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PART 1
INTRODUCTION

Welcome to Internship!

The School of Education congratulates you on the completion of requirements for admission to internship and welcomes you to the internship experience.  This experience is one of the most important and profitable experiences in your professional development.  It is a time for demonstrating the skills that you have gained while completing your program; but, most importantly, this the time to deepen your understanding of the value of these skills and move from the role of candidate to that of Professional for the Future.

Internship is that part of the preservice education program in which the prospective teacher works full time in a cooperating school with a competent mentor teacher.  The period of internship is considered by many to be the most vital phase of professional development.  This handbook provides information vital to your success.  Be sure to keep it for reference throughout your experience.  You are expected to make practical use of the principles, methods, knowledge, and materials that you have developed or acquired in previous course work.  Internship is no less important to the pre-professional teacher than it is to those preparing for the medical profession.

Internship takes place in a carefully selected school under the immediate supervision of a mentor teacher selected according to specific criteria.  As outlined in this handbook, you will assume increasing responsibility for working with individuals and groups of students through gradual involvement in classroom teaching situations.    All interns are observed, monitored, and evaluated by the School of Education.  Additionally, some secondary interns have supervision from a content-area supervisor in their major discipline.

During the internship you will complete requirements for licensure as well as for graduation.  You will take the Praxis II Principles of Learning and Teaching and complete the Criminal Background Check required by Arkansas Law.  The following is a list of who you should contact should you have any questions or concerns about your experience.

· Your Field-Based Supervisor or Clinical Practice Supervisor

· Your Campus-Based Supervisor

· Director Teacher Education Student Services

Jlawson1@atu.edu , 479-968-0684, fax 479-964-0508
Arkansas Tech University

Crabaugh 109

1310 N El Paso Ave

Russellville AR 72801
· Department Head Curriculum & Instruction



dbell@atu.edu, 479-968-0392, fax 479-964-0811

Arkansas Tech University

Crabaugh 205

1310 N El Paso Ave

Russellville AR 72801

THE GOALS AND OBJECTIVES OF THE INTERNSHIP EXPERIENCE
The primary goal of internship is to integrate coursework with the realities of the actual classroom in order to provide a practical learning environment and experimental lab for the intern.  In order to accomplish this goal, specific objectives have been identified.

The Intern Will:

· Communicate accurately and effectively in the content area.

· Maintain professional rapport with students.

· Obtain feedback from and communicate with students in a way that enhances student learning.

· Encourage the development of student involvement, responsibility, and critical thinking skills.

· Manage the classroom in a way that ensures the best of instructional time.


· Create an atmosphere conducive to learning, self-discipline, and development of positive self-concept.

· Use a variety of instructional techniques, methods, and media related to the objectives.

· Organize instruction to take into account individual and cultural differences among learners.

· Plan instruction to achieve selected objectives.

· Demonstrate understanding of human growth and development characteristics of students.

· Demonstrate the value of self-evaluation and reflective thinking.

· Demonstrate an understanding of the importance of educational research.

· Demonstrate knowledge of foundations of public education in America, both state and district.

· Demonstrate knowledge of legal responsibilities of the public school system.

· Prepare to arrange for conference and referral opportunities.

TERMS YOU SHOULD KNOW

Campus-Based Supervisor - The University representative from the School of Education who is responsible for supervising an Intern or group of Interns, and who acts as a liaison between the intern, field-based supervisor, administrators and the University.

Clinical Practice Supervisor (CPS)—After attending training each summer is employed as adjunct faculty in The School of Education for the semester they are assigned an intern.
Cohort Project Director—The Director Teacher Education Student Services.
Content-Area Supervisor - The University representative from the secondary intern’s major field of study who makes classroom observations to evaluate the intern’s content proficiency.  The content-area supervisor’s evaluation is taken into account in the intern’s final evaluation.

Director Teacher Education Student Services – The person designated by the University with administrative responsibility for organizing and coordinating professional field experiences, including internship.

Domains – Is a way of organizing what all teachers should know and be able to do. The 19 PATHWISE criteria have been divided into four domains aligned to licensure testing.  The domains are:

· Organizing Content Knowledge for Student Learning

· Creating an Environment for Student Learning

· Teaching for Student Learning

· Teacher Professionalism

Exit Portfolio - A Standards-Based Presentation of Evidence for the Licensure of Beginning Teachers.  The exit portfolio is a performance-based assessment completed during the internship.  It should contain documentation of essential teaching skills and dispositions as required by the State Standards for Beginning Licensure.  The contents of the exit portfolio should document growth in reflective practice.

Field-Based Site – A school that provides facilities for professional field experiences in a teacher education program.

Field-Site Principal – The person designated by the school district as having ultimate responsibility involving the school building personnel.

Field-Based Supervisor - A fully qualified and certified classroom teacher, with a minimum of three years experience, who is assigned the responsibility of providing instruction and leadership for a student during his/her internship.

Intern – A pre-service professional whose focus, first and foremost, is on student learning.

Internship - The semester-long, guided or directed teaching experience during which the intern takes increasing responsibility for instruction of a given group of students.  Throughout this time the Intern is under the supervision of a fully qualified mentor teacher in cooperation with university supervisors. 

Liaison – The Arkansas Tech faculty supervisor who supports the link between university and the public school systems in the cohort placement of interns.

Mentor Teacher – can be either the Field-Based Supervisor or the Clinical Practice Supervisor.
PATHWISE – The PATHWISE Classroom Observation System is an assessment tool for the evaluation of the classroom performance of student teachers and first-year teachers.

Praxis I – Academic Skills Assessments to measure Reading, Writing and Mathematical skills.

Praxis II – Subject Assessments, including:

· Subject Assessments/Specialty Area Tests, measuring general and subject specific pedagogical

skills and knowledge, and 

· Principles of Learning and Teaching (PLT), a constructed-response and multiple-choice item case

study approach to measuring general pedagogical knowledge at three grade levels K6, 5-9 and 7-12.  

Praxis III – Classroom Performance Assessments are used to evaluate all aspects of a beginning teacher’s classroom performance.  Designed to assist in making licensure decisions, these comprehensive assessments are conducted in the teacher’s own classroom by trained local observers who employ a set of consistent, reliable, nationally validated criteria.  The assessments are typically administered during the first year of teaching, although under special circumstances they may take place during the second year.
Standards-based – developed from and aligned to established national, state and program requirements for acceptable quality. 

DESCRIPTION OF THE INTERNSHIP EXPERIENCE

The internship experience is an intense, semester-long, full-time assignment.  In order to gain essential competencies in an organized manner, it is suggested that the experience be divided into four levels with appropriate tasks assigned at each level.

LEVEL ONE is primarily a period of orientation and observation during which the intern learns school procedures and becomes acquainted with the students, faculty, and administration. As the intern becomes generally familiar with the situation, plans should be made for a more active classroom role.

LEVEL TWO is the period when the intern begins to assume some of the responsibilities of the classroom teacher. These may include general classroom procedures, working with small groups, planning and teaching individual lessons for small groups, and assisting the mentor teacher. Observations of teaching techniques and management procedures with a great deal of interaction between the intern and mentor teacher are essential in order for students to understand “why” events are occurring in the classroom. As the intern gains confidence and competency, responsibility should increase. In both Level One and Level Two, the mentor teacher is primarily responsible for overall planning and instruction.

LEVEL THREE is when the intern begins to assume total responsibility for planning and teaching. This should begin with the intern having total responsibility for one class. The lessons for this class should be critiqued by both the mentor teacher, and campus-based supervisors. Classes should be added until the intern is assuming full responsibility for all aspects of the teaching and learning process. The intern is expected to do as much full-time teaching as time, energy, and skill will permit. The mentor teacher, with assistance from the campus-based supervisor(s)/liaison, will judge the intern’s readiness to teach and will increase responsibilities according to the competencies demonstrated.

LEVEL FOUR is the period when the intern begins to return responsibility to the mentor teacher. This might be done in the reverse order in which responsibility was assumed. During this time, the intern once again observes and assists. The emphasis is on answering questions that resulted from the internship experience and enhancing professional development.

At all four levels, the mentor teacher and the campus-based supervisors(s)/liaison must share the responsibility of determining if and when the intern has developed the necessary skills. If an intern fails to progress through the levels at a rate which would result in competency in all levels within the allocated time, a meeting of the intern, mentor teacher, and campus-based supervisor/liaison should be called.

CLINICAL EXPERIENCE AGREEMENT between
ARKANSAS TECH UNIVERSITY, RUSSELLVILLE, AR

and

____________________________________ School District

It is hereby agreed between the _______________________ School District and Arkansas Tech University that these two institutions will collaborate in a program of teacher education involving laboratory experiences and teacher candidateship for students of Arkansas Tech University referred to as teacher candidates.  This agreement is of a continuing nature, subject to termination by either party upon proper notification.  The nature of the agreement is such that notice of termination shall be considered appropriate if it is in writing and effective at the beginning of the semester subsequent to the notice.  This agreement shall be reviewed each year, prior to August 1, to determine those modifications in general policies and understandings, and the responsibilities of the agencies involved which are necessary for the operation of the next academic year.

GENERAL POLICIES AND UNDERSTANDINGS
1. The underlying purpose and intent of this agreement is concerned primarily with the advancement of the profession of teaching.

2. The University has no pre-determined intent to modify the public school organization concerned, its administration, staff, curriculum, or procedures for operation, as these are determined by district personnel and boards of education.

3. The school accepts the teacher education program of the University and undertakes to cooperate fully in its development and application.

4. The selection of teachers to supervise teacher candidates or other laboratory experiences shall be the joint responsibility of the administrative officers of both institutions.

5. Assignment of teacher candidates shall be the joint responsibility of the University and the designated school/district personnel.

6. Teacher candidates assigned to the school for internship or other preservice laboratory experiences will be expected to conform to all regulations of the University that apply to student activities on the ATU campus and to adhere to all standards of professional conduct which the school and Board of Education may have determined for its own staff.

7. Any questions involving conflict of interests are to be resolved by the administrative officers of the two institutions in harmony with the policies stated above.

8. The internship program shall be evaluated each year under the direction of the Director of Teacher Education Student Services with assistance from field-site personnel for the purpose of improving the teacher preparation programs.

RESPONSIBILITIES OF THE UNIVERSITY

1. To collaborate with the administrative staff of the school in the selection of mentor teachers to supervise teacher candidates.

2. To remove or reassign any teacher candidate whose work is judged by the mentor teacher to jeopardize student learning in the classroom.

3. To define in detail the experiences that may be provided to teacher candidates.

4. To provide professional materials and assistance to mentor teachers appropriate to the task of fulfilling their responsibilities for guiding the growth and evaluation of teacher candidates. 

5. To observe the calendar of the host school during the internship experience.

6. To have ATU faculty on site, or recall the teacher candidate, within 24 hours in case of problems.

RESPONSIBILITIES OF THE PUBLIC SCHOOLS
1. To collaborate with the ATU Director of Teacher Education Student Services in the selection of mentor teachers with the following minimum qualifications:

· are fully licensed in the appropriate content field;

· have a minimum of three years of teaching experience with at least one semester in the current position;

· have no more than three different preparations exclusive of activity courses (applies to secondary mentor teachers only); and

· are qualified mentors having completed PATHWISE training.  These should be the best teachers possible who will provide a high quality educational role model and who will have an interest in participating in a teacher preparation program.

