 

utilization of professional learning communities. Although each of the schools reflected varied 

aspects of a collaborative culture, not all of them operated as a professional learning community, 

as described in the study’s literature review, or perhaps more concisely, each were operating in a 

different phase and/or level of progression as described in the literature.  

The recommendations which emerged from my study’s findings were for creating a new teacher 

leadership and learning paradigm, which would include: 1) leadership which focuses on 

improving learning outcomes through mastering the 5 C’s (challenge, capture, convert, 

communicate and culture), and 2) learning that focuses on a generative framework which 

‘enhances individuals’ capacity to create by empowering them to continually question current 

assumptions and consistently transfer tacit knowledge into proposing new, creative ways of 

thinking and doing.   

*Documentation Requested 

ERIC Article (ED521670) The Relationship between Professional Learning Communities and 

School Based Change http://eric.ed.gov/?id=ED521670 

There is a scanned screen shot below from the ATE handbook supplied at the conference that 

shows the time and location of my presentation. 

http://eric.ed.gov/?id=ED521670


 

 

 

 



 