2. To host the teacher candidate for a duration of at least 12 weeks.

3. To accommodate P-8/7-12 licensure in art, music, and physical education with assignments in at least two of the three levels of licensure (P-4, Middle Level, and Secondary).

4. To seek approval of the building principal, the mentor teacher, and the Director of Teacher Education Student Services in making changes in the original placement of a teacher candidate.       

5. To make all classes and extra-class activities under the direction of a designated mentor teacher(s) available to teacher candidates; at no time are teacher candidates to be expected to assume responsibility for classes or other school activities not under the direction of the mentor teacher(s) or without the supervision of the mentor teacher(s).

6. To make all instructional materials and facilities normally provided for assigned classes available to teacher candidates.

7. To provide time, place, and facilities for conferences of mentor teachers, teacher candidates, and University supervisors for planning, evaluating, and otherwise directing the work of teacher candidates.

8. To encourage a mentor teacher(s) to participate in continuing professional activities that will contribute to their effectiveness as supervisors of teacher candidates.   

THE CRIMINAL BACKGROUND CHECK

Rules and Regulations Governing the Requirement of a Criminal Background check for all first-time and Renewal Educational Licenses, and the Procedure for Revocation of Licenses.  Forms for the completion of the required background check are available at Tech in Crabaugh 204.  A copy of the Arkansas Department of Education Regulations governing the requirement of a criminal background check for all first-time applicants, each applicant for his or her first license renewal, and the revocation procedures for such licenses are available through the Arkansas Department of Education website.

http://arkansased.org/
http://arkansased.org/teachers/licensure_initial.html
ARKANSAS DEPARTMENT OF EDUCATION

RULES GOVERNING THE CODE OF ETHICS FOR ARKANSAS EDUCATORS

Final Rules Approved by SBE June 9, 2008

1.00
Title

1.01
These rules shall be known as the Arkansas State Board of Education Rules Governing the Code of Ethics for Arkansas Educators.

2.00
Regulatory Authority

2.01
These rules are promulgated pursuant to the State Board of Education’s authority under Ark. Code Ann. §§ 6-11-105, 6-17-401, 6-17-410, 6-17-422 (Act 846 of 2007) and 25-15-201 et seq.

3.00
Purpose

3.01
The purpose of the Rules Governing the Code of Ethics for Arkansas Educators (Code) is to define Standards of professional conduct and to outline procedures for investigations and enforcement of the Code.

3.02 
The professional, ethical educator contributes to the development and maintenance of a supportive student-centered learning community that values and promotes human dignity, fairness, care, and the greater good and individual rights.  These values are the ethical premises for the Standards of professional behavior and ethical decision-making established in this Code of Ethics for Arkansas Educators. By establishing Standards of ethical conduct, this code promotes the health, safety, and general welfare of students and educators and ensures the citizens of Arkansas a degree of accountability within the education profession.

4.00
Definitions


For the purposes of these rules, the following terms mean:

4.01 Complaint is any validated, written and signed statement from the Arkansas Department of Education, local school board, the Arkansas State Board of Education, or public school superintendent of this state filed with the Professional Licensure Standards Board alleging that an educator has breached one or more of the Standards in the Code of Ethics for Educators.  

4.02 Conviction includes a plea of guilty or a plea of nolo contend ere, or a finding or verdict of guilty,  regardless of whether an appeal of the conviction has been sought, or a criminal conviction has been sealed or expunged; a situation where first offender treatment without adjudication of guilt pursuant to the charge was granted; and a situation where an adjudication of guilt or sentence was otherwise withheld or not entered on the charge or the charge was otherwise disposed of in a similar manner in any jurisdiction.

4.03 Denial is the refusal to grant a teaching license to an applicant for a teaching license.

4.04 Dispositions are the values, commitments, and professional ethics that influence behaviors toward students, families, colleagues and communities and affect student learning, motivation, and development as well as the educator’s own professional growth. Dispositions are guided by beliefs and attitudes related to values such as caring, fairness, honesty, responsibility and social justice.  

4.05 Educator is a teacher, school or school system administrator or other education personnel who has been issued a teaching license by the Arkansas State Board of Education.  For the purposes of the Code, educator also refers to a licensed student intern,

4.06
Monitoring is at a minimum a semi-annual appraisal of the educator’s conduct by the Professional Licensure Standards Board through contact with the educator and his or her employer.  As a condition of monitoring, an educator may be required to submit a criminal background check or other requested information.  The Arkansas State Board of Education specifies the length of the monitoring period. 

4.07
Probation is the placing of conditions, requirements or circumstances on the status of a teaching license for a period of time established by the Arkansas State Board of Education.  Generally, a license under probation must sufficiently satisfy such conditions, requirements or circumstances in order to maintain or be reinstated to the original non-probationary teaching license status.

4.08
Reprimand is a written admonishment from the Arkansas State Board of Education to the license holder for his or her conduct.  The written reprimand cautions that further unethical conduct will lead to a more severe action and shall become a permanent entry in the licensure file of the educator and is associated with a monetary fine of the educator.

4.09
Revocation is the permanent invalidation of any teaching license held by the educator.

4.10
School-sponsored activity is any event or activity sponsored by the school or school system which includes but is not limited to athletic events, booster clubs, parent-teacher organizations, or any activity designed to enhance the school curriculum (i.e., foreign language trips, etc.) whether on school-campus or not.

4.11
Student is any individual enrolled in the state’s public or private schools from pre-kindergarten through grade 12.

4.12
Suspension is the temporary invalidation of any teaching license for a period of time specified by the Arkansas State Board of Education.

4.13
Teaching License refers to any teaching, service, or leadership certificate, license, or permit issued by authority of the Arkansas State Board of Education.

4.14
Warning is a written communication from the Arkansas State Board of Education to the license holder that his or her conduct is unethical.  The warning cautions that further unethical conduct will lead to a more severe action and shall become a permanent entry in the licensure file of the educator.

5.00
Standards of Professional Conduct

The Standards of Professional Conduct are set forth as follows: 
5.01
Standard 1: An educator maintains a professional relationship with each student, both in and outside the classroom.  

5.02 Standard 2: An educator maintains competence regarding skills, knowledge, and dispositions relating to his/her organizational position, subject matter, and/or pedagogical practice. 

5.03
Standard 3: An educator honestly fulfills reporting obligations associated with professional practices. 
5.04    Standard 4:  An educator entrusted with public funds and property honors that trust with honest, responsible stewardship.

5.05 
Standard 5:  An educator maintains integrity regarding the acceptance of any gratuity, gift, compensation or favor that might impair or appear to influence professional decisions or actions and shall refrain from using the educator’s position for personal gain. 

5.06
Standard 6:  An educator keeps in confidence secure standardized test material as well as information about students and colleagues obtained in the course of professional service unless disclosure serves a professional purpose or is allowed or required by law. 

5.07
Standard 7:  An educator refrains from using, possessing and/or being under the influence of alcohol, tobacco, or unauthorized drugs while on school premises or at school-sponsored activities involving students. 

6.00
Disciplinary Action.

6.01
The Professional Licensure Standards Board (Board) is authorized to recommend to the State Board probation, suspension, revocation or denial of a teaching license or the issuance of a reprimand or warning after an investigation is held after notice and an opportunity for a hearing are provided to the license holder. The Board is also authorized to recommend other avenues to assist the educator via training, coursework or rehabilitative treatment. (All costs would be assumed by the educator.)  The State Board of Education may direct the Arkansas Department of Education to monitor progress toward the completion of any corrective action.   Any of the following shall be considered cause for recommendation of disciplinary action against the holder of a teaching license:
· An initial determination that there is probable cause to believe a breach of any of the Standards of the Code of Ethics in Section 5.00 or any conduct described in the offenses set forth in A.C.A. §§ 6-17-410 (c) (1) – (34) has occurred. 

· A failure to comply with the payment of any imposed fines. 

· Disciplinary action against a teaching license/certificate in another state on grounds consistent with unethical conduct specified in Section 5.00 or as stated in the bullets above in 6.01 of these rules.

6.02
An individual whose license has been revoked, denied or suspended may not serve as a volunteer or be employed as an educator, paraprofessional, aide, substitute teacher or in any other position during the period of his or her revocation, suspension or denial for a violation of the Arkansas Code of Ethics for Educators.

6.03
The Arkansas State Board of Education shall notify local and state officials of all disciplinary actions.  In addition, suspensions and revocations are reported by the Arkansas Department of Education to national officials, including the National Association of State Directors of Teacher Education and Certification (NASDTEC) Clearinghouse. 

7.00
Procedures for the Investigative Process and Final Determination of Alleged Ethics Violations

7.01
In considering and investigating complaints brought before it, the Professional Licensure Standards Board shall follow the procedures set forth in Appendix A to these rules, which are hereby fully incorporated into these rules as if fully set forth herein.

8.00
Fines and Fees

8.01
The State Board of Education, for violations of these Standards of Professional Conduct in all areas and as authorized by Ark. Code Ann. § 6-17-422 (Act 846 of 2007: 

a. May impose fines up the amounts listed in Appendix B to these rules, which is attached and is hereby fully incorporated into these rules as if fully set forth herein.

b. Shall impose fees for action taken pertaining to an educator’s license as set forth in the attachment Appendix B.
c. Shall use the revenue collected by the State Board of Education from the fees and fines imposed per Appendix B of these Rules for the operation of the Professional Licensure Standards Board.

Appendix A

Procedures for the Investigative Process

and Final Determination of Alleged Ethics Violations

1.
Complaint Received by the PLSB:


A complaint will be deemed a request to investigate. Except as provided in section IV. below, a request for investigation may be a written and validated signed statement of allegations filed with the Arkansas Department of Education, local school board, the Arkansas State Board of Education, or public school superintendent of this state which may be filed with the Professional Licensure Standards Board (PLSB). The request for investigation will be validated (i.e., verified as actually being submitted by the requestor) by the agency listed above with which it is filed and forwarded as a complaint by that agency to the PLSB.  When appropriate, the PLSB will provide a copy of the complaint to the superintendent or the president of the local school board (if the educator in question is the superintendent of the district) where the educator is employed.

i.
The Ethics Review Sub-Committee determines whether to investigate.  


ii.
Letter sent to complainant about disposition of complaint.

iii.
Letter sent to Superintendent or President of the local school board if appropriate about disposition of complaint.

iv.
The following will automatically go to the sub-committee to open an investigation:

a)
An affirmative answer concerning criminal or ethical violations on a licensure application.

b)
Confirmation from the Arkansas State Police or the FBI, regarding criminal convictions.

2.
Investigation Initiated by Professional Licensure Standards Board (PLSB)


i.
A letter will be sent to the educator requesting information/statement.


ii.
An Investigation is conducted.


iii.
An Investigative Summary will be sent to the Ethics Sub-Committee.

3.
Probable Cause Determination Made

i.
The Ethics Sub-Committee determines if probable cause exists to take a recommendation to the State Board of Education for disciplinary action and, if so, what action.

4.
Proposed Action or Hearing Offered

i.
A letter sent notifying the educator and the school district, if appropriate, of proposed PLSB action and the reason for the proposed action.

ii.
Educator may consent to the proposed action or may request a hearing before the Ethic Sub-Committee of the PLSB.

iii.
If an educator does not respond in thirty (30) days, the proposed action becomes a final decision recommended for Arkansas State Board of Education (SBE) action.

5.
PLSB Evidentiary Hearing 

i. If the educator requests a hearing, an evidentiary hearing will be held before the Ethics Sub-Committee of the PLSB within ninety (90) days, but no earlier than thirty (30) days, from the date that the PLSB receives the educator’s hearing request. Either party may request additional time subject to the subcommittee’s approval


ii.
A decision by the Sub-Committee will be made.

iii.
The educator will be notified in writing of the Sub-Committee’s decision.  The educator may accept the initial decision or request a hearing before the SBE.  

6.
 Evidentiary Hearing Procedures of the PLSB Sub-Committee

i. The educator shall be notified in writing of the date, time and location of the Ethics Sub-Committee of the Professional Licensure Standards Board (PLSB) meeting at which his/her case will be considered.  The notice will also state a deadline by which the educator must submit items to the sub-committee for consideration.

ii. A representative of the PLSB and the educator (or his/her attorney) shall have up to twenty-five (25) minutes each to present their cases to the sub-committee. The chairperson of the sub-committee, may grant additional time to either or both parties, if necessary. 

iii. Each party will have the opportunity, should it so choose, to make an opening statement.  The statement shall be no longer than five (5) minutes in length; any such times used for an opening statement shall be deducted from the time allowed for case presentation listed in ii. above.

iv. The representative of the PLSB shall present its case (and opening statement, if it so chooses) to the hearing subcommittee of the Board first.

v. Any written documents, photographs or any other items of evidence may be presented to the hearing subcommittee with the permission of the Chairperson.  The items of evidence shall be marked as either “PLSB Exhibit Number 1(et seq.)” or “Educator’s Exhibit Number 1 (et seq.).”  After an item of evidence has been allowed to be presented to the hearing subcommittee by the Chairperson, the introducing party shall give one (1) copy to the court reporter for the record and one (1) copy to the Chairperson.

vi. After one party has questioned a witness, the other party shall have the same opportunity.

vii. Members of the hearing subcommittee shall also have the opportunity to ask questions of any witness or any party.

viii. While the scope of each party’s presentation ultimately lies within the chairperson’s discretion, case presentation should be arranged in such a way as to avoid redundant testimony. 

ix. After the educator has presented his/her case, the chairperson may allow each party to present limited rebuttal testimony.

x. After the rebuttal evidence has been presented, the educator shall have up to five (5) minutes to present a closing statement, if desired.

xi. After the educator has made a closing statement, or waived the opportunity for the same, the representative of the PLSB shall have up to five (5) minutes to make his/her closing statement, if desired.

xii. After closing statements have been made (or the opportunity to make them has been waived), the hearing subcommittee may orally announce its decision.  Alternatively, the hearing subcommittee may take the case under advisement and render a written decision at a later time.

xiii. A written decision reflecting the hearing subcommittee’s final decision and recommendation shall be promptly prepared by the PLSB for the chairperson of the hearing subcommittee’s signature.  A copy of the decision and recommendation shall be timely transmitted to the educator, the PLSB and the SBE. 

xiv. The educator shall have thirty (30) days from the receipt of the decision and recommendation to appeal the sub-committee’s decision to the SBE.  Should the educator not file an appeal to the SBE within the above-referenced thirty (30) day time period, the decision of the sub-committee shall become non-appealable. 

Appendix B

LIST OF APPLICABLE FINES

	Action Taken
	Maximum Fine Amount

	Permanent Revocation of License


	$0

	Suspension of License


	$100

	Probation of License


	$75

	Written Reprimand by State Board of Education


	$50

	Written Warning by State Board of Education


	$0


LIST OF APPLICABLE FEES

	License Issued
	New or Renewal
	Fee Amount

	One-Year Provisional Teacher’s License
	New

Renewal
	$0.00

$0.00

	Three-Year Initial Teacher’s License


	New
	$0.00

	Five-Year Standard Teacher’s License
	New

Renewal
	$100.00

$100.00

	Five-Year Vocational Permit
	New

Renewal
	$100.00

$100.00

	One-Year Professional Teaching Permit


	New
	$35.00

	Lifetime Teacher’s License

(Must be 65 years of age.)


	New
	$0.00

	Adding Area or Level to Existing License


	Not Applicable
	$0.00

	Adding Degrees to Existing License (If not occurring at the time of renewal)


	Not Applicable
	$50.00

	Duplicate License


	Not Applicable
	$50.00


Appendix C

Explanations and Guidelines to Clarify the Intent of 

The Standards of Professional Conduct

The purpose of Appendix C is to provide greater clarity and intent of each professional standard listed in Section 5.00 of this rule.  Therefore, Appendix C is not designed to supersede the required standard of professional conduct but rather to provide some rationale of the intent and purpose and thus the proper application of each professional standard of conduct.  It is recognized that Appendix C is a general application of the intent and purpose of each professional standard and is considered a guide and not all inclusive of each and every interpretation and application of a professional standard of conduct as required in Section 5.00.  

Furthermore, it is recognized that unless specifically stated in a professional standard of conduct listed in Section 5.00 of this rule or specifically required in Appendix C’s interpretation of a particular standard of conduct, the alleged unethical conduct by a licensed educator may be considered by the Professional Licensure Standards Board regardless of the mental intent related to the alleged unethical action or omission.  However, the Professional Licensure Standards Board may consider the mental intent or capacity of the licensed educator, along with other relevant factors, when determining whether a violation exists and what, if any, disciplinary action to recommend to the Arkansas State Board of Education for alleged violations of this code of ethics.

Standard 1
an educator maintains a professional relationship with each student, both in and outside the classroom

This standard goes to the core of a professional educator’s expected conduct and relationship with all students and transcends criminal behavior or other actions which violate law.  The professional relationship with students is such behavior and action which promotes at all times the mental, emotional, and physical health and safety of students.  An educator should show respect for and not demean, 
embarrass, or harass students absent some reasonable educational or disciplinary purpose and never as prohibited by law.  A professional relationship is one where the educator maintains a position of teacher/student authority with students even while expressing concern, empathy, and encouragement for students.  In that position of authority, an educator may nurture the student’s intellectual, physical, emotional, social and civic potential.   An educator may display concern and compassion for a student’s personal problems and, when appropriate, refer the student for school counseling or other help.   

Standard 2
An educator maintains competence regarding skills, knowledge, and dispositions relating to his/her organizational position, subject matter, and/or pedagogical practice.

This standard addresses the professional educator’s obligation to implement best practices and maintain competence in skills and knowledge. An educator has many dispositions that are required in the course of instruction such as ensuring that students have access to varying points of view and that instruction reflects current subject matter.   

Standard 3
An educator honestly fulfills reporting obligations associated with professional practices.

This standard covers those situations where there is an intentional or knowing attempt to deceive or mislead an educational entity.  Honest errors or mistakes or inaccuracies are not intended to be encompassed by this standard.    To uphold this standard an educator should be honest when reporting data and information to the Arkansas Department of Education, the Arkansas Bureau of Legislative Audit, the Arkansas State Board of Education, and other state and federal governmental agencies.  Honestly reporting grades is also a part of this standard.  It is also important that an educator honor this standard when giving information to recommend an individual for employment promotion or licensure as well as when reporting professional qualifications, criminal history, college credits and degrees, awards, and employment history.  Similarly the failure to timely submit information covers those situations where there is a knowing failure to submit or provide information.   This standard covers those situations described in Ark. Code Ann. § 6-17-410(d) (1) (A) (vii) and (viii) that involve knowingly submitted false or misleading information or knowingly falsifying or directing another to falsify a grade.

Standard 4
An educator entrusted with public funds and property honors that trust with honest, responsible stewardship.

An educator must be a good steward of public funds, personnel and property dedicated to school related purposes.  The use and accounting for these resources under the educator’s control must comply with state and federal laws that regulate the use of public funds and property. The use of such resources for personal gain, other than incidental personal benefit for which there is no public education purpose would not be in keeping with the intent of this standard.

Standard 5
An educator maintains integrity regarding acceptance of any gratuity, gifts, compensation or favor that might impair or appear to influence professional decision or actions and shall refrain from using the educator’s position for personal gain.

The standard is intended to prohibit that conduct which is solely for personal gain and creates an appearance of a conflict of interest in the role as an educator. The standard of conduct called for by this section involves an examination of the total circumstances surrounding the gratuity, gift, compensation, or favor.    Factors to consider include the value of the gratuity, gift or favor, the reasonableness of any compensation; the timing of the gratuity, gift, compensation, or favor; and the relationship between the educator and the person from whom the gratuity, gift, compensation, or favor comes.   Pursuant to Ark. Code Ann. § 6-24-113 an educator may accept awards and grants as provided for therein.  Ark. Code Ann. § 6-24-112 contains some specific prohibited transactions involving gratuities or offers of employment.  The second part of this standard requires that the educator does not use the position for personal gain.   

Standard 6
An educator keeps in confidence secure standardized test material as well as information about students and colleagues obtained in the course of professional service unless disclosure serves a professional purpose or is allowed or required by law. 

At times educators are entitled to and/or for professional reasons need access to certain student records, other educators’ records, and standardized testing materials.  Much of this information is confidential, and the educator should maintain that confidence unless the disclosure serves some legitimate educational purpose as allowed or required by law.   The Federal Education Rights and Privacy Act (FERPA) addresses the confidentiality of certain student records.  Such federal and state laws permit disclosure of some student information and restrict the disclosure of other student information.  Educators should respect and comply with these and other similar confidentiality laws.  Confidential student information may include student academic and disciplinary records, health and medical information, family status and/or income, assessment/testing results, and Social Security information.   When standardized tests are administered, educators should maintain the confidentiality of those parts of the standardized test materials that are to remain confidential such as actual test items and test booklets in accordance with state law, regulation, and testing policy.    Supervisors may be entitled to access to other educators’ personnel records and should maintain the confidentiality of those records.

Standard 7
An educator refrains from using, possessing and/or being under the influence of alcohol, tobacco, or unauthorized drugs while on school premises or at school-sponsored activities involving students.

This standard sets forth the expectation of the professional educator concerning using, possessing, or being under the influence of the listed substances while on school premises or at school-sponsored activities involving students or being in violation of state law governing the using, possessing or being under the influence of alcohol, tobacco, or unauthorized/illegal drugs while on school property or at school-sponsored activities involving students.  

PART 2
ROLES AND RESPONSIBILITIES
ROLE OF THE INTERN

Interns are students of teaching.  To study teaching is the main goal in the internship experience.  The internship experience provides an opportunity for students to develop teaching skills while working with students and subject matter under supervision in an actual classroom situation.  The experience furnishes a learning situation for interns to demonstrate the knowledge, performances and disposition that indicate a “readiness” to teach and warrants recommendation for provisional licensure.

PROFESSIONAL RESPONSIBILITIES OF THE INTERN

The Intern should:

1.
Be aware that internship is a primary responsibility and that attendance and preparation should reflect the seriousness of this responsibility.

2.
Promptness and dependability are professional characteristics.  Any employing school district has a right to expect that teachers of that district possess these characteristics.

Internship is one opportunity to demonstrate these characteristics.   The internship experience is a full day requirement for a minimum of 12 weeks.  The full day is defined by the policy of the school as to what constitutes the school day.  For example, Russellville schools define the school day as being 8:00 a.m. to 4:00 p.m.  Each intern is expected to observe the school day.  Any deviation might include such things as arriving late, leaving early, or leaving campus during the conference or planning period.  Continuous infractions may result in being dropped from internship.  Any absence requires that the Campus-Based Supervisor or Tech Liaison and the Director Teacher Education Student Services be notified as early as possible.  If the cause is not of an emergency nature, prior approval should be obtained.  If the cause is an emergency, the Campus-Based supervisor and Director Teacher Education Student Services should be contacted as soon as possible.  Any days missed, for whatever reason, may be required to be made up.

3.
Take part in regularly scheduled evaluation conferences with the mentor teacher, the CPS and/or   the Campus-Based supervisor as appropriate to placement; take and act upon constructive feedback positively and in a professional manner.
4.
Maintain a personable and caring, but professional relationship with the students.

5.
Recognize and assume the responsibility for handling confidential information

6.
Examine ones attitudes toward and expectations for the students.  In doing so, one should:

· respect the student as a person

· recognize the worth of each student

· recognize what is reasonable to expect from students in terms of maturity, motivation, and responsibility

· temper language to suit the classroom environment

· maintain acceptable disciplinary techniques in cooperation with the mentor teacher(s)

7.
Dress according to the school's standards.

8.
Be familiar with school policies and services.

9.
Perform according to licensure standards and ethics.

ROLE AND RESPONSIBILITIES OF MENTOR TEACHERS
Clinical Practice Supervisor or Field Based Supervisor
The major role is to act as a mentor and professional role model.  For the intern, the mentor teacher reflects the reality of the teaching profession and must guide and coach the intern toward the role of a professional educator.

Mentor Teachers should:
1.
Model professional behavior for the intern -- professional behavior toward students, toward administration and colleagues, toward the community, and toward the intern.

2.
Plan for the arrival of the intern by:

· providing a work place for the intern

· providing a set of texts or other needed materials

· providing class/school schedules and student rosters

· providing policy handbooks, both for faculty and students

· reading the Internship Handbook

3.
Welcome the intern as a colleague would be welcomed remembering to:

· introduce the intern to administration, colleagues and students

· invite the intern for lunch with teachers

· point out bathroom, lounges, etc.

4.
Explain:

· school discipline policies

· classroom management plans

· class schedules/school schedules - arrival and departure times

· special assignments of duties and activities such as cheerleading sponsor, senior class sponsor, lunchroom duty, and committee assignments

5.
Model professional behavior in the areas of:

· planning

· use of a variety of teaching strategies

· human relation skills

· evaluation of students

· relationships with students, administration, and colleagues

6.          Provide opportunities for intern to move gradually into the professional role of teacher.  

7.
Give constructive criticism given as needed for the purpose of increased professional growth.  Genuine praise for a job well done is an essential part of the process.

8.
The Clinical Practice Supervisor (CPS) will evaluate the intern four times using the PATHWISE-aligned observation form.    The CPS will share the results of the observation with the intern and send the four observations to the Director Teacher Education Student Services, and be responsible for recommending a final grade to the Director Teacher Education Student Services.  The Field-Based Supervisor will work with the Campus-Based Supervisor to evaluate interns’ performance.
9.
Immediately contact the Campus-Based Supervisor or Director Teacher Education Student Services, as appropriate, if problems arise, or there is any indication that the intern may be unable to successfully complete the internship experience.  This may include, but is not limited to, deficiencies in subject matter, unprofessional dress or speech, lack of preparation concerning teaching assignments, excessive tardiness or absenteeism, inflexibility in terms of acceptance of constructive criticism, and unprofessional relationships with students or colleagues.

ROLES AND RESPONSIBILITIES OF CAMPUS-BASED SUPERVISOR AND DIRECTOR TEACHER EDUCATION STUDENT SERVICES

The college supervisor provides the link between the university and the public school and encourages the “team effort” approach during the internship experience.  In addition, the Campus-Based Supervisor is involved in orientation, supervision, evaluation, and overall concern for the program.

Campus-Based Supervisors and Director Teacher Education Student Services should:

1.
Meet with the school site personnel (principal and mentor teacher) to provide them with, and support them in fulfilling the university policies for internship as outlined in the Intern Clinical Experiences Agreement between Arkansas Tech University and Public School Districts (Policies and Procedures Manual).

2.
Cooperate with the school site personnel and help the intern to make the transition from being a college student to becoming a well-adjusted teacher.

3.
Establish a policy of working “with” the school site personnel instead of “around” them.

4.
Help interns analyze their behavior.  (Portable videotaping equipment is available through the education department of the University)

5.
Explain expectations to both school site personnel and interns.

6.
Be available to the mentoring teacher(s) as a resource person.

7.
Work with the mentoring teacher(s) in evaluating the teaching experiences in terms of growth in understanding of the knowledge, performance & disposition needed in classroom instruction.

8.
Visit with the intern and mentoring teachers(s) at least four times per semester and more often if necessary.

9.
Report in writing to the Director of Teacher Education Student Services the name and circumstances in regard to students whom you believe will receive a “C” or below in internship at the earliest possible date in the semester.

10.
The Campus-Based supervisor at the traditional triad site will evaluate the intern formally at least four times using the Formative Observation and Intervention Form and share the results of the evaluation with the intern and mentoring teacher(s).  CPSs evaluate the interns at cohort schools and the Director Teacher Education Student Services may be called upon to evaluate interns’ performance as well.
11.
Collect the evaluation forms from the school site personnel and forward all forms to the office of the Director of Teacher Education Student Services.

12.
The Campus-Based supervisor at the traditional triad site will be responsible for assigning and submitting a final grade to the registrar.  CPSs at cohort sites assign and submit grades to the Director Teacher Education Student Services.

ROLE AND RESPONSIBILITIES OF THE DIRECTOR OF TEACHER EDUCATION STUDENT SERVICES
The Director is responsible for planning and overseeing the Internship Program at all sites.  The Director is responsible for maintaining a high-quality program and collecting information necessary to determine its effectiveness.

Director of Teacher Education Student Services should:

1.
Provide leadership to personnel who work with the interns in establishing criteria for selecting school sites and mentoring teachers, and in admitting students to the internship program.

2.
Locate and secure qualified mentoring teachers, field-based sites for the internship experience for all teacher preparation programs.

3.
Acquaint administrative personnel in the field-based sites with the overall policies regarding the internship experience.

4.
Help establish policies and agreements with school administrations and Board of Education in the cooperating systems regarding the placement of interns and the operation of the internship program.

5.
Place interns in field-based sites with the help of superintendents, principals, and mentoring teachers.

6.
Notify principals and the mentoring teachers of the date on which interns are expected to report to the school to begin work and of the date on which interns are expected to return to the University campus.

7.
Provide leadership in promoting the training program for mentoring teachers.

8.
Assist in preparing and providing suggested guidelines for mentoring teachers to assist them in their work.

9.
Assist in carrying on systematic evaluation of the internship experience for all programs.

ROLES AND RESPONSIBILITIES OF OTHER PROFESSIONALS

INVOLVED IN THE INTERNSHIP EXPERIENCE

The Superintendent and Board of Education should:

1.
Show interest in having interns placed in the school system.

2.
Provide adequate facilities and instructional material for effective teaching.

3.
Assist the site-based principals and mentoring teachers in creating constructive attitudes in the school and community towards interns.

4.
Assure that the schools exemplify high standards of education.

5.
Assist mentoring teachers in adjusting their work to absences that are necessitated by participation in the teacher education program.

ROLE AND RESPONSIBILITIES OF THE FIELD-SITE PRINCIPAL

The Principal should:
1.
Show interest in having interns in the school and in working with mentoring teachers, interns, Campus-Based supervisors, and liaison.

2.
Have a good working relationship with the faculty, students, superintendent and community.

3.
Show interest in helping interns solve problems that may arise in internship.

4.
Provide leadership in interpreting the internship experience to the faculty, the students and the community.

5.
Interpret the school policies, the curriculum, and the nature of the community to the intern.

6.
Assist the mentoring teachers in creating constructive attitudes toward interns.

7.
Arrange for the mentoring teacher(s) to have at least one “free period” a day when working with an intern; the time should be used for planning conferences with the intern.

ROLES AND RESPONSIBILITIES OF OTHER TEACHERS IN THE SCHOOL

Other Teachers should:

1.
Help to create a professional climate in the building so that the intern may work with professional people.  Build and maintain this climate in the teachers’ lounge, coffee area, and lunchroom.

2.
Extend professional ethics to include the intern by refraining from:

· Adverse criticisms on the teaching profession

· Criticisms of other teachers and the school

· Betrayal of confidence concerning pupils, teachers, and parents

3.
Accept the intern as a member of the staff.

4.
Provide guidance and assistance to the intern as would be accorded any new teacher.

5.
Plan with the principal, mentoring teacher(s), and intern for observations of one’s classroom when requested.

6.
Share with the intern the personal materials, knowledge, and insight gained through the teaching experience.

PART 3

EVALUATION

EVALUATION OF THE INTERN

Evaluation of the intern is a continuous process.  The evaluation procedure is explained to, and discussed with, the intern who becomes a part of the evaluation team.  Areas of strengths and weaknesses are discussed along with specific suggestions and recommendations.  Formative evaluation will be ongoing.

The Formative Observation and Intervention Form will be completed by the Campus-Based Supervisor or CPS a minimum of four (4) times during the internship experience.  The instrument will be used as a basis for post-teaching conferences to provide feedback for reflection and to guide goal setting for continuous professional development.

The formal summative instrument used for evaluation at the end of the internship is the Exit Competency.  The Exit Competency is a comprehensive list of licensure standards that interns will be expected to exhibit during the internship experience at all sites.  In addition, the mentoring teacher will be asked to evaluate the program of preparation and ATU’s support and supervision provided during internship using appropriate forms included in the Exit Packet sent at the close of internship.
The purpose of the evaluation process is to improve the clinical experience for Arkansas Tech University Interns.

INTERN GRADES
The progress toward goals and objectives should be noted, recorded, and discussed periodically.  When evaluating the intern for grading purposes, the appropriate mentoring teacher should base decisions upon the following evaluation guidelines:

	FOR GRADE  “C”

Intern should approximate the following requirements:

1. Be regular in attendance; be on time in arrival and departure.

2. Dress professionally.

3. Complete all required work on time.

4. Be cooperative and professional at all times.

5. Take and act upon constructive feedback positively in a professional manner.

6. Keep lesson plans on file for each lesson for which they have primary responsibility.

7. Keep students engaged in worthwhile activities the full period.

8. Demonstrate appropriate management skills.

9. Integrate technology into curriculum.

FOR GRADE “B”

Satisfy all conditions for a grade of “C” and approximate the following:

1.
Show initiative in carrying out responsibilities and show attention to detail.

2.
Demonstrate the ability to select activities.

3.
Elicit positive responses from the students.

4. Show growth and demonstrate reflective thinking.

5. Enhance learning with use of technology.

FOR GRADE “A”

Satisfy all conditions for a grade of “B” and approximate the following:
1. Exhibit outstanding and consistent initiative and originality in carrying out responsibilities.

2. Exhibit masterful application of principles of learning and teaching through demonstrating an 
outstanding ability to select activities.

3. Elicit positive and sustained response from the students.

4. Show significant growth and increase in reflective thinking.

5. Demonstrate use of technology as a substantive tool for learning.




If the intern receives a grade below “C”, the intern will not be recommended for licensure and will be obligated to repeat the internship experience.  If it appears that the student will receive a grade below “C”, the Campus-Based Supervisor or liaison, as appropriate, must inform the Director of Teacher Education Student Services of the problem and alternatives that have been discussed with the intern.  This disclosure should be made in a timely manner so that the intern can withdraw from internship if remediation efforts are not successful.

Formative Observation and Intervention (Completed by Campus-Based Supervisor/CPS and sent to Director Teacher Education Student Services)

Intern ________________________________________________ Observer ____________________________________________School ______________________________________Date __________________

 Rating Given:
Domain A ________Domain B ________Domain C ________ Domain D ________ Overall Rating _______

***Key for rating performance:
1 Insufficient evidence presented/observed to demonstrate  knowledge/skill to perform in classroom situations unassisted.

2 Sufficient  evidence  presented/observed to demonstrate  knowledge/skill to perform adequately and appropriately in most classroom situations, meeting most learners needs.

3 Evidence presented/observed to demonstrate  knowledge/skill to perform in classroom situations is more than sufficient; performs capably and flexibly in varied classroom situations with all learners.
	DOMAIN A:  Organizing Content for Student Learning (Pre-obs) (AR Teacher Lic Standards: Principles 1-3)
	Rating
	Evidence Noted

	1. Demonstrate knowledge of students' backgrounds, awareness of diversity in planning lessons

CULTURE, LANGUAGE, BELIEFS, EXPERIENCES, VALUES, INTERESTS, SKILL LEVELS
	
	

	2. Prepare clear learning objectives appropriate for all students

DESIRED OUTCOMES, APPROPRIATENESS, WHOLE CLASS, INDIVIDUAL
	
	

	3. Connect past, present, and future content

CONNECTIONS, LESSON FIT, SCOPE & SEQUENCE, KNOWLEDGE, LOGICAL
	
	

	4. Vary methods and materials for learning

ACTIVITIES, RESOURCES, ALIGNED, STUDENT NEEDS, CONNECTED, DEVELOPMENTALLY APPROPRIATE
	
	

	5. Align learning goals with assessment strategies

EVALUATION STRATEGIES, INFORMATIONAL, SYSTEMATIC, MONITORING, DIAGNOSTIC, RELEVANT FOR ALL STUDENTS
	
	

	6. Total preparedness for teaching (written plans, examples, demos, questions, materials, equipment, etc.)
	
	

	DOMAIN D:  Teacher Professionalism  (Post-obs) (AR Teacher Lic Standards: Principles 1, 3, 4 & 5)
	Rating
	Evidence Noted

	1. Reflect on extent learning goals met

ACCURATELY DESCRIBES, FUTURE ORIENTED, SUPPORTS JUDGEMENTS
	
	

	2. Initiate specific modifications for students' needs, accepts responsibility for student learning and behavior

SENSE OF EFFICACY
	
	

	3. Build professional relationships

SHARE, COORDINATE, COLLABORATE, MULTIPLE RESOURCES, ACCEPTS & ACTS ON CONSTRUCTIVE CRITICISM
	
	

	4. Establish appropriate parent/guardian communication

VARIOUS FORMS, DESCRIBES SPECIFIC SITUATIONS
	
	

	5. On time, professional appearance, meets deadlines, completes tasks, follows school policies & procedures
	
	


	DOMAIN B:  Creating an Environment for Student Learning (AR Teacher Lic Standards: Principles 1 & 4)
	Rating
	Evidence Noted During Lesson

	1. Models and promotes FAIRNESS with and among all students

CLEAR CONSEQUENCES, CONSISTENCY


	
	

	2. Generates a working RAPPORT with all students

APPROPRIATE, EYE CONTACT, FOCUSED COMMENTS, PHYSICAL CONTACT, WARMTH, BODY LANGUAGE, FEELING TONE
	
	

	3. Establishes high, realistic expectations for all students CHALLENGING LEARNING EXPECTATIONS
	
	

	4. Exercises consistent, appropriate management STANDARDS OF CLASSROOM BEHAVIOR, CONSISTENCY, DEMONSTRATE POSITIVE BEHAVIOR, HANDLE RANGE OF BEHAVIOR, ANTICIPATE MISBEHAVIOR
	
	

	5. Construct safe environment beneficial to learning for all students 

PHYSICAL ENVIRONMENT, SAFETY
	
	

	DOMAIN C:  Teaching for Student Learning (AR Teacher Lic Standards: Principles 1, 3 & 4)
	Rating
	Evidence Noted During Lesson

	1. Clear goals & instructional procedures
	
	

	2. Communicate content accurately and clearly 

MAKES CONTENT COMPREHENSIBLE, MEANININGFUL ENGAGEMENTS, CONNECTIONS
	
	

	3. Encourage all students to EXTEND THEIR THINKING
QUESTIONING, CREATIVE THINKING, CRITICAL THINKING
	
	

	4. MONITOR understanding, give specific FEEDBACK, and ADJUST for all students; VARIETY OF MEANS, TEACHABLE MOMENTS, COMMUNICATION, CREATIVE SOLUTIONS, PROBLEM SOLVING
	
	

	5. Use instructional time effectively

EFFECTIVE PACING, TIME ON TASK
	
	


Summary Comments/ Strengths/ Goals for Improvement:



















Intern Signature:  __________________________







Observer Signature: ________________________
EVALUATION OF ATU SUPPORT AND SUPERVISION FORM

By Mentor Teachers (Field-Based Supervisors & CPSs)

Check the descriptor that applies:

________  Clinical Practice Supervisor (CPS)

________  Field-Based Supervisor

Please rate each item below according to the following scale:

  1 = Not Rated, 2 = Lowest Rating, 5 = Highest Rating

	1. I was treated like a professional by university support staff and supervisors.


	  1  2  3  4  5

	2. I was given a clear vision of the process of internship and my mentoring role.


	  1  2  3  4  5

	3. University supervisors were accessible and available for discussions, conferences, resources, etc., especially when concerns arose.


	  1  2  3  4  5

	4.  University supervisors provided effective leadership and modeled clinical supervision. 


	  1  2  3  4  5

	5. University supervisors modeled appropriate communication and interpersonal skills while working with CPSs, interns and administrative personnel.


	  1  2  3  4  5

	6.
University supervisors provided guidance for specific experiences for the intern (techniques, methods, procedures) as needed.


	  1  2  3  4  5

	7. University supervisors established a good relationship with you as a professional equal.


	  1  2  3   4  5

	8.  University supervisors communicated information from and to ATU effectively.


	  1  2  3  4  5

	9.  University supervisors were knowledgeable of curriculum, students at this level, and the demands on schools.


	  1  2  3  4  5

	10. University supervisors provided additional resources when needed.


	  1  2  3  4  5


What would make ATU’s support and supervision more effective and useful to you?

PROGRAM EVALUATION FORM
By Mentor Teacher (Field-Based Supervisor or Clinical Practice Supervisor)

Mentor Teacher/CPS: ____________________________________

Subject Area/Grade Level: ________________________________

Field-Based Site: _______________________________________

Name of Intern: ________________________________________

1. What did you find to be the major strengths of this intern?

a. Content Knowledge

b. Instructional abilities

2.
What did you find to be the major weaknesses on this intern?

a. Content Knowledge

b. Instructional abilities

3.
Do you believe that this intern is adequately prepared to become a colleague of yours in the teaching profession?  (Explain)

4.
How could Arkansas Tech University improve the internship experience?

INTERNSHIP EXPERIENCE EVALUATION

Completed by Intern
Rate your perceptions of your internship experience by marking the most appropriate response to each item below using the following scale:

1 = Poor, 2 = Below Average, 3 = Average, 4 = Above Average, 5 = Superior

	1.
	My point of view when reflecting on observed lessons was recognized and valued.


	1   2   3   4   5

	2.
	My teacher-student relationships were


	1   2   3   4   5

	3.
	My ability to motivate students was


	1   2   3   4   5 

	4.
	I received frequent feedback and evaluation (at least 4 observations). 


	1   2   3   4   5

	5.
	My classroom management was


	1   2   3   4   5

	6.
	I was able to identify strengths and weaknesses in my performance that affect my ability to impact students’ learning.


	1   2   3   4   5

	7.
	Accurate assessment of my progress, constructive criticism, encouragement and alternative suggestions were provided.


	1   2   3   4   5 

	8.
	There was ample opportunity for pre-observation and post-observation conferencing to examine my teaching behavior in various instructional situations.


	1   2   3   4   5

	9.
	The range of teaching experiences and role models provided for me was


	1   2   3   4   5

	10.
	The technology in the school of placement was adequate to support the integration of technology into my instruction.


	1   2   3   4   5

	11.
	I am prepared for PATHWISE mentoring in my first year of employment.


	1   2   3   4   5

	12.
	My engagement in cooperative planning was


	1   2   3   4   5

	13.
	I received support in planning and using innovative and creative materials and techniques in the classroom.


	1   2   3   4   5

	14.
	I was viewed as a second teacher in the classroom by my mentor(s) and students.


	1   2   3   4   5

	15.
	My relationship with the school principal was


	1   2   3   4   5

	16.
	I was provided sufficient orientation regarding specific requirements and expectations during internship.
	1   2   3   4   5

	17.
	My working relationship and communication with my mentor(s) was


	1   2   3   4   5

	18.
	Overall, my internship experience met my expectations.


	1   2   3   4   5

	19.
	My initiative and the development of my own teaching style were encouraged.


	1   2   3   4   5


20.
How could the internship experience be improved?  

Internship Survey

Please complete the following survey items where “5” means that “all elements of the statement were present at a high level” and “1” means that “the elements were exhibited poorly or were missing.”  Mark your answers on the Scantron sheet provided.

	1. The teacher candidate understands the central concepts, tools of inquiry and structures of the discipline(s) he or she teaches; can create learning experiences that make these aspects of the subject matter meaningful for students; and teaches in a manner that links the discipline(s) with other subjects. 
	1
	2
	3
	4
	5

	2. The teacher candidate has a positive disposition toward the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches; has a positive disposition toward creating learning experiences that make these aspects of the subject matter meaningful for students; and has a positive disposition toward linking the discipline(s) with other subjects.
	1
	2
	3
	4
	5

	3. The teacher candidate applies the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches; creates learning experiences that make these aspects of the subject matter meaningful for students; and teaches in a manner that links the discipline(s) with other subjects.
	1
	2
	3
	4
	5

	4. The teacher candidate understands how to plan curriculum appropriate to the students, to the content, and to the course objectives.
	1
	2
	3
	4
	5

	5. The teacher candidate has a positive disposition toward planning curriculum appropriate to the students, to the content, and to the course objectives.
	1
	2
	3
	4
	5

	6. The teacher candidate plans curriculum appropriate to the students, to the content, and to the course objectives.
	1
	2
	3
	4
	5

	7. The teacher candidate understands how to plan instruction based upon human growth and development, learning theory, and the needs of the students.
	1
	2
	3
	4
	5

	8. The teacher candidate has a positive disposition toward planning instruction based upon human growth and development, learning theory and the needs of the students.
	1
	2
	3
	4
	5

	9. The teacher candidate plans instruction based upon human growth and development, learning theory, and the needs of the students.
	1
	2
	3
	4
	5

	10. The teacher candidate understands how to exhibit human relation skills which support the development of human potential.
	1
	2
	3
	4
	5

	11. The teacher candidate has a positive disposition in his or her human relation skills which support the development of human potential.
	1
	2
	3
	4
	5

	12. The teacher candidate demonstrates human relation skills which support the development of human potential.
	1
	2
	3
	4
	5

	13. The teacher candidate understands what it means to work collaboratively with school colleagues, parents/guardians, and the community to support students’ learning and well being.
	1
	2
	3
	4
	5

	14. The teacher candidate has a positive disposition toward working collaboratively with school colleagues, parents/guardians, and the community to support students’ learning and well being.
	1
	2
	3
	4
	5

	15. The teacher candidate works collaboratively with school colleagues, parents/guardians, and the community to support students’ learning and well being.
	1
	2
	3
	4
	5


Please complete the following items where “5” means “Strongly Agree” and “1” means “Strongly Disagree.”

	16. The teacher candidate positively impacts the learning of P – 12 students.
	1
	2
	3
	4
	5

	17. The teacher candidate exhibits the characteristics of a “Professional for the Future*.”
	1
	2
	3
	4
	5

	18. The teacher candidate demonstrates a commitment to being a continuously developing professional.
	1
	2
	3
	4
	5

	19. The teacher candidate provides evidence that he or she meets the standards of his or her respective professional area of expertise (i.e., secondary, middle level, or early childhood).
	1
	2
	3
	4
	5


*The teacher candidate demonstrates the four continuously developing foundations of professional and pedagogical knowledge, skills, and dispositions; knowledge of the school culture; systemic and developmentally appropriate practices; and a strong liberal arts background.  These foundations are infused throughout with professional practices involving parents and community, diversity, leadership, oral and written communication skills, technology use, and purposeful reflection.  These four foundations and these infused strands guide the teacher candidate’s curriculum and assessment approaches and informs the teacher candidate’s commitment to program and professional standards as the candidate seeks to positively impact the learning of P-12 students. 

THE EXIT PORTFOLIO

A Standards-Based Presentation of Evidence for 

the Licensure of Beginning Teachers

Purpose: The exit portfolio is a performance-based assessment completed during the student internship.  It should contain documentation of the essential teaching skills and dispositions as required by the State Principles for Beginning Licensure and by respective professional education program standards.  The contents of the exit portfolio should document reflective practice.  To be recommended for licensure, you must successfully complete the exit portfolio.  

Process:

· All evidence included in the Exit Portfolio should be developed during your internship experience.

· The Exit Portfolio should include select and significant examples of standards-based growth and performance evidenced through the 5 Exit Portfolio Tasks.

· The appearance of the portfolio should not overshadow its contents; however, be professional in presentation caring for organization, technical detail and thoughtful reflection.  Choose a format that allows easy access to materials included.  Use 12 pt. Times New Roman font and double spacing.  Be sure to include your name on the cover or title page.

Products: Rubrics for evaluating the evidence presented in the Exit Portfolio are provided with the guidelines for development.  You must complete all portfolio tasks and your portfolio introduction to be recommended for licensure.  Any task (including the Introduction) that is rated below “acceptable” must be revised until satisfactory completion is achieved.  Any case of academic dishonesty in completion of the portfolio will be addressed following the procedures outlined in the Arkansas Tech University Undergraduate Catalog.

The following table provides a summary of products that should be included in your exit portfolio for each task.  This table serves only as a checklist to assist you in your compilation of necessary information.  

	INTRO.
	(
	INTRODUCTORY INFORMATION

	
	
	A 3 TO 5-PAGE INTRODUCTION ADDRESSING YOUR PROGRAM’S PROFESSIONAL STANDARDS AND HOW YOUR PORTFOLIO PROVIDES EVIDENCE THAT YOU HAVE MET (OR EXCEEDED) THESE STANDARDS.

	
	
	A TABLE OF CONTENTS OUTLINING THE FIVE TASKS (DESCRIBED BELOW) AND WHAT THE READER WILL FIND IN THOSE FIVE TASKS

	TASKS
	(
	BRIEF TASK PRODUCT DESCRIPTIONS

	Task 1
	
	· An approximately 3-5 page “My Beliefs about Teaching and Learning” document

· A personal resume

	Task 2
	
	· A 3- 5 page case study/reflection for one exceptional student (e.g., has a physical and/or learning disability, is gifted, is a second-language learner, etc.)  in your class

	Task 3
	
	· A rationale for a unit that you plan to teach or have taught in your internship 

· A planning web (concept map) of your unit

· Demographic information of the class you are teaching 

· A unit of lesson plans (5 – 10 lessons) including supporting materials and resources 

· A table showing the connection between learning activities, lesson objectives, assessments,  and state standards for your unit 

· A copy of the unit assessment(s) (traditional and/or performance) you will use to measure students’ learning at the end of your unit

	Task 4
	
	· Your lesson/learning plan for your best lesson 

· A ½- to 1-page evaluation of student learning
· A videotape of your best lesson (20-30 minute video) 

· A scanned copy of a supervisor’s evaluation of your best lesson 

· Copies and/or citations of relevant handouts, transparencies, etc. for your best lesson 

· A 3-5 page reflection upon the perceived effectiveness of your best lesson and upon the supervisor’s feedback. 
· A second scanned copy of a supervisor’s evaluation of another lesson.

	Task 5
	
	· A copy of your pretest used prior to a unit of instruction

· A table including the pretest scores, selected work scores, and posttest scores of one full class of students who participated in your unit of instruction.

· Evaluated and labeled results of 3-4 typical students and the results of your exceptional student on your pretest or pre-performance

· Evaluated and labeled results of 3-4 typical students and the results of your exceptional student completed on selected work during the course of the unit

· Evaluated and labeled results of 3-4 typical students and the results of your exceptional student on your final unit assessment (i.e., your posttest or post-performance) 

· A 1- to 2-page reflection upon the students’ learning


Introduction 

My Exit Portfolio – Program Standards Attainment

Purpose:  This introduction is a discussion of how you, as a Professional for the Future, have provided evidence within your exit portfolio that you have met the professional program standards/principles for your particular teaching field (i.e., NAEYC Standards for early childhood majors, NMSA Standards for middle level majors, and Principles for Initial Licensure for secondary program completers). 

Process:  You are to consider the evidence you have provided in your exit portfolio and how this evidence demonstrates that you have become a Professional for the Future.  Specifically, you are to discuss how various Tasks or parts of Tasks in your exit Portfolio demonstrate that you have met the professional program standards/principles for your particular program (i.e., NAEYC Standards for early childhood majors, NMSA Standards for middle level majors, or Principles for Initial Licensure for secondary program completers).  Tables are provided below for each set of respective program standards to guide you in your discussion.

Early Childhood Majors should address the following NAEYC Standards

	Standard 1. Promoting Child Development and Learning

Candidates use their understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environments that are healthy, respectful, supportive,

and challenging for all children.
	Standard 4. Teaching and Learning

Candidates integrate their understanding of and relationships with children and families; their understanding of developmentally effective approaches to teaching and learning; and their knowledge of academic disciplines to design, implement, and evaluate experiences that promote positive development and learning for all children.

	Standard 2. Building Family and Community Relationships

Candidates know about, understand, and value the importance and complex characteristics of children’s families and communities. They use this understanding to create respectful, reciprocal relationships that support and empower families, and to involve all families in their children’s development and learning.
	Standard 5. Becoming a Professional

Candidates identify and conduct themselves as members of the early childhood profession. They know and use ethical guidelines and other professional standards related to early childhood practice. They are continuous, collaborative learners who demonstrate knowledgeable, reflective, and critical perspectives on their work, making informed decisions that integrate knowledge from a variety of sources. They are informed advocates for sound educational practices and policies.


	Standard 3. Observing, Documenting, and Assessing to Support Young Children and Families

Candidates know about and understand the goals, benefits, and uses of assessment. They know about and use systematic observations, documentation, and other effective assessment

strategies in a responsible way, in partnership with families and other professionals, to positively influence children’s development and learning.
	

	Standard 1. Young Adolescent Development

Middle level teacher candidates understand the major concepts, principles, theories, and research related to young adolescent development, and they provide opportunities that support student development and learning.
	Standard 5. Middle Level Instruction and Assessment

Middle level teacher candidates understand and use the major concepts, principles, theories, and research related to effective instruction and assessment, and they employ a variety of strategies for a 

	Standard 2. Middle Level Philosophy and School Organization

Middle level teacher candidates understand the major concepts, principles, theories, and research underlying the philosophical foundations of developmentally responsive middle level programs and schools, and they work successfully within these organizational components.
	Standard 6. Family and Community Involvement

Middle level teacher candidates understand the major concepts, principles, theories, and research related to working collaboratively with family and community members, and they use that knowledge to maximize the learning of all young adolescents.

	 SEQ CHAPTER \h \r 1Standard 3. Middle Level Curriculum and Assessment

Middle level teacher candidates understand the major concepts, principles, theories, standards, and research related to middle level curriculum and assessment, and they use this knowledge in their practice.
	Standard 7. Middle Level Professional Roles

Middle level teacher candidates understand the complexity of teaching young adolescents, and they engage in practices and behaviors that develop their competence as professionals.

	Standard 4. Middle Level Teaching Fields

Middle level teacher candidates understand and use the central concepts, tools of inquiry, standards, and structures of content in their chosen teaching fields, and they create meaningful learning experiences that develop all young adolescents’ competence in subject matter and skills.
	


Secondary Program Completers should address the following Initial Licensure Principles

	Principle One

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches, can create learning experiences that make these aspects of subject matter meaningful for students, and teaches in a manner that links the discipline(s) to other subjects.
	Principle Four

The teacher exhibits human relation skills which support the development of human potential.



	Principle Two

The teacher plans curriculum appropriate to the students, to the content, and to course objectives.
	Principle Five

The teacher works collaboratively with school colleagues, parents/guardians, and the community to support students’ learning and well being.

	Principle Three

The teacher plans instruction based upon human growth and development, learning theory, and the needs of the students.
	


Products:  Write a 3-5 page summary demonstrating how specific evidence from your portfolio demonstrates that you have met (or exceeded) the professional program standards/principles of your particular area (i.e., NAEYC for early childhood majors, NMSA for middle level majors, or Principles for Initial Licensure for secondary program completers). 

· Your summary may be in paragraph form (if so, double spaced and typed), table form, or bullet form; BUT MAKE SURE THAT YOU PRECISELY AND EXPLICITLY CONNECT YOUR RESPECTIVE PROFESSIONAL PROGRAM STANDARDS WITH SPECIFIC EVIDENCE FROM YOUR PORTFOLIO THAT SHOWS YOU HAVE MET OR EXCEEDED THESE STANDARDS.  

Exit Portfolio Introduction Rubric

	Standard Criteria


	3

Highly Effective
	2

Acceptable 
	1

Unacceptable 
	Comments

	Teacher provides evidence that he or she is knowledgeable of professional program standards/ principles in respective field.
	
	
	
	

	Teacher addresses each professional program standard/ principle in respective field.
	
	
	
	

	Teacher provides connections between professional program standards/principles and portfolio tasks or parts of those tasks.
	
	
	
	

	Teacher’s reflection upon the professional program standards/principles and how they are evidenced in the exit portfolio contain highly reflective depth and much specificity.
	
	
	
	

	Teacher’s written communication is very good (i.e., very few to no errors present, thoughts are well presented, etc.).
	
	
	
	


1 – Unacceptable – insufficient evidence for the criteria

2 – Acceptable – sufficient evidence for the criteria

3 – Highly Effective – superior evidence for the criteria

Note:  The majority of the Standard Criteria mentioned above must be rated at the Acceptable or Highly Effective levels to successfully pass the task.  If the majority of Standard Criteria mentioned above are rated Unacceptable, the task must be revised.

Task # 1

A Premise for Student Learning—My Beliefs about Teaching and Learning

Evidence for State Beginning Licensure Standards 4 & 5, and Pathwise Domain D

Purpose:  A belief statement is an understanding and a commitment to a coordinated set of beliefs about a particular topic.  As teachers, it is important that you carefully think about what you REALLY BELIEVE about teaching and learning.   Your belief statement is not based on state or federal regulations; rather it is your belief informed by your past experience, your personal beliefs, and your personal dispositions.  Your belief statement will guide your actions as you interact with students and establish your learning environment.  In addition, you will provide a resume that demonstrates how you have prepared yourself to fulfill your beliefs.

Process: As you begin to formulate your belief statement, seek answers to the following types of questions:  “What do I believe about teaching and learning?”  “Why do I want to become a teacher?”  “Based on my knowledge, preparation, and experience, what do I believe are the best methods for teaching and learning?  Why?”  “How will my actions be guided by learning theory?”   “What kind of learning environment do I want my students to experience? Why?”  “How should parents/guardians be included in student learning?” “How can I demonstrate equity, value, and respect for all learners?” “How will you relate professionally to your colleagues, parents, and members of the community?” “What is the importance of life-long learning for the teacher?” “What evidence demonstrates that I am clearly knowledgeable of the program standards in my respective field (e.g., NAEYC, NMSA, or Principles of Initial Licensure)?” “What does it mean to believe, ‘all children can learn’?” 

Products: 

· Write a 3-5 page (typewritten, double-spaced) statement entitled, My Beliefs about Teaching and Learning.
· Include a personal resume.
Exit Portfolio Task 1 My Beliefs about Teaching and Learning Rubric

	Standard Criteria
	3

Highly Effective
	2

Acceptable 
	1

Unacceptable 
	Comments

	Teacher provides a good summary and clear foundations of his/her view of the teaching/learning process.
	
	
	
	

	Teacher views teaching as an important endeavor and exhibits a positive disposition toward various participants in and aspects of the profession.
	
	
	
	

	Evidence of Developing Professionalism
Teacher provides evidence that he or she is informed of how to identify and conduct him/herself as a member of the early childhood profession (NAEYC).

OR

Teacher demonstrates that he or she understands the complexity of teaching young adolescents, and provides evidence of his or her intent on teaching these young adolescents effectively (NMSA). 

OR
The teacher provides evidence that he or she is considering various professional aspects of teaching and learning as related to the secondary student.
	
	
	
	

	Collaborating with Family and Community
Teacher provides evidence that he or she understands and values the importance and complex characteristics of children’s families and communities.  The teacher demonstrates that he or she will involve all families in their children’s development and learning (NAEYC).

OR
The teacher understands and is informed in how to work collaboratively with family and community members, and they plan to use this knowledge to maximize the learning of all young adolescents (NMSA).

OR
The teacher plans to work collaboratively with school colleagues, parents/guardians, and the community to support students’ learning and well being.
	
	
	
	

	Teacher’s written communication is very good (i.e., very few to no errors present, thoughts are well presented, etc.)
	
	
	
	


1– Unacceptable – insufficient evidence for the criteria

2– Acceptable – sufficient evidence for the criteria

3– Highly Effective – superior evidence for the criteria
Note:  The majority of the Standard Criteria mentioned above must be rated at the Acceptable or Highly Effective levels to successfully pass the task.  If the majority of Standard Criteria mentioned above are rated Unacceptable, the task must be revised.

Task #2

Task # 2

Case Study

Evidence for State Beginning Licensure Standards 1, 2, & 3, and Pathwise Domain A

Purpose: The purpose of this task is to determine if you can effectively study, plan for, consider, and reflect upon the needs of an exceptional student in the teaching/learning process.

Process: First, identify 1-2 students in the same class. You need to look at more than one in case one student misses school because of illness, moving, or some other unforeseen circumstance that prevents his/her participation.

· Learn as much as you can about these 2 students. Create brief profiles on each student, including such information as their preferred learning styles, demographics (ethnicity, age, gender, free or reduced lunch status, family structure, etc.), likes and dislikes, interests, demonstrated skills, etc.

· Select the student on whom you will focus.

· Write an analysis of the student.

Products: For the student you have chosen, write a 3 to 5-page case study (typewritten, double-spaced) in narrative (paragraph) form following the guidelines below.

· Begin with a description of the student based upon the information you have gathered.  Include the strengths and weaknesses of the student in your descriptions.

· Then write a description of what your instructional objectives are for the applicable period, and the modifications you plan to make to help this student learn. Make sure the modifications are founded upon the strengths and weaknesses of the student discussed and that they are developmentally appropriate.  In addition, discuss how you assessment(s) is/are aligned with your objectives and teaching methods for this student.

· DO NOT include the real names of the students.  Use an assigned name of your choosing.  In addition, DO NOT include inappropriate information about the student (e.g., real names of parents, sexual tendencies, illegal activity, abuse, etc.).  

Exit Portfolio Task 2 Case Study Rubric

	Standard Criteria
	3

Highly Effective
	2

Acceptable 
	1

Unacceptable 
	Comments

	Appropriate and extensive information for the student is provided.
	
	
	
	

	Specific learning goals/objectives with adaptations that will guide your teaching and assessment use are provided.
	
	
	
	

	Developmentally Appropriate Practice

Teacher creates an environment that is healthy, respectful, supportive, and challenging for the child (NAEYC). 

OR

Teacher provides opportunities that support the young adolescent’s development and learning (NMSA).

OR

Teacher plans instruction based on the needs of the secondary student.
	
	
	
	

	Level Appropriate Practice
Teacher designs, implements, and evaluates experiences that promote positive development and learning for the child (NAEYC).

OR

Teacher employs a variety of strategies for a developmentally appropriate climate to meet the ability and learning style of the young adolescent (NMSA).

OR

Teacher plans curriculum appropriate to the secondary student.
	
	
	
	

	Teacher’s written communication is very good (i.e., very few to no errors present, thoughts are well presented, etc.)
	
	
	
	


1 – Unacceptable – insufficient evidence for the criteria

2 – Acceptable – sufficient evidence for the criteria

3 – Highly Effective – superior evidence for the criteria

Note:  The majority of the Standard Criteria mentioned above must be rated at the Acceptable or Highly Effective levels to successfully pass the task.  If the majority of Standard Criteria mentioned above are rated Unacceptable, the task must be revised.

Task # 3

Planning a Unit

Evidence for State Beginning Licensure Standards 1, 2, & 3, and Pathwise Domain A

Purpose: The purpose of this task is to demonstrate that you can plan a useful and coherent unit of instruction and that you can design an effective assessment based upon this unit. 

Process: Begin by selecting a unit that you want to include in your portfolio. You may choose to use a unit that your field based supervisor (cooperating teacher) and/or your university supervisor has observed. 

· Identify two broad-range goals that you have for your unit.  Each of these goals should have at least two lesson objectives matched to it in the unit. These goals and objectives should be connected clearly to the state curriculum frameworks. 

· Select a unit that provides evidence that students did build on what they already knew, and one that stimulated questions that they wanted to answer, leading to the understanding of basic content, concepts, skills, and/or processes. 

· Show how the unit allowed students to engage in hands-on activities (small and large group activities) as they inquired about the topic. 

· Provide evidence that shows that the unit related to the interests of the students and motivated them to learn.

· Provide evidence of how you will formally assess your students after completion of the unit.

Products: Your portfolio entry for the unit should include:

· A unit rationale statement that explains why the knowledge or skill is important for the students to know or be able to do.  In other words, why is this important to these students in “real-life?”  

· A planning web (concept map) of concepts showing the “connectedness” of the concepts that have been previously discussed in class and the concepts that you will be teaching in your unit.  This concept map should demonstrate where the concepts you are teaching in your unit “fit” within what has been previously taught and how the concepts you are teaching relate to one another.  The concept map should clearly show an alignment to your learning goals/objectives in your unit.  Your concept map should follow the pattern you learned in your early childhood, middle level, or secondary professional coursework. 

· A description of the demographics of the class you are teaching.  In other words, who will you be teaching (e.g., grade level, gender, ethnicities, exceptionalities, etc.)?

· A unit of lesson plans (approximately 5-10 lessons). All relevant class materials, annotated text bibliographies, copies of overheads, tasks, assignments, and other materials should be cited and/or included. The materials you use as part of your unit are essential to providing a complete picture of your unit. As you complete the lesson plans for the unit, remember to include the state curriculum frameworks on each lesson plan.

· Create a matrix (or table) that demonstrates which state curriculum frameworks are implemented in your learning activities for the unit.  In other words, the learning and methods of instruction used in your unit should connect to the state curriculum frameworks, and this should be made evident through the use of the matrix.  Therefore, from the matrix it should be clear that you have general objectives (or goals) for your unit, specific objectives (or goals) for your lesson, that these objectives are directly connected to the state curriculum frameworks, and that you have a plan for assessing your students’ learning. 

For example:

	Lesson Title: Natural Divisions of Arkansas
	Unit Goals/ Objectives demonstrated in this lesson: Students demonstrate knowledge of how to read and create maps of Arkansas

Students demonstrate knowledge of how the natural divisions of Arkansas affected animal wildlife and humans historically.
	Lesson Objective 1:  Students will demonstrate their knowledge of the natural divisions of Arkansas.
	State Standard 1.1.15 Understand spatial relationships and locate places on Arkansas, U.S., and world maps using the process of mental mapping.
	Activities:

1. Students will draw and label maps of the natural divisions of Arkansas.

2. Students will hypothesize (with the assistance of various resources) the types of animals that likely would have lived within certain natural divisions before man’s arrival.

3. Students will examine historical documents pertaining to local animal life to test their initial hypotheses.

4. Students will research likely occupations/ lifestyles of early settlers based upon the natural division in which they settled.

5.  Students will present their findings from chosen regions to the class.
	Assessment:

1. The maps will be informally assessed by the teacher during activity facilitation.

2. Students’ presentations will be informally assessed using a rubric.

	
	
	Lesson Objective 2: Students will demonstrate their knowledge of how the natural divisions have been used by a variety of people and animals.  
	State Standard 2.1.7 Investigate the processes and evaluate the impact of change over time in Arkansas using the themes of geography: location, place (human and physical characteristics), movement patterns (people, ideas, goods, and services), human-environment interactions and regions.
	
	

	
	
	
	State Standard 4.1.2 Locate the principal rivers in Arkansas and demonstrate knowledge of how water is used in your region and state.
	
	


· Develop lesson plans based on your matrix and planning web of possible activities that take into consideration a balance among various activities and that follow the skill development or learning needs of the students. Tell how you will make adjustments to the physical space available in the classroom to support student learning during your unit. 

· Build into each lesson appropriate assessment activities that evaluate the students’ learning, and include a copy of your assessment (traditional and/or formal) that you will use at the end of your unit. 

Exit Portfolio Task 3 Planning a Unit Rubric

	Standard Criteria
	3

Highly Effective
	2

Acceptable
	1

Unacceptable
	Comments

	A Rationale for the Unit explaining why the information or skills taught in the unit are important for students to know or be able to do.
	
	
	
	

	Graphic organizers (e.g., alignment matrix, concept map, etc.) that demonstrates the interconnectedness of the different concepts/content to be taught in the unit, a clear connection to your unit objectives/goals, and the connections to what was taught before the unit began.
	
	
	
	

	A variety of teaching methods and learning activities are utilized in the lessons, which encourage higher-level thinking.
	
	
	
	

	A Unit of Lesson Plans (5-10 Lessons) with all materials included such as tests, overheads, assignments, etc. is included.
	
	
	
	

	Evidence is provided in the unit that the teacher has considered the diversity of the learners in the classroom (e.g., ESL, IEP information, developmental levels, Multiple Intelligences, etc.).
	
	
	
	

	A variety of assessment tools (formal and/or informal) were utilized within the lesson plans in the unit.
	
	
	
	

	A well-designed formal assessment to measure the learning of the students at the end of the unit is included (traditional test and/or performance assessment).
	
	
	
	

	Developmentally Appropriate Practice
The teacher uses his or her understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environments that are healthy, respectful, supportive, and challenging for children (NAEYC).

OR

The teacher understands the major concepts, principles, theories, and research related to young adolescent development, and she or he provides opportunities that support student development and learning (NMSA).

OR
The teacher plans instruction based upon human growth and development, learning theory, and the needs of the secondary students.


	
	
	
	

	Level Appropriate Practice
The teacher integrates her or his understanding of and relationships with children and families; understanding of developmentally effective approaches to teaching and learning; and  knowledge of academic disciplines to design, implement, and evaluate experiences that promote positive development and learning for all children (NAEYC).

OR
The teacher understands and uses the major concepts, principles, theories, and research related to effective instruction and assessment, and he or she employs a variety of strategies for a developmentally appropriate climate to meet the varying abilities and learning styles of all young adolescents (NMSA).

OR

The teacher plans curriculum appropriate to the secondary students, to the content, and to course objectives.


	
	
	
	


1 – Unacceptable – insufficient evidence for the criteria

2 – Acceptable – sufficient evidence for the criteria

3 – Highly Effective – superior evidence for the criteria 

Note:  The majority of the Standard Criteria mentioned above must be rated at the Acceptable or Highly Effective levels to successfully pass the task.  If the majority of Standard Criteria mentioned above are rated Unacceptable, the task must be revised.

Task # 4

Your Best Lesson

Task # 4

Your Best Lesson

Evidence for State Beginning Licensure Standards 1, 2, & 3, and Pathwise Domains A, B, C, & D

Purpose: The purpose of this task is to demonstrate that you can effectively plan, implement, and reflect upon the results of a lesson.  

Process: For this entry in your portfolio, you will provide a detailed analysis of your best lesson to allow for an in-depth look at your teaching that has been videotaped and analyzed by an evaluator.  For the lesson, make arrangements for someone to videotape the class.   To accomplish this, many interns ask the cooperating teacher or other peer/mentor to videotape the lesson(s) for them.  In addition, make arrangements with an evaluator to evaluate the best lesson (live or from the videotape).  
Products: Your portfolio entry for your best lesson should include: 

· A lesson/learning plan for your best lesson using any one of the various acceptable lesson plan/learning plan formats.  As you complete the lesson plan, keep the state standards in mind. Be sure to include a list of materials and resources. 

· A ½- to 1-page evaluation of student learning.  You are to evaluate the students’ learning based upon your lesson objectives and upon the state standards.  Specifically you are to address the following: “Did they meet your objectives and the accompanying state standards, and what evidence do you have that they met your lesson objectives/state standards?” FOCUS IS UPON THE EVIDENCE OF STUDENT LEARNING BASED UPON ATTAINMENT OF OBJECTIVES AND STANDARDS DELINEATED IN THE LESSON (i.e., not upon feelings, how you felt it went, whether or not students behaved appropriately, their motivation, etc.). 

· A videotape for your best lesson.  This videotape can consist of one continuous segment or two or three distinct segments. For the 20-30 minute videotaped lesson, the following aspects should be present:

· All relevant class handouts, text page numbers, copies of overhead transparencies, tasks, assignments, and other materials for your best lesson.  When you are in doubt about what materials to include, it is best to include more to provide a more complete picture of your lesson.

· Two scanned copies of an evaluator’s feedback.  One should be included and labeled for your best lesson, and a second should be included as further evidence of your ability to teach.

· A 3 to 5 page reflective analysis of your best lesson (typewritten, double-spaced) recounting the lesson, evaluating student motivation and learning, and considering the evaluation feedback you received from your supervisor.  

Note: It is important to “catch” the students’ voices, as well as the teacher’s, on tape to demonstrate the above aspects.

Exit Portfolio Task 4 Two Lessons Rubric

	Standard Criteria
	3

Highly Effective
	2

Acceptable 
	1

Unacceptable 
	Comments

	Objectives, content, methods, and resources used in the lesson are aligned with the State Curriculum Standards chosen and the learning needs/diversity of the students.
	
	
	
	

	Teacher provides sufficient evidence to demonstrate that students’ prior knowledge has been considered.
	
	
	
	

	The teaching demonstrated on the videotape reflects the prior planning.
	
	
	
	

	The teacher effectively manages the classroom.
	
	
	
	

	The teacher cites and discusses the evidence of student learning based upon the lesson objectives and state standards outlined.
	
	
	
	

	Teacher’s reflection upon the lessons contains highly reflective depth and much specificity (as noted in guidelines) including discussion of the lesson, the student learning and motivation, and the evaluation results provided by his/her supervisor.
	
	
	
	

	Developmentally Appropriate Practice
The teacher uses his or her understanding of young children’s characteristics and needs, and of multiple interacting influences on children’s development and learning, to create environments that are healthy, respectful, supportive, and challenging for children (NAEYC).

OR

The teacher understands the major concepts, principles, theories, and research related to young adolescent development, and she or he provides opportunities that support student development and learning (NMSA).

OR
The teacher plans instruction based upon human growth and development, learning theory, and the needs of the secondary students.
	
	
	
	

	Level Appropriate Practice
The teacher integrates her or his understanding of and relationships with children and families; understanding of developmentally effective approaches to teaching and learning; and  knowledge of academic disciplines to design, implement, and evaluate experiences that promote positive development and learning for all children (NAEYC).

OR
The teacher understands and uses the major concepts, principles, theories, and research related to effective instruction and assessment, and he or she employs a variety of strategies for a developmentally appropriate climate to meet the varying abilities and learning styles of all young adolescents (NMSA).

OR

The teacher plans curriculum appropriate to the secondary students, to the content, and to course objectives.
	
	
	
	

	Teacher’s oral and written communication is very good (i.e., very few to no errors present, thoughts are well presented, etc.)
	
	
	
	


1 – Unacceptable – insufficient evidence for the criteria

2 – Acceptable – sufficient evidence for the criteria

3 – Highly Effective – superior evidence for the criteria      

Note:  The majority of the Standard Criteria mentioned above must be rated at the Acceptable or Highly Effective levels to successfully pass the task.  If the majority of Standard Criteria mentioned above are rated Unacceptable, the task must be revised.

Task # 5

Task # 5

Assessment of Student Learning

Evidence for State Beginning Licensure Standards 1, 2, & 5, and Pathwise Domain D

Purpose: This task will demonstrate that student learning has taken place under your teaching. 

Process: You will need to scan examples of student work for 3-4 typical students and for your exceptional student on whom you did your Task 2 case study.   You will then reflect upon these assessment results and answer the following question, “Did the students learn, what evidence do you have that they learned, and what will you do in future planning based upon these results?”

Products: Your portfolio entry for this task should include the following samples of student work:

· A copy of some type of pretest for the unit that you have taught (e.g., a multiple choice pretest, an essay pretest, a short answer pretest, a skill/ability pretest rubric, a pretest reflection on the topic, and so forth).

· A table including the pretest scores, selected work scores, and posttest scores of one full class of students who participated in your unit of instruction.

· Evaluated and labeled results of 3-4 typical students and the results of your exceptional student on your pretest.

· Evaluated and labeled results of 3-4 typical students and the results of your exceptional student completed on selected work during the course of the unit.

· Evaluated and labeled results of 3-4 typical students and the results of your exceptional student on your final unit assessment (traditional and/or performance).

· A 1- to 2-page reflection addressing the question, “Did the students learn, what evidence do you have that they learned, and what will you do in future planning based upon these results?”

	Standard Criteria
	3

Highly Effective
	2

Acceptable 
	1

Unacceptable 
	Comments

	Teacher provides a table of class scores and evaluated work samples of 3-4 typical students and one exceptional student (from Task 2) for pre-,  mid-, and post-unit evaluation of learning.
	
	
	
	

	Teacher provides a 1 to 2 page specific and detailed analysis addressing the following: “Did the students learn, what evidence do you have that they learned, and what would you do in future planning based upon these results?
	
	
	
	

	Developmentally Appropriate Assessment
Teacher knowledgeably and systematically observes, documents, and assesses to support young children and families and to positively influence children’s development and learning (NAEYC).

OR
Teacher uses knowledge of middle level curriculum, instruction, and assessment in employing a variety of assessment strategies appropriate to young adolescent diversity (NMSA).

OR

The teacher plans instruction and assessments based upon human growth and development, learning theory and needs of the secondary student.
	
	
	
	

	Professional Roles and Assessment Results

The teacher demonstrates that he or she is becoming a professional by reflecting upon assessment results and applying this to future planning (NAEYC).

OR

The teacher engages in reflective practices and behavior when considering assessment results and their impact on future planning (NMSA).

OR
The teacher professionally reflects upon assessment results and discusses how this will impact future planning for his or her secondary classroom.
	
	
	
	

	Teacher’s oral and written communication is very good (i.e., very few to no errors present, thoughts are well presented, etc.).
	
	
	
	


 Exit Portfolio Task 5 Assessment of Student Learning Rubric

1 – Unacceptable – insufficient evidence for the criteria

2 – Acceptable – sufficient evidence for the criteria

3 – Highly Effective – superior evidence for the criteria       

Note:  The majority of the Standard Criteria mentioned above must be rated at the Acceptable or Highly Effective levels to successfully pass the task.  If the majority of Standard Criteria mentioned above are rated Unacceptable, the task must be revised.

Advanced Programs











Middle Level Majors should address the following NMSA Standards
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